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EXECUTI

VE S UMM,

ARY

Best Starts for Kids (BSK) has partnered wikearchers frorthe University of

Washington School of Social Work (UW) to develop and validate a youth promotive and
protective factor measurement tool for its Youth Development (YD) and StoppiGghioel to

Prison Pipeline (SPP) strategy areas. A key goal of this project is to identify existing and new

i ncrement al i ndicators of HAsucces®PHangdand at

educational outcome$he work was guided by five ovething questions:

Table 1

Youth Development Measurement Project Guiding Question

Question 1

What are the incremental indicators of success andb&eig
that providers and young people participating in BSK
programming think are most important to soaehotional and
identity development?

Question 2

What measures currently exist to measure social emotional
development, ethnic, racial and gender identity, and enablin
environments?

Question 3

What problems do young people participating in BSK
programmirgy identify with existing measures of social and
emotional development, ethnic, racial and gender identity, a
enabling environments, and what revisions do they recomm¢

Question 4

What are the psychometric properties of this survey? Is it
reliable andralid? To what extent does the survey meathwe
constructs as designed?

Question 5

Will this survey serve as a protective and promotive factor tg
as currently designed? Are survey constructs related to outc

as intended? Do they serveiatermediate outcomes?

To answenuestion onewe engaged with BSunded sites and the BSK evaluation

team to develop core constructs for the suriféne project began by reviewing tBEK

framework and the strategy area logic models. The stated gteat=ss and priglentified

can

indicators of success, as defined by BSK, created a basic foundation on which we began our

work with grantees. Next, we reviewed 32 provider logic models. We used this information to

map out the strategies, outcomes and restittseograntees on to the BSK framework. This led

to the development of our core constryces.,, measurement areag)) Social and Emotional
Development, (2) Racial, Ethnic and Gender Identity Development, and (3) Enabling

Environments. We conducted inteews with program leaders (6 organizations) and focus



groups with youth participants (n=25) to better understand how these core constructs are defined
in their local contextsWe found thatdentity development was critical for g@irticipants, but
youths' own identities had a large influemcehow they define and prioritize racial, ethnic,
cultural and gender identity. For all youth, the way that programs fostered their identity
development was central to how they perceived progta support their welbeing.
Organizational leaders largely reflecthbd y o u n g semtenentslbuietded to have more
nuanced understandings in their definitions of race, ethnicity and culteaelers discussed the
strong importance they placa building relationships witljouth andcreating a positive social
environment that helps youth to navigate bicultural or gender diverse identities.

To answenuestion twg, we conductedraassessment of tlod the landscape of existing
in the domains ofnterest We started our review with the core construdentifiedby sites and
integrated their perspectives with peeviewed literatureWe also conducted thorough review
of the ways these construete currentlyare measuregsychometric propertseof the tools,
otherstrengthsand limitations We found that few measures were designed for the context of
BSK program evaluation, and that few measures integrated an understand of racial and social
justice into their measure&dditionally, very few mesures of social and emotional
development considered cultural differences and environmental influences, and no enabling
environment measures explicitly focused on cultural competence or supporting racial or ethnic
identity developmentVe therefore pooleilems that we found that were able to be changed, in
order to construct a measurement tool better suitdtetgoals, needs, and perspectives of BSK
and program leaders and young people engaged in the init\tathendrafted a youth
development survelp be vetted with a sample of youth participating in BSK programming.

To answerquestion threg we used the pregest methodology of cognitive interviewing
the process of administering draft survey questions while collecting additional verbal
information about the survey responsggecifically, we sought to better understand young
p e o ppersp&dives concerning (1) the cultural responsivity and developmental appropriateness
of the identified survey questions, (2) the range of informatiosuhey questions elicit, and
(3) how youth make judgements with respect to their ansietstal, we conducedthree
roundsof cognitive interviews witl#1 youthof color aged 11 to 24NVe found that the young
people found a number of the questions s€tbe construct areas as vague and confusing and

had varying interpretations of the terms and definitions included in the s@pegifically,



some young people struggled with the definitions provided for racial and ethnic identity or found
it difficult to understand the differences, while others found these differences supremely
important given their racial and ethnic identithis tension was reflected in the need to balance
the literacy levels and nuance of survey questions, as development any leeeds varied
among participants.

To answerquestions four and five the survey was pilot testeand allcurrentBSK-

funded programwere asked to participate. The Figure 1: Final Phase | Survey Constructs
final sample consisted 8fl9young people from 31 § Enabling Environments (BE
o Opportunities to explore racial, ethni
and gender identity
qguestionquality and the fit ofie model we 0 Adult support and expectations
o Relationships with peers and adults
1 Social ancEmotionalDevelopment (SED
analysis, we removed Ifuestiondor a final o Personal Goals and Responsibility
o Interpersonal Skills

. _ 1 Identity Development (ID):
demographic, outcome or program dosage items) o Racial Identity Development

with eight scales in three domaife final o Ethnic Identity Exploration
0 Gender Identity Development

programsWith these responsesg analyzed

proposed to the data. Using confirmatory factor

survey length of 2guestiongnot inclusive of

domains ad constructgand subkconstructspre as
reported in Figure 1.

The survey was largely valid aneliable,but we did identify a few problem areabhe
biggest problem was the small sample size (n=319) which significantly limited the power of
analyses anahich analyses we were able to conduct. All findings must be interpreted with this
limitation in mind.We found thaf1) the racial identity scale had low reliability fBtack youth,

(2) the social emotional development and enabdéingironment scales aneterpreted differently
by young people who speak languages besides English at hon{8) sodng people who

needed help on the survey also interpreted the racial, ethnic and gender identity questions
differently compared to thosehe did not need help. These issues are not insurmountable but
must be taken into account when interpreting resdlssrecommend additional qualitative
exploration with young people and organizations to further refine the survey.

In response tgquestionfive, we found that enabling program environments are
significantlyrelated to the social, emotional and identity development of young people in BSK
programs. In this test of our logic model, each aspect of enabling program environments

including Opportunites to explore racial, ethnic and gender identiglult support and



expectationsandRelationships with peers and adult®re significantly associated with each
SED anddentity development construdthis finding is promising, given our small sampleesiz
However,Relationships with peers and adutss not significantly associated with gender
identity development. In turn, we also found that both SED constructs were significantly
associated with lower odds of skipping school and higheragtirted grdes. We did not find
that young people who attended programs longer had higher levels of social, emotional or
identity development, howevegiven the small sample sizbese tests are underpowered to
detect an effect.

Overall, the survey is a good startd can provide valuable information about how
programs function to support young people and provide evidence that BSK programs do in fact
play an important role in promoting the development of young pedf#adid have significant
limitationsthat constramed our ability to draw conclusions from our findings. The biggest
limitation was the small sample size of 319 young people. We cannot be sure the problems we
found with invariance and reliability are due to the small sample size. We also cannot be sure
that null findings are not simply a result of small sample, limiting our power to detect effects.
Regardlessye found some evidence that the constructs as measured serve as intermediate
protective and promotive factors for the diverse young people atteB&K programs.

Next Steps

Given the strengths and limitations of the current BSK Youth Development Sueey, t
next stepsre to(1) increasgrovider andyouth participation in survey developmemid
communication and messaging about the pr¢@atise qualitative methods tetber understand
how well-being and long term outcomase defined localland address crossiltural
applicability issue$3) determine the strengths and limitations of ggrmodular survey,
customi zabl e for or g,anddzechimoraywung peopermiedtlee at t en

survey andconduct additional analysis.
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GOALS & OBJECTIVES

Best Starts for Kids (BSK) has partnered with a team from the University of Washington
School of Social Work (UW) to develop and validate a youth protective factor measurement tool
for its Youth Development (YD) and Stopping the School tedPrPipeline$SPP strategy areas.

A key goal of this project is to identify exi
can positively improve youth health, wdléing and educational outcombge focus on
measuring both promotive and praiige factors, to the exclusion of risk factors, to avoid the

deficit centered narratives about marginalized yofitiditionally, aprotective approach to youth
development emphasizes the importance of buffering risk through protection, support and
intervention anda promotive approach focuses on the developmental assets of youth, which can
also prevent the occurrence of ridkus the selection of this framewomkas informed by the

BSK/UW shared values of racial and social justice.

With this combined protective and promotive factor framewor&, ained to create a
measurement tool via a practitdormed research approach, meaningt we integrate practice
experience and knowledge with scientific inquiry and exploration. -B®ided programs are
understood as content experts, and their ideas, perspectives and practices shape the creation of the

measurement tool. This work was iniiyaguided by the following evaluation questions:

Question 1:What are the incremental indicators of success andeig that providers
and young people attending BSK programming think are most important to social, emotional

and identity development?

Question 2:What measures currently exist to measure social emotional development, ethnic,

racial and gender identity, and enabling environments?

To answer this first set of questions, we:
1 Collected and reviewed logic models from all funded programkirgdor short, mid and

long-tem indicators of success



T Intervieweda select set oprogram leaders and staff about program history, context,
values, conceptualizations of success and what social, emotional and identity development
looks like intheir work

1 Conducted focus groups with youth about what they perceive to be important to their
development

T Conducted an extensive review of existing social, emotional, ethnic, racial and gender and
identity measures

Based on our results, we created tasted a pilot measurement tool for B8Kded sites.
During and after the administration of the pilot surweg,explored the following questions:

Question 3:What problems do young people participating in BSK programming identify
with existingmeasure®f social and emotional development, ethnic, racial and gender

identity, and enabling environments, and what revisions do they recommend?

Question 4:What are the psychometric properties of this survey? Is it reliable and valid?

To what extentloes the swey measure constructs as designed?

Question 5:Will this survey serve as a protective and promotive factor tool as currently
designed?

To answer this set of questions, we:

1 Conducted cognitive interviews with program participants acifferent program
contexts

1 Conducted Item Quality Analysis, Confirmatory Factor Analysis (CFA) and Exploratory
Factor Analysis (EFA), examined scale reliabilities, measurement invariance testing, and
analyses exploring association between scales and wittloraes related to behavioral

health and academics.

The steps of each process will be outlinadthis report, along with our resulté&ll study
procedures were reviewed and approved by the University of Washington Institutional Review
Board.



Question 1

What are the incremental indicators of success andedtig that providers and young peop
participating in BSK programming think are most important to social, emotional and ider
development?

To answer question 1, we reviewBdS K6 s -rgerl anted documents, BSK¢
model,organization logic models, conducted interviews with program leaders and facilitated

focus groups with youth program participants.

LOGIC MODEL REVIEW

GUIDING QUESTION
1 What indicators of success and wdling do providers identify as part of their logic
model?
PARTICIPANT SUMMARY
In total, we reviewed Bprovider logicmodels BSKO&6s own overarching
model andlefinitions of strategy areas from BSKhe bgic models spanned the Youth
Development, Stopping the School to Prison Pipeline and School Partnership strategy areas, and

were all in the logic model format provided by BSK.

METHODS

Logic models were completed by grantees as part of the BSkmeddrig process.
Thirty-two (32) of these logic models were sent from BSK to the UW researchers. We reviewed
the logic models for (13tatedprogramstrategies(2) stated programesultsand (3)shortterm

and longterm outcomes.

RESULTS
The stated strategies on the logic models nedthne strategy areasdefined by BSK (1)
mentoring, (2) youth leadership and engagement opportunities, (3)yhadtisafe relationships,

and (4) activities that promote positive identity development



BSK Strategy Area Definitions
Mentoring
BSK defined mentoring as being a formal process of support or formal development of a
mentor/mentee relationshipctivities such as training, problem solving support, and organized
mentor/mentee activitiesere cited as examples. BSK described were seen as having immediate
and lifelong benefits to both mentees and mentors, especially around addressing the
achievement and opganity gaps and for intergenerational mentorfimgLGBTQ youth and

youth with disabilities.

Youth Leadership & Engagement Opportunities

BSK asserd that vinen young people have a sense of agency, a voice in their lives, and are able
to make decisions fahemselves and contribute to the health and success of their community,
they are more likely to have positive outcomes in school and life. Engaging young people in
leadership opportunities in various ways in the community is essential in order for yempig p

to develop confidence, independent thinking, purpose and healthy connections to their
community.They emphasized the importance of this work young people from refugee and
immigrant communities, LGBTQ young people, young people of color, yourgea the

foster care system, young people with developmental and other disabilities, and youth involved

with various systems.

Healthy & Safe Relationships.

BSK emphasized the importancesbiaping lifelong norms for relationshipsadolescencel his
includes earning how to identify, form, and build healthy and safe relationships with peers
provides young people with the tools they need to surround themselves with people who will be
positive influences on their life choice&trategies aimed at supporting healthy and safe
relationships were assumed torbsponsive to the diversity of families and communities in King

County including racial, ethnic, cultural, LGBTQ, immigrant and ability communities.

1C



Activities that Promote Positive Identity Development.

BSK asserted the importance of pride, sense of belonging and feeling like one is a valued part of
a community on selfonfidence, mental health and wellbeing. Thegpams within this strategy

creae the environment for yowg people to explore and strengthen their connection to racial,
ethnic, linguistic, and/or cultural heritage as well as the many other factors that contribute to

identity including gender, sexual orientation, and ability.

Thestructure of the logic modétmplate provided from BSKo granteesasked sites to report
strategies, results and outcome in aggregatelirect links from strategy to result to outcome
could not be madé&.able 1outlines all of the responses that were included on the 32 provider

logic models provided by BSK.

Tablel. Logic Model Summary
Strategies € | Short-Term Outcomes € Results
1. Mentoring 1 Lower Rate of Suicide Attempts 1 Physical &
1 Lower Rate of Adolescent Birth Emotional Health
2. Youth 1 Physical Activity 1 Hopeful, Optimistic,
Leadership & 1 Positive SociaEmotional Development Compassionate,
Engagement| 9 Success Beyond School or Employment Curious, Resilient,
Opportunities| T Excellent or Very Good Mental and Physic Strong Identity
Health 1 Supportive
3. Healthy & 7 Not Using lllegal Substances Community &
Safe 1 Positive SE-Regard of Social Identity Social Networks
Relationships| 1 Resilience 1 Ability to Form and
1 Belief in Ability to Succeed Sustain Caring,
4. Activities 1 Increased Optimism/Optimistic Vision for Committed
that Promote the Future Relationships
Positive 1 Increase Confidence f Success in School
Identity 1 Flourishing and Workplace
Development| 9 Youth Have an Adultto Turn To 1 Service to
1 Strong Family Relationships Community or
1 Strong Peer Relationships Society
{ StrongSchool Relationships § Strong Thriving
1 Youth Live in Supportive Neighborhoods Families
1 Youth are Not Justice System Involved
1 No School Failure
1 Youth are Not Suspended or Expelled
1 Youth Not Chronically Absent
1 Good Grades
1 College Success
1 Ontime High School Graduation
1 Youth/Young Adut in School or Working
1 Civic Activity
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crosswalk is shown on Table 2.

UW worked to conceptually link the BSK and provider outcomes with results. This

Table2. BSK Logics Model and Provider Results Crosswalk

=a =4 -8 —a —a —a -2

Physically and emotionally healthy

Lower rate of suicide attempts

Lowering rate ofdolescent birth

Physical activity

Positive sociaemotional development

Success beyond school or employment
Excellent or very goodnental and physical health
Not using illegal substances

Ho

O

eful, optimistic, compassionate, curious, resilienstrong identity

Positive selregard of social identity

Resilience

Belief in ability to succeed

Increased optimism/ optimistic vision for the future
Increase confidence

Flourishing

Su

—a -4 —a —a —a _a O|_a _a _a _a _a 2

P

ortive community and social networks

Youth have an adult to tuto

Strong family relationships

Strong peer relationships

Strong school relationships

Youth live in supportive neighborhoods
Youth are not justice system involved

f
f
1

Ability to form and sustain caring, committed relationships

Strong family relationships
Strong peer relationships
Strong school relationships

= =4 =4 —a —a -8

il

Success in school and workplace

No school failure

Youth are not suspended/expelled
Youth not chronically absent

Good grades

College success

On-time High School Graduation
Youth/young adult in schoolravorking

f
|

Service to community or society

Civic Activity
Success beyond school and workplace

|

Strong thriving families

Supportive neighborhoods

providers.Given that the language on the logic models were provided by BSK in the grant

This crosswal k served as a addjfocungroupagh o f f
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making process, we went into youth program focus groups and program |leaseswsevith

t he goal of defining these o0uttdisompertantthahvie r e s ul

better understand their theories of change and indicators of success from their own perspectives.
Secondly, we noted a number of defigéised, vesus strengthdasedshortterm

outcomes on the provider logic models. Namely: (1) Youth are not justice system involved, (2)

No school failure, (3) Youth are not suspended or expelled, (4) Youth are not chronically absent

and (5) Not using illegal substees. Given that this project has committed to using a protective

and promotive framework, these outcomes wererdphasized in the next phase of the

evaluation.

PROGRAM LEADER INTERVIEWS

GUIDING QUESTION:
T How do providers define and prioritize the ieerental indicators to the success and-well

being of young people attending their programs?

PARTICIPANT SUMMARY

We reached out to 13 organizations, requesting an interview from a program leader or
staff. Six (6) interviews were successfudiranged. Participating sites included: Gender
Diversity, Good Shepherd, Rainier Beach Action Coalition, Cham Refugee Community and the

Coalition for Refugees from Burma.

METHODS
All interviews were conducted by members of the UW evaluation team between October
20, 2018 and December 20, 2018. Sites were identified and referred by BSK staff, with the
intention of getting a range of program types and foci (art, SEL, racial and gk
development, tutoring, etc), structure (ciapshortterm enrollment programs, ongoing
enrollment programs, etc), and racial/ethnic/gender/social identity of youth participants.
Using the logic model and landscape assessment as a generaaguiderview protocol
wasdeveloped (see Appendl). Questions coveredtheast f and program | eade
and professional background, the organizati on

success, and an exploration of central survemése Interviews were transcribed and coded
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thematically using the software Dedoose by two UW evaluators. To maintain confidentiality, the

guotes are anonymized.

RESULTS

Social and Emotional Development

Many of thekey incremental indicator of succadentified by BSK and provider logic
models prioritized acial and emotional developmeiithus, using an interview approach, we
explored the program leader and staff interpretations of interpersonal skills, future orientation,
social and civic engagement,rpenal responsibility, agency and emotional regulation.
Generally, program leaders understood social and emotional development as the personal skills

young people need for Ifl®ng success. For instance, one program leader explained:

il t hi -erkotiopad develagment would be how somebody who, a
youth, acquires whatever it is that the need to acquire. The skill,
everything, to engage with the world as it is, confidently and
considerately. So, knowing their own power, and be knowing their
abilities and responsibilities. So, stepping into the world in a mindful way.
And whatever that is for each person, there's no one single way, but just
understanding your own self, and understanding the world around you
and being able to engage with it in a meafiingl way . 0

Interpersonal Skills

A number of skills and experiences relating to relationships, belonging, interpersonal
conflicts and mor e. | n par t healthy redationshipshwéghr e wa s

ot h e rAs one pragtam leader put it

AJust there were a | ot of youth who didn'
kinda, | wouldn't call it antisocial, but they would just be on their own

and try to do things on their own, which wasn't always the right choices.

But for us to be here and them coming to us, | feel like that's social

development. And emotionally we're heseaasupport system. So | feel in

that sense, we do. o

14
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With respect to building healthy relationships between youth and adults in the program, staff

|l ooked at whether youth Akept coming backo or
of success. Wit respect to building peer relationships, program leaders highlighted
thoughtfulness, responsibility, Ilistening and

RnOften times they are some of the most con
responsible youth that I've eountered so they step into informing each

other about the guidelines at each group, the facilitator doesn't do that.

Sq they are mindful and they are like if multiple people are talking, one of

them steps in and says O6Yosu pkmrosw nwhat we s
and 6This person is newd and stuff | ike th
do it and it's not something ... we set the guidelines but it is what they

already do but the other things are what we kind of center our activities

around like jest, pssibility and agency and engaging and interpersonal

skills and all of that and thinking toward

Program leaders also saw public speaking, social networking and social engagement in
learning and professional spaces as impoftarinterpersonal skills. There was an emphasis on

supporting young people in learning how to engage

Future Orientation

Program leaders also viewed future orientation as an important component of social and
emotional development. They commonly defifigdire orientation as being hopeful and
optimistic about onebs fut ufrle',m weh elrieg nh copnee pear
would say future orientation, having a sense
Program leaders saw this waas doing frequent chegks with the young people and helping
youth expand their understanding of what they could be, identify what they want to be and better
understand what work needs to happen to get there.

A number of program leaders also fidlait building youtkadult partnerships, or
opportunities for youth leadership was an important part of future orientation. One group
highlighted that way that youth leadership development is not only important for the success of
the young person, but algaportant for the success of the broader community and organizing

efforts.
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Al think that's really key for us in terms
development organization and how we gotta have some succession and

some sustainability and that requires usée young people as that next

generation to take things on. As opposed to us just trying to do it all for

em cause they're gonna have to do it.o

In summary, program leaders thought about future orientation as both individual mindsets

and goaketting, but also as youth leadership and intergenerational partnership.

Personal Responsibility
Personal responsibility was largely understoodl @ c ¢ o u n toaybund pedplg 0
wor ki ng logical donsdghercesii of t hei r decantknegativesin bot h po
particular, program leaders viewed the skills or behaviors associated with personal
responsibilityas a young person being able to evaluate the consequences of certain decisions.
For instance, when describing how they often engage witthyeho are faced with important

decisions, one program leader explained:

"Here's something that might happen and here's an option." Like, what
works? What matches? What's going to happen? If this happens first,
what's the next thing that's goingtalp p e n ? 0

The idea of personal responsibility also brought up the significant pressures and
responsibilities that youth face in their daily lives, and the toll it can take on their social and
emotional wellbeing. They balance responsibilities at homeogk, in school, with friends and
with their outof-school time programs. The weight and balance of these responsibilities can be
At oo madhaoan r e saomihg backheng fiothe progfam].just spent, just
t 0 a s Ore grogoam leader alsestribed the ways in which cultural scripts or elements play

into the ideas and expectations of responsibility for/by young people.

AYou've got the cultural el ement s. Il f you
example. We try to put money in their pocket. Bhgmwthey] get [their]

check, [they] got to turn the whole thing over to the household. And at

some point, they're down with that, but at some point it's like, how is that

affecting- sort of social emotional growth? Just kind of tamping down as

parents. Bt t hat's a cultural thing. o
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The interviews largely illustrated that the standards or indicators of personal responsibility are
different when we take into account cultural norms, as well as account for the different levels of

stress andesponsibility that youth may have as a result of structural inequities.

AThere's another case of aalyeeng | ady in o
of her sisters were in the program. And she's the oldest, and they're all

girls. Dad's like, you're all working up in here. | don't care 'cause we got

to bring it in. | don't care where you go. Go down there to ...

Construction is booming. Gadn there and learn how to be a forklift

driver. So slightly built young lady with a hijab, going down to learn how

to ... Getting hammered by the instructors. Getting hammered by her
coworkers and then coming back here just spent, just toasted. This
happeed to be a space that she could let out and feel better about herself.
But then they leave here and gotta go back. So it's ever present and we just
gotta up our game on it.o

Social and Civic Values

Social and civic valueswereunderstood as being deeglynnected with interpersonal
skills, future orientation and personal responsibility. To program leaders, it meant engaging in
oneds communities (including at school and in
orienti ng o n e dswnsdcial tesponsibility fodsscialtclmege. Success was
d e s c r i theg chn saysmaii this is why we see the responsibility for our communities

i mportant for the |ives of others. o.

Agency
Program leaders understood youth agency to be both an maliadd collective
construct.On an individual level, it is a young person figuring out what they are good at, what
they want to do and having space to decide how they want to participate in something. On the
coll ecttthenl|l what e vassionand paftigipationt] is, @ seeds to in turn affect
ot her Pregramistaff.fazused on the importance of yeadhlt partnerships in the
program space to supporting yoditif i ndi ng p o weAgencyns alschuaderstood asi c e 0 .

selfadvocacypr knowi ng oneds self and having power

17



Emotional Regulation

Emotional regulationvas understood to be important among program leaders participating in an
intervi ew. For i nst anldhankif kdsrcan lepra mow fo dealpvighnt e x p |
their emotions, they wi IButmoshnbtedrthe onportamcetofa p e o p |

traumainformed approach to emotional regulation and skill building.

A lot of these kids got so much trauma, pain that they don't know how to

deal with their emotions. And then when you talk about learning, how can

you learn when you coming to class and I'm angry, I'm pissed off, I'm

hungry, my dad's in prison and we aigit no money, I'm undocumented,

all of that. Right? So they can trap into their emotions and then learn how

to interact with themselves and people aro

As such, program leadesse providing a support system, and building community, as

being crtical for emotional regulation.

Al think it's very difficult to be in a so
space, personally, when we are isolated. Even for myself... when | had
been isolation, you can tend to stand how | process my emotionswand ho

| view the world warped. Because, | how view the world, it is warped.

How do | then engage with it as warped? | feel a lot of the youth, when
they feel alone, they actually wouldn't want to engage with the world. They
are isolated, and because of thditey want to stay isolated because of

their experiences that they have, which are not often affirming...They're
able to find work through all the notions that they have, emotionally,

about the world, about themselves by just engaging with each other in
different ways, and different formats, and different spaces, they just build
the skills as well. So, they adjust. Not only they view the world differently,
they also view themselves differently. They also acquire the skill to engage
with the world and presetihemselves in more confident, more present
ways.

Identity Development

Racial and Ethnic Identity Development
Some program | eaders understood race and e
identity. Noting that race and ethnicity are separate idease program leaders reflected on the

ways r Aamestructshat Bomeone is trying to create to limittyoua nd t hat et hni c
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0 n e @buralforigin, historical origin, ancestral origin of peoples, and that being something
that's a little more relfor us than just the black, white, yellow, brown kindlad s i gn att i on. 0.
the same time, there was an acknowledgement that race and ethnicity were not equally salient for
all youth, notingthafi i t 6s a very i ruiyvi dutlicwhegnpetald ¢ nt k0
about 1t.0

Staff conceptualize racial and ethnic identity development as happening in their programs
in a number of ways. For some, positive racial and ethnic identity development is a natural and
organically integrated part of how thaganization operates. Others are trying to better
incorporate conversations about racial identity into tiverk butnote that in a predominantly
white setting it doesnét often happen or <can

minority. Forinstance, one program leader explained:

ABut, I n general, engaging with communitie
we only started doing, and it's a new process, because our experience is

predominantly white. | [staff of color], througtersonal experience, can

tell you that it is not too inviting. So, | can begin to understand that there's

ways that needs to be done. And that is some of what | do, and plan to do

as well . o

One program leader who works for an organization run by staff of color for youth of
color, expressed that they do feel some hesitation about engaging with the politicized aspects of
racial identity development. Thexplainedfi We &eryeprotective abouwhat we're saying to
them. We're not trying to start no "Black Lives Matter" no Black revolution. No, I'm just being
h o n eButat tlie same time emphasized the importance of empowerment and solidarity for
youth of color broadly. Though positive raciadagthnic identity can look different for different
communities, the program leader noted that youth of color are in such a minority in
predominantly white contexts, that they need to support the positive racial and ethnic identity of
all youth of color

i didn't want to come into a school and say this is for black boys, when |

know that there is another young man of color here that need this same

empowerment as a young male of color. So, yeah. And in the context of

here you have to be careful with thatchase we know there's not just,

there's only 3%, 4% black. Sgou have to be careful trying to even get

into that context...So, were just very sensitive of what we talk about and

make sure we're showing | ove regardl ess of
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Program leaders also viedgositive racial and ethnic identity development as being
important for succes§ And one of the main things for us i
you and are able to find resources that are culturally appropriate is a key to getting to the
S u ¢ c erBissincladed in jokraining and placement, academic support and tutoring, and
building social networks.

In day-to-day activities, positive racial and ethnic identity development includes trauma

informed care, mental health support and conversationg higou

Al ' m wor ki ng wi tkbeepihghoehave ieally strategic r ci r c | e
guestions that they're asking and that we're not in the circle just to

socialize but we got to not only build comradery but we got to be able to

talk about our realitiesn life, and part of that is our race and ethnic
identities.n

While supporting youth through difficulties was mentioned by all, some program leaders also
invite joy and fun into their racial and ethnic identity work. They use events, camzagmnss,

food and congregation to celebrate their communities.

Gender and Sexual Identity Development

Aside from the organizations that emphasize gender and sexual identity development as
their main missionsome progranteaders were reticent to engagigh gender and sexual
identity in their work In particularsome expressed thgiventhey o u n g pceltorg &nd 6 s
religious backgroundsome youthmaynot fully understandjuestions about gender and sexual
identity development outside of those @it One program leadénereforedescribed their
engagement with gender and sexual identitffas. . c a |l | it acceptance, ki
a c ¢ e p tamdrdeseibed their approach as a necessity of the social, legal and political context
they are in, rathr than an important part of identity development:

il guess we tend to approach it through th
function in, norprofit, neighborhood based, operating within the laws of

the country, and so recognizing that there
or sexual needs. o
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Another says that they talk about relationships, but do not bring up gender identity o
sexual orientation, claimingit hey' ve never came up with those
This demonstrates that work around gender and sexual identity is not an intentional part of their
social identity development work and they are suggestingyérater identity and sexual
orientation are outside of oneds centr al i den
As noted above, religious and other cultural norms, were cited as a source for their
hesitation to engage in the exploration and development of queer, gendmnfaming and

trans identity. For instance, on program leader expressed:

APersonally I édm a person of[yodtmi t h, so from
talking about their noibinary, trans or gender naronforming or queer
identity] would be something that | would question but at the same time

webre still taught to |l ove, and | dondt wa
for people to get mixed up with the fact t
dondét need to be included. 0

Anothe program leadeexpressed a desire to be able to support their youth along the lines of
gender and sexual identity, though they still seem hesitant to normalize conversations about
gender and sexual identity development.

The information gathered from gyam leaders is one part of the story. The youth participants of

BSK-funded programs were also invited to define these key outcome and results.

YOUTH FOCUS GROUPS
GUIDING QUESTIONS:
1 How do young people define and prioritize the incremeanthtators to the success and
well-being of attending the programs?
1 What aspects of identity do youth perceive to be important to their development? Do
these perspectives vary by social identity?
T Do youth perceive racial, ethnic, and/or gender idedgtyelopment as an important part

of their prograrrelated experiences? Why or why not?

PARTICIPANT SUMMARY
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As part of the youth focus group compon&ttyoung people from 5 organizations
participated imafocus groupsession Sixty-one percent (61%) gfarticipants were youth of
color, 38% identified as trans or a Rbimary gender, and 34% were immigrants or refugees.
Details of participants demographics are not reported to protect their confidentiality.

METHODS

A sample of five organizations servingially, ethnically, and gendediverse youth
between the ages of ¥ were first identified, then organizational staff identiftetd 7
potential youth participantzarticipant in a focus group sessiédnsemistructured interview
protocol was used inldbcus groupgsee Appendix 2.2)Each focus gpup session waswudio
recordedprofessionallytranscribedandanalyzedor themeausing qualitative coding software

package, Dedoose.

RESULTS

Social and Emotional Development

Similartothepr ogram | eader interviews, we expl or e
interpretations okey social and emotional skills, including interpersonal skills, future
orientation, social and civic engagement, personal responsibiithfggency Thefindingsfrom
the focus groups showed that nearly all SED constructs were importaciuide as part of the
survey However, young peoplaterpersonal skillspersonal responsibilitygocial and civic
values, and future orientation wedentified as thenost mportant constructs of SED.

With regards tanterpersonal skills, focus group participantdentifiedgood
communication, honesty, boundaries, respecting pronouns, and accouraalzhityracteristic of
healthy relationships with adulésd peers. Communication was identified as a critical trait that
fostered healthy relationstgpas many focus participts viewed this as helping them to gain a
better sense of an individual s character and
engaging. For instance, when describing important aspeicttegdersonal skillstwo young

people explained:
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It hink ités very important to comr
you know, people think of communication as something like ABC, one, two,
it is, but some folks think of it as an algebraic expression....Like, | just appre
communt ati on because communicati on
Because | think honesty is also important, and honesty kind of ties
communication | mean, you know. In my personal experience. But yeah,
dondt even knowhi fsolmedardyb evhloo miaem
nah.

There has to be a good sense of communication. What our needs are. Lik

need to be in a space thatds incl
t hat has boundaries as well, that
comfortable with anthaty ou s houl dnét really pt
then | wouldnoét feel comfortabl e

Focus group participantsioritized empathy and the ability to practice understanding as
important indicators of succesdelieving this leads to deeper connectieor example, when
asked to describe a person that has positive social and emotional skills, one young person
explaingl:

You can present yourself as someon:
have an understanding of what they:
social skills. You have to be able to put yourself in their shoes or have them p
themseles in your shoes and really understand them. Because being present
| i ke dressing nice or saying, OHiI,
understanding i s deeperéits more p:

Concerningpersonal responsibility, focus group participants viewed this construct as a
collecive endeavor. They talked about successful indicators of personal responsibility being
accountable to your actions and to show up for your communityhich ore youth explained,
fiBeing accountable is like being responsible for your actions and | feel like within a community,
how you participate is your responsibiliyJnlike program leaders who saw interdependence as
a interpersonal skill, youth saw interdepende as a part of personal responsibikiy: instance,

one young persona explained:

That you have to do something thatther people are depending on you to d
that maybe even only you can do and it benefits the community as a whol
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Throughout the focus groups sessions, the young people also discussed the importance of
developingsocial and civic valuesas part of their experience in BSK programming. In
particular, youth emphasized leaderstimgagement opportunitieghere theytalked abouthe
importance adults engiag themin decision making process&onme participants perceived
opportunities to devep these types of skills to help thdeel empowerednd a sense of

belonging as they are participating in programming. For instance, two youth explained:

They ask for our opinions every day, at the end of it all. They ask us if the
because we'rthe pilot group, so | guess if anything we have the most say
because we're the pilot group, so if anything goes wrong we can say, this
that was wrong, and that would help the next group that will come jif. So
anything | believe we have thegbest say and the biggest voice in this whao
program. [...] in the first couple weeks the seating arrangement, | didn't il
cause | wasn't able to see everyone, so | brought that up [...] and [Progra
leader] changed the seating arrangement so wedcalllsee everyone and it
actually worked better because they gave him more space in the room. T
just one of the things.

We do feel empowered but to like pistin this opportunity to get our voices
heard and like put us out there. Like that's really big for me is like he and
lot of other like other adults in this program like want to see young people
flourish and want to see young people succard in dong so, like they give
us opportunities to shine and let our gifts like be present.

Otheryoung people talkedpecificallyaboutt h e i r  pflat eadershim hiadelhere youth
are viewed as the next generation of leaders. The young people talked about this model not only
contributing to theisuccess in the program but their success in life more gendératljnstance,

two young people explained:
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The alults in the program very adamant on like intergenerational
leadership. And that's like things that | really love, to hear from adults.
Like they really like want to push for the younger generation to be abl
like take this work and be able to move fardvwith it because I think
like, once you get to a certain age, of course you love what you've dor
but you don't want to do it forever. You kind of want to pass the baton
don't know where that could have used two different, but they kind of !
to like pass the baton on share a bit off of their plate, because | think
not good to be like too selfish with like work and | haven't, like for me,
haven't seen that like a lot of folks have like passed on like jewels anc
wisdom onto me that | can béle to take on for my life.

A lot of, | don't like to say older folks either at a lot of the older folks it
our elders give us that platform. Like | know like [Program Leader] he
definitely like passed on like skillstilling people including me, which
will take us further not only in the program but also in life.

In addition to leadeship opportunities, focus group participants also viewed community
engagement as a key aspecsadial and civic valuedt was especially important for these

young people to engage in advocacy and community activities with folks who they trust and are
like-minded because they saw this as helping them to make the biggest impact as it relates to

their social and civic endeavorkor instance, one young personal explained:

For me, when | connect to my community, more things could get done
youknow, | could organize for myself, but, like, if | know other folks wt
are really with the cause and really want to organize and do stuff .. yo
know | 6d rather partner with fo
really appreciate so that we can deetwork together then maybe that
work could be biggeré So you kn
because of our teams, not because of one particular person.

With respect tduture orientation, youth focused on more tangible and matge
outcomegd like job or college readinesBocus group participanterceived the development of
life skills as an important aspectthieir social and emotional development, because many saw
these skills as helping to prepare them for the fukmeinstance, in describing how the program

helps them to build positive social and emotional skills, one young person explained:
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They give us the opportunity to interact with other people. Like last we
we had a mock interview, which kind of prepared use®what we were
putting ourselves into €& for ou
me realize that social skills are actually important when it comes to thi
type of thing [interviewing].

Racial, Ethnic, and Gender Identity Development

During the focus group sessions, we also explored the meanings young people ascribed to
the identity constructs (racial, ethnic, and gender) and their perceptions of regarding the program
qualities and characteristics that support positivatidedevelopmentThe young people
generally had a shared understandingpoé,ethnicity andgende. Theyall described the ways
that social identityisia very i ndi v i dismdttyiflaickvwhenrwe &lk ab@uiat
andunderstooddentity development as being nested within a community context, and at the
center of everything they do.

With regards toacial and ethnic identity, like the program leaders, young people often
used these terms vernacularly interchangeably. When ask&btwrate with respect to what
racial and ethnic identity meant to them, participants articulated that they viewed ethnic identity
as related to their familial background, citing examples including linguistic diversity, cultural
values and religious practe s . For exampl e, one youtthe] report e
way we |l ive and act ¢é clod hRaciwel wiedhentaintdy t he
narrowly focused on physical appearance and social standing. For example, one youthtddescribe
raci al ioduetnw ai rtdy aapsp,e air ance @& @mogyaifitinto socidtyar act €
€ how soci ety treats you.

Young people perceived racial and ethnic identity development as an important part of
their prograrrelated experiences and overall identity development, because many perceived
their engagement in activitissirrounding these construct aréabelp themo preserve and
maintain their racial and ethnic cultures, especially in such a White dominant céotext.
instance, two young people explained:

[cul tur al i d eyoud dort't wand

Al think itds
ithin € this melting pot

your culture to be lost
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I t 6 s [justall passed & lyou like that, just especially if they have the foc
Theyhave all the foods | ask for, we eatd foods, it's like they havealal foods
for us that's with our culture so it's like kind of helping to keep our culture.

Other young people viewed these activitieat facilitate positive racial and ethnic
identity development tbelp them develop relationships with other young people from different
racial and ethnic group3$his was important for some youth, especiallyegitheir diverse
school, neighborhood, and program and peer contexts they often found themselves in. For

instance, when describing the programébés cul tu

A mixture of different races and ethnicities getting altoggether Having us
talk to each other, make sure everybody raises something. We all will do
things.[...]You could say team up [with a groupht you're comfortable with
[...]. We get to express how we feel and we don't care how we look, what r
are we,we can just, we talked to each other like we're blood brothers

Focus group participants alb@hlighted the importance of having a support network
(outside of their family}o explore theiracial and ethnicultures, since there may be some
values, interests or identities that their families may not fully understamd they want a more

open space to explore and questieor. instance, one young person explained:

AMy parents, they come, a majorit
refugeesé Like they don't know ho
go to school and get a degree, you know. But sometimes that just not the 1
for certain peopleéBut they don''t
support within thdhome is kind of hard in a wagven though they still love
you and care for you but sometimes support system is kind of importalt to
really plays a big role

Concerning racial identity, specificallgpmefocus group participantdescribechow this
particular aspect of their social identity can be constraining given the reality of prejudice and
discrimination. They therefore expressed that progmeated activities thgirovided content

that helped them understand and navitfage everydayacialized experiences be critical to
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their identity development because it better prepares them to maoidle andliscrimination
while also better preparing them as social justice activists. This included work sedtcare,

selfadvocacy, teaching others and inviting others to acfiao young people explained:

AYes, [racial Il denti ty theyteach osmboet real
life situations, how to handle racism and all that. It teaches ustbhde a leader.
To know how to act in the moment when something's going on.

AiSo if we, as an organization éwe
i dent i t theress semahyidikezent people on these streets out here. H
c an wenclésivibaad bie acceptiiggé. | had troubl e

|l i ke struggling with [my gender] i
my own safe spaces just to feel th
come in here [organizationlah you can be yoursel f¢
way more easier

Genderidentityy, whi ch was defined as oneds intern:e
neither, both or another gender (distinctive of their sex), closely matched focus group
participants ideas and understanding of this construct. For instance, some participants described
tasiwhat you want people to cal | andiuhoo,w fiownheat vy
present s tThey pehceivedgendér mlentify development as an important aspect of
their programrelated experiences and overall developmgettthey saw tlsias a choice that

could change overtime. For instance, one young personal explained:

i @nder is a spectrum ranging from feminine to masculine, and people can id
anywhere on or off that spectrum, and the spectrum is something that is learn
yes and it's put in place by the cultures that we live in. But we can choose whe
we fit into that spectrum.

While many viewed their gender as a choice, thitgnalsoviewed this to intersection

with and influence other aspects of their identity, such as their race. For instance, one young
person explained:

fil know a lot of people whose gender is directly linked to other pieces of their
identity, and it's importarto them that it's not seen as like, you have your gend
and you have your race, and you have your ethnicity, and you have this and tt
and this, because keeping all of those different categories really separate eras
lot of the ways in which differeésocial structures are connected.
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As noted above xeept for organizatiosthat focuses on gender identity development, program
leaders struggled with their own transphobic biases. Some expressed a basic tolerance for young
people expressing themse$y but did not actively support or invite gender identity development
in their programming. This lack of intersectional understanding highlights the importance and
opportunity for adult development (not just youth development) and that they can stauthto |
from the young people they work with too. Interestingly enough, when we talked to youth, they
expressed still feeling supported in exploring gender identigysing questions about how the
overall program environment may buffer adult biases.
Summary

This section provided a brief description of how youth define and prioritize incremental
indicators of success and wéking within their program®verall young people perceived
interpersonal skill development and personal relationgggsghly impornt indicators of
successvell-beingof attending the programs. Good communication, honesty, boundaries,
respecting pronouns and accountability characterized healthy relationships among the youth that
participated in the focus grouphdditionally, youth bund that being involved in decision
making processes were important leadership opportunitiealipaed with their social and civic
values The development of life skills that support their short and-tengn goals were also
identified as critical to their futures. Identity development was critical for all participants, but
youths' own identities had a large influence on how they definpraoritize racial, ethnic,
cultural and gender identity. For racial identity, youth discussed the salience of race to inequality
and how society treats them as a resMhile many young people described the process of
navigating stereotypes, discriminatiand racism as challenging, that the act of processing their
feelings about their experiences majorly influenced their social antiogral development.
Gender diverse youth reported that their experience of their gender identity was a choice that
could dhange moment to moment. For all youth, the way that programs fostered their identity
development was central to how they perceived programs supported théeingll
Organizational leaders largely reflected th y o u n g septenenpslbue @reled toueamore
nuanced understandings in their definitions of race, ethnicity and cultaaelers discussed the
strong importance they place on building relationships with youth and creating a positive social

environment that helps youth to navigate bicultorajender diverse identities.
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Gaining abetterunderstandingf the program leader aryduths individual experiences
within their programs proved instrumentaldetter understanding how the identifiadremental
indicators of success and wekingaredefined and understand among individuals facilitating
and participating in BSK programming. This is was especially important to understémeling
program el ements that facilitate the young pe
of yout $sodal idertities and cultural backgrounds in the tool we are develdpiting.
this enhanced understandiagd community informed definitions of our construct areasnext
soughtto conduct a review of existing measures among the identified condtrgsiglore
whether and to what extent these measadesjuately meet the goals and perspectives of BSK

and program leaders and youth.
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Question 2

What measures currently exist to measure social and emotional development, ethnianchg
gender identity, and enabling environments?

To answer this question, we conducted a thorough landscape assegsmesting
measures The complete report was submitted to the BSK Evaluation team in December of
2018 and is attached to this documentapendix 3.

LANDSCAPE ASSESSMENT

GUIDING QUESTIONS:
1 What measures currently exist to measure social emotional development, etialic, rac
and gender identity, and enabling environments?
1 Do the existing measures align to the priorities and definitions of BSK incremental
indicators as defined by providers and young people?
T What are the strengths and limitations of existing measures?
1 Do anyexisting measures meet a minimum bar for inclusion in the survey?

T Which surveys are changeable, and can be used as part of the BSK survey?

METHODS

Our initial strategy to search for measures within each domain of the survey varied based
on the state of thliterature Our goal was to evaluate the quality of the measures and
appropriateness of available measures for use in our piloBtdety we describe our approach

to the reviewof measurefor each domain.

Ethnic-Racial Identity Development(ERSID)

In the case of the ERSID construct aresc@pingreview of the literature was conducted
using the keywords racial identity, ethnic identity, cultural identity, identy .prioritized
literature that included measures of ethnic and racial identity and studies reporting on the
psychometric properties and strengths and limitations of these measures, constructs, and

guestions.
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Social Emotional Development

In this domainwe conducted a scoping review, and largely relied on the many existing
reviews of measurement strategies of social emotional learning (Deighton, 2014; Gokiert 2014,
Haggerty, et al., 2011; Halle, et al., 2016; Humphrey et al., 2011; Jenkins, et a).,AA@h4
where current conceptualizations of SEL do not cover the constructs sufficiently and conducted a
more expansive review of measur€kis was the case for tigencyandSocial and Civic
Valuesconstructs, and an extensive literature review of eathese areas was conducted.
Keywords used to search for measures inApencyconstruct included agency, empowerment,
selfadvocacy and sekfficacy. Keywords used to search for measures irSiheial and Civic
Valuesconstruct included community eagement, civic engagement, social development, social

values and civic values.

Enabling Environments

For the Enabling Environments construct area, we conducted a scoping literature review
of measures. Keywords used include: youth program environment, enabling environment and
youthcentered spaces. A useful framework for Enabling Environments was offetied b
organi zation, Youth Power, who had an dédenabl i
broader positive youth development framework (Youth Power, 2018). Their key words included:
bonding, prosocial involvement & norms, support, value & recogniyiouth-responsive
services & policies and safety. In addition to key word searches, we conducted a grey literature
search on the internet, as there are many organizations that provide services for evaluating

programs.

Criteria for measure inclusion:
1 Can becompleted by youth, school or program staff.
Is available in English language.
Designed for youth ages 1I@.
Measures constructs or sabnstructs related to above definitions.

Scale has been used in last 20 years, even if it was developed prior.

= =4 =4 -4 =4

At lead one subscale can or has be used for universal assessment of protective or

promotive factors (rather than clinical screening or diagnosis or in indicated treatment)
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This phase resulted in a total of 51 measures reported in the landscape assessment
report.The best measures were then selected and further evaluation was conducted as to their
applicability to the BSK context. We report on the details of each measure considered for the
pilot test in the Landscape Assessment, a document created for BSKsasteiof this project,
and included irthe Appendix3. With consultatiorfrom BSK, we considered using existing
measures wholesale or constructing a survey using existing items that are free and available for
use without restriction. The results sectimiow explains the items selected as part of the

Landscape Assessment, and how the items from surveys were used to construct our pilot survey.

RESULTS

Racial and Ethnic Identity

We reviewed studies testing seven survey instruments measuring racghaicd
identity. Among the seven surveys reviewed, three were selected forandiusiur list of
measures to be considered for inclusion in our pilot tketMultigroup Ethnic Identity Measure
- Revised (MEIMR), the Ethnic Identity Scale (EIS), artetCross Racial Identity Scale
(CRI'S). The three surveys selected all emphas
identity development and offer strong assessment items for a diversity of youth.

The MEIM-R was selected due to hisevity and weHestablished validity and
consistency with youth from diverse ethnic, racial, and gender grobhpsVIEIM-R was also
one of the few measures available that was designed for youth who were of various ethnic
identities The MEM-R is a six ieEmmeasure, including two threem subscalek ethnic
identity exploration and ethnic identity commitment. Tihstrument is easy to administer,
affirms the constructs of racial and ethnic idengisywe learned about from youth and
organizational leads, is widely accessibleand has sufficient psychometric propertiiitems
were included in our first round of cognitive interviews as part of our process of building the

survey.

Gender Identity Measures
We reviewed eight gender identity measurenmesttuments recently evaluated by
Shulman, Holt, Hope, Mocarski, Eyer, and Woodruff (2017) for inclusion. One measure, the

Gender Identity Reflection and Rumination Scale (GRRS), met the construct criteria we
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developed, and seven were excluded due tofifodihe severexcludednstrumentsvere not

applicable outside of the specific gender population they were designed for, and many had
measurement limitations. Details of all measures evaluated are included in ApRérioix

Gender Ildentity Reflection ariRumination Scale (GRRS) was included because it offers a short,

clear means of evaluating how people conceptualize their gender identity in both positive and
negative ways, that meets the criteria for the gender identity construct we have developed.

Speci i cally, the GRRS measures positive ways pe
and negative ways a person thinks about their
2014; Shulman et al., 2017) The GRRS includes 15 items that measurathoes feflection,

rumi nation, and preoccupation wi t]hAsweaalreer 6s pe
focused on protective and promotive factors, we considered the wording and concepts in the
reflection subscale. The specific items includethis measure were not included in the survey

we pretested with youth in cognitive interviews, but the concepts and definitions were used to

develop the two items on gender identity.

Social Emotional Development Measures

There were a large number of surveys designed to measure different aspects of social and
emotional developmeniOf the 28 surveys reviewed in phase 1, we determined that 10 met
criteria forfurtherreview.Many of the SED measures that were potentialifése proprietary
and required training and/or needed to be used in their entirety (SAYO, YAPS, CYRM). We
determined in consultation with BSK not to use this group of surveys as the training required
posed a barrier, or they did not align to the consteas developed in partnership with youth
and organizational leaders. Rather, we elected to use the free and available surveys to create an
item bank from which we drew items aligning to the construct areas. Surveys included in this
item bank were the YDE® Motivation and Engagement and Beliefs survey (YDEKC), the
Youth Experiences Scale 2.0 (YES), Grit Sc#lashoe County School District Social
Emotional Competence Surv@WWCSD-SEQ), the Youth Civic and Character Measure Toolkit
(YCCMT), and the Communis that Care Survey (CTC). Iltems were aligned to construct areas
and selected to provide coverage of the various components of SED as defined by youth and

organizational leaders.
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Enabling Environments Measures

We reviewed 11 surveys that account for éingbenvironments, or program structure
and climate, opportunities for meaningful engagement and caring and supportive relationships.
We determined that eight met criteria for inclusion and further review. Of these eight seales, f
were repeats of meass from the SED sectioYDEKC, YAPS, YCCMT, YES, CTC) The
strength of these four measures is that their social environmental measures are aligned to the
individual level protective and promotive factors they meastirere are two scales related to
radal socialization and respect. The racial socialization measure is more closely aligned to our
definition of positive program culture and climate, but the racial respect measure has some
important ideas weonsideedfor item developmentVe also includedhe YPQA,; it is an
observational tool, however, the constructs covered are highly aligned to our definitions and it is
widely used for program quality improvement in the region and thus its constructs are familiar to
program leaders.

We used a similar sitegy with EE constructs as we did with SED. We created an item
bank from protective and promotive factor items included on the scales that were free and able to
be editedThe SAYO measure wasdtimatelyexcluded as it required training and additional
funding and infrastructureThe resulting item bank was aligned to EE construct areas and items
were selected or written based on the wording and/or ideas from the available measures.

Based on the reviewed surveys, we created a draft survey coveringsfuct areas that
was initially over 200items long. We worked with BSK to reduce this item count to 49, with a
goal of creating a survey that takes no longer than 10 miridgéessions were made to include
and revise items to best match the definitions created by young people and organizational
leadersTheinitial survey was circulated among BSK staff for revisions in early 2019.

Addi tional i1tems about youthso6 demographics w
surveyb6s functioning within subpoealsdimhuded ns of
items related to educational outcomes, mental health outcomes and dosage so that validity of the
survey could be evaluated. These items were largely the standard items used by BSK in other
contexts. This survey was then fully evaluatinghgssognitivepretesting techniques as

described in the next sectiofhe final survey is included in Append?4, and Appendix.5

includes a map of the sources of final items included in the pilot.
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Question 3

What problems do young peogarticipating in BSK programming identify with existing
measures of social and emotional development, ethnic, racial and gender identity and e
environments, and what revisions to they recommend?

COGNITIVE INTERVIEWS

Following the identificatiorof valid and reliable measurement tools that are aligned to
the priorities and definitions of BSK incremental indicators defined by providers and young
people, an initial draft of the BSK Youth Development Survey was develdpedsurvey was
divided intothree sections: (1) social and emotional development, (2) ethnic, racial and social
identity and (3) enabling environments, and includé¢adtal of49 questionsTo develop the
survey, we included questions from surveys selected during the landscapeass@socess
and selected questions that aligned with BSK priorities and based on providers and young people
definitions. For construct areas where no measures/questions were available, the research team
drafted questions. We also included some demograpléstions and items that King County
has used on surveys with other drimded organizations and youth participants (see Appendix
24). As such, in this section, we discuss the process we used (i.e. cognitive interviewing) to

evaluate and refine surveyestions and response options.

GUIDING QUESTIONS
T  What problems do young people with different racial/ethnic backgrounds and gender and
sexual identities identify with the questions and response options included in a youth
development survey?
1 Whatrevisions do young people suggest for questions and response options identified as
problematic? Why?

PARTICIPANT SUMMARY
From January through March of 2019, we conducted 41 interviews with young people
across five BSKunded organizations to evaluate aefine the BSK Youth Development

Measurement tooAll organizations who participated serve primarily youth of color and are led
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by staff of color.Youth selfreported their age, gradesmgler, race, ethnicity, sexual orientation,

how long they have been the program and the languages they speak at hdimety seven

percent of participants identified as youth of color. Of these, 15% were Asian, 20% were Black,
27% were Hispanic or Latinx, 17% identified at mixed race. Many ethnicities were represented

in the sample, including African, Cham, Chicano, Black, Mexican, Mixed, and White. Youth
ranged in age from 11 to 24, with a mean age of 16. Half of the sample identified as male, half as
female, and no participants identified as another gender. Naiwih yeported their sexual
orientation, of those who did, 53% were straight or heterosexual and 5% reported that they were
bisexual, gay or queer. The length of time that participants attended program ranged from less
than a month tover ayear. Thirty bur percent attended their program fe inonths, 24%

attended for 6.1 months, and 29% reported attending their program for more than a year. The
languages that youth spoke at home included Arabic, Cham, Vietnamese, Cambodian, English,
Marshallese, Spash, and KhmerSome detail® f yout hs 6 de mioegnrepopgedli ¢ s ha

to protect their confidentiality.

METHODS
We used the preest methodology of cognitive interviewing to evaluate and refine the

youth development measurement tool. Cognitive weering is the process of administering
draft survey questions while collecting additional verbal information about the survey responses.
The verbal information generated from this process is used to evaluate the quality of the response
and/or to help detenine whether the question is generating the information the survey intends.
Responses generally consist of survey partici
constructed their answers, (2) explanations of what they interpret the question to mnean, (3
reports of any difficulties they had answering, and (4) anything else that sheds light on the
broader circumstances that their answers were based on (Beatty & Willis, 2007, p. 288). On top
of this basic information from cognitive interviews, we also cesig¢hree priority areas,
including:
1 Cultural responsivity. Of primary interest for the cognitive interviews was to collect
information about the crosaultural applicability and cultural responsivity of the
proposed items. To accomplish this goal, we asked youth from different genders and
racial/ethnic backgrounds develop a better understanding about how they interpret the

meaning of the questions, taking into account their cultural values and ethnic/racial
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socialization processes. This process helped us understand youth perspectives on the
relative importancefesurvey constructs for their webleing. Understanding how youth
from different racial, ethnic and cultural backgrounds interguestionavasparticularly
important for the evaluate and refine the racial and ethnic identity scales in order to
determingheir crosscultural applicability. Additionally, we assessed the degree to which
the socialemotional development skills align with the cultural values of youth from

diverse racial and ethnic backgrounds.

T Question difficulty. Another important issue weglored through the cognitive
interview process is that of question diff
response theoryo that is related to ceilin
respond in the positive range of resportegfie question, the question will not provide
useful information since it will be bounded by ceiling effects. Questions that are more
Adi fficultd to answer in the positive have
to be able to show growth. Weerefore asked young people for their perspectives on the
range of possible responses for a given question, and how to make question and response

options more Adifficulto to respond to pos

1 Developmental AppropriatenessSince BSK strategy areaever a large range of
development ages, it was also important to know how young people from different stages
of development understand survey questions. We also assessed the degree to which
younger youth understand the complexity of the concepts of igamtil how they
understand and perceive their social environment. In addition, since youth increase the
depth and complexity of their sociamotional skills and competencies as they develop,
we sought to understand the ages at which our sewgiational @velopment skills are

relevant and developmentally applicable.

With these priority areas in mind, we conducted three rounds of cognitive interviews with
young people across the five BS#thded organizations. The first round included young people
from Chan Refugee Community, the second included young people from Para Los Ninos, Safe

Futures Youth Center, Good Shepherd Youth Outreach, and Rainier Beach Action Coalition, and
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the third included young people from Para Los Ninos, Safe Futures Youth Centéqahd
Shepherd Youth Outreach. Following each rounishigfrviews,we revised the survey questions

based to better reflect the young people's understandings, perceptions, and recommendations.

Recruitment

To recruit the BSKfunded organizations, we worked closely with King County staff members to
identity provider organizations that represented the diversity of youth being served through the
BSK initiative. Specifically, since positive racial, ethnic andteral identity development are

central features of the survey, recruitment for the cognitive interviewing was catered towards
organizations that center racial, ethnic or cultural identity development in their work. We also
sought to include organizatiotfsat serve youth across middle, high school and young adult

ages Once the organizations were identified, we worked closely with program leaders to recruit
their youth participants and to identify a date, time, and location in the community to conduct the

interviews.

Data Collection

To conduct thénterviews,we used a structured interview guide that included probes about the
survey questions and terms, and a space for the interview to write observational notes while the
young person completed sectiorighe survey (see Appendix #). All interviews were conducted

by members of the UW evaluation team, audio recorded with participants permission, and
professionHy transcrbed. Interviews were transcribed and coded thematically by two UW

evaluators.

Analysis

To analyze the data, we used a thematic analysis approach (and coded the interviews in Dedoose,
a webbased software analyzing qualitative data. We also developed data matrices of problems
young people identified with the survey questions and respptsmns to facilitate analysis and
interpretation of the data. The research team also engaged in memoing throughout this process to
exploreour analytic decisions and interpretations, and to be present to our own biases that

emergedCharmaz, 2006).
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RESULTS
Below is a summary of major points discussed, general issues the young people raised
with respect to each item and a record of decisions nf@deaintain confidentiality, the quotes

are anonymized.

Social and Emotional Development

We use théerm sociale mot i on al devel opment (SED) to hi
social and emotional skills develop over time and are fostered and cultivated in multiple contexts
beyond the school setting. Bel ow we discuss t
recmmmendations of the SED questions included on the initial draft of the youth development
survey, which consists of six swonstruct areas, including (1) Interpersonal Skills; (2) Personal
Responsibility; (3) Mindsets; (4) Social and Civic Values, (5) Ageand (6) Future

Orientation.

Interpersonal Skillsare defined as the ability to develop and sustain healthy relationships
with others, to understand the feelings of others, and to respect and perspectives of others,
especially those from backgroundsti f er ent from onebés own. 't in
empathy for others, express emotions in a positive way, as well as the skills it takes to maintain
conversations, listening, work with others and resolve conflict. Three questions were included on

the youth development survey to assess for interpersonal skills

Table3: Question changes resulting fraognitiveinterviews.

Original Revision

Question Response Option Question Response

One of my strengths is Stronalv Disaaree: | find it difficult to
building positive gy DISagree: | puild positive

relationships with other Disagree; Agree; relationships with
Strongly Agree

Never; Rarely;
Sometimes; Almost
Always; Always

people people
When | make a decision, | Strongly Disagree; | | think about how my | Never; Rarely;

2 | think about how it will Disagree; Agree; | behavior will affect Sometimes; Almost
affect other people Strongly Agree other people Always; Always

4C



Strongly Disagree; Never; Rarely;
Disagree Agree; No change Sometimes; Almost
Strongly Agree Always; Always

| try to help when | see
someone having a proble

As noted above, questions 1 and 2 were revised based on the cognitive interviewing
process. With regards @Question 1, participants generally understood thigestion as having
positive relationships with their family and friends, which was often based on respect, empathy,
accountability, and effective communicatioR.or i nst ance, one &laaung per
of my relationships or friendships are vey mmu ni cati veé. Whenever we ¢
something that has to be addressed communicate that with each other and we have a
conversation 0 However, since most youth answered th
Strongly Agree), we flipped ghquestion direction to make it more difficult so as to help add
variance in how the young people responded.

ConcerningQuestion2 parti ci pants thought of the ter
to how their actions affect others and make them feelekample, when asked to describe what
types of decisions they thought of when reading this questions, one youngeqrisomed,
fiWhet her i1itbés getting food for my family, | th
will have food . A n outnhge rp eyros o nMaekxi pnlga isnuerde, I m i ncl udi nc¢
leaving anyone out of inany sortofway. | n under standing these pers
guestion seeks to understand the young people's actions that relate to other people, their
inteper sonal responsibilities, and ability to el
Adeci sionsd as this term better gets at empat
conscious and unconscious).

Theresponse optiondor all three questions were revised to-pdint scale from a-4
point scale because most participants answered in the positive (Agree or Strongly Agree). This
shift attempts to ensure more variance in the
m dpoint option, suephoianst fisscoanteet icrmaens Oe X aogng et rhaet e
true feelings toward the question, and therefore distort findings.

Personal Responsibilty ef er s t o the ability to make po
behavior hat take into account ethics, safety and social norms. This includes the ability to weigh
choices and consequences, to solve social problems, and to manage stress, set goals and regulate

impulses and emotions in such a way that youth are able to makelgmods about their
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behavior. One question was included on the youth development survey to assess for personal

responsibility.

Original Revision
Question Response Option | Question Response Option
If | do something wrong, | | Strongly Disagree; No Not At All True; Somewhat
4 | takeresponsibility for my Disagree; Agree; change True; Mostly True;
actions. Strongly Agree 9 Completely True

No changes were made@uestion 4following the cognitive interviews because
participants perceived taking responsibility as owning up or accepting the consequences of your
actions. For instance, when asked what it mea
young person explaide, Taik e owner ship of my actions and to
done something. The responsi bi loi tWh eanl sacs kdeade sorf
responsibility in the family context, people thought of chores of taking care of siblings. The
response optionhowever, for this questions was changed frorpaift scale to a-point scale
toincreaser ar i ance in how the young peoplwuldespond,
have answered differedstbymebt fcnaetbeegyo rhya db eac abunseeu ts
do not [take responsibility for my actions] too much. | just like push it away kin@ of

Mindsetsr e f er t o youthsdé beliefs in their abil
and tendency to set long term goatsl to stick to these goals. Mindsets includes aspects of
academic tenacity, growth mindset and grit, and refers to psychological aspects of youth related
to their attitudes and beliefs about themselves that influence youth approach to their own
academi®r goatoriented efforts, and difficult or lontgrm goals.Two questions were included

on the youth development survey to assess for mindsets.

Original Revision

Question Response Option Question Response Option

| keep working toward | Strongly Disagree; | | work towards my Never; Rarely;
5| mygoals even if | Disagree; Agree; goals even if | Sometimes; Almost
experience problems Strongly Agree experience problems.| Always; Always
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My ability to succeed is | Strongly Disagree;
6 | something that | can Disagree; Agree; No change No change
change with effd. Strongly Agree

Although participants reported no issues viihestions 5 the question was revised to
reflect the new fpoint frequency scale response option (i.e., Never, Rarely, Sometimes, Almost
Always, Always). No changes were madéXoestion 6as participants showed understanding of
the questionods isaribeehe meamny ef the guaeskona id their owndverds. For
i nstance, 0 ne Yy o Thrsguesiien refatesto niy alslites as b studlent. Maybe
| 6m not doing the best in that <cl ass, obut

Social and Civic Valuesgefers tobuilding strong social ties (including relationships
outside of the family) and connecting with communities to build a sense of social responsibility,
concern for the lives of others, which in turn, supports the develomhargocial justice
orientation. Five questions were included on the youth development survey to assess for social

and civic values.

Original Revision
Question Response Question Response Option
Option
I n Ameri ca, a]|Strongly
ethnicity and gender limits Disagree;
7 | theopportunities available to | Disagree; Deleted Deleted
them Agree; Strongly
Agree
| have a responsibility to Strongly Strongly Disagree
improve my community. Disagree; Disagree; Neutral,
8 Disagree; No change Agree; Strongly
Agree; Strongly| Agree
Agree
| take action to make sure thg Strongly | take action tonake Never; Rarely;
all people are treated fairly, | Disagree; sure that all people are | Sometimes;
9 [ regardless of what they look | Disagree; treated fairly, no matter | Aimost Always;
like or where they are from. [ Agree; Strongly| what they look like or | Always
Agree where they are from.
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It is important to me to make | Strongly
sure that all people are treate| Disagree;

10 | fairly, regardless of their Disagree; Deleted Deleted
gender. Agree; Strongly|
Agree

It is important to me to make | Strongly
sure that all people are treate| Disagree;

11| fairly, regardless of their Disagree; Deleted Deleted
ability level. Agree; Strongly
Agree

With regards to social and civic values, most participants perceived them to mean having
concern for the lives of others and their communitiasestion 7was therefore deleted because,
whil e many participants di d bechndetereinethh at onebo
opportunities available to them, many did not perceive this question to capture how they
understood their social and civic responsibiliti€aiestion 8thus emerged as a better question
that captured these values, because when askedarhatto mind when reading this question,

2

one young per son, thavito make a differenee, likerhew tb changeahe
community 6 Participants also perceived equity to
values. For instance,hen asked to descriliguestion 9using their own words, two young

people explained:

fiBeing treated fairly is like everyone is able to get the same resources they need, the

same information, the same learning that they needtobec c e s sf ul é. That 6s
to me because i f I'"m able to do well becau
you dondét, but youdre just as capable of d
cause you should be able to use what | have toymlptoo 0
fiSo, basically treating everybody the same if you can. Giving equal opportunities to
people and not favoring people because of,
what ever creed they have that you might re
Question 10andQuestion 11were therefore deleted because participants felt that the
phrase Aregardless of what they | ook I|ike or
diversity these questions attempted to cover. However, Question 9 was charsgede
participants felt that the term Ano mattero b

response optiorfor Questions 8 and 9 was also shifted te@mt frequency scale to ensure

variance in how the young people respond.
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exert

Agencyrelates to the individual characteristic of sefificacy, or the perceived ability to

contr

o | over

events

t hat [

mp act

and structures. The latter focuses on the degree to which youth aveemg to interface with

their environment, resources and powkaring opportunities. Two questions were included on

the youth development survey to assess for agency.

Original Revision
Question Response Option | Question Response Option

| speak up for myself when || Strongly Disagree; No Never; Rarely; Sometimes

12 | need something. Disagree; Agree; change Almost Always; Always
Strongly Agree 9

It is important to me to make Strongly Disagree; No Strongly Disagree;
13| a positive difference in my | Disagree; Agree; change Disagree; Neutral; Agree;

community. Strongly Agree 9 Strongly Agree

As displayed above, no changes were madguestion 12or Question 13as

participants did not perceive them as problematic.résponse optionhowever, for these

guestions were changed from-pdint scale to a4point scale to ensure variance in how the

young people respond.

Future Orientationr e f er s

t o

yout hso

expectations

the tendency for youth to set shahd longterm goals, and the ability to make plans to reach

those goalslt also includes having a sense of hopefulness and optimism about the Thtees.

guestions were included on the youth development survey to assess for future orientation.

Original

Revision

Question

Response Option

Question

Response Option

14

If | set goals, | take
action to reach them

Strongly Disagree;
Disagree; Agree;

When | set goals,
| take action to

Never; Rarely; Sometimes;
Almost Always; Always

Strongly Agree

Strongly Agree reach them.
| am hooeful about | Strongdly Disagree; Not At All True; Somewhat
15 my futufe Disagree; Agree; No Change | True; Mostly True;

Completely True
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When | make a Stronalv Disaaree: Not At All Like Me; A Little
decision, | think abou gly gree, Like Me; Somewhat Like Me;

how it will affect my Disagree; Agree; No Change A Lot Like Me; Very Much
Strongly Agree :
future. Like Me

16

Overall, participants did not see the future orientation questions as problematiesptiese
option for all three questions, however, was changed frorpaidt scale to a-point scale to
ensure variance in how the young people respQueéstion 14wastherefore slightly revised to
reflect the new frequency response questions. No changes needed to be haitiom 15and
Question 16.

Ethnic, Racial, and Gender Identity Development

Ethnic Identity can be defined as the personal sense of ethnip gnembership that
involves identifying oneself as a member of an ethnic group, having knowledge of and a personal
i nvestment in an ethnic group, seeking inform
engaging in ethnic practices and social irtBoms (e.g., speaking the language, eating the food),
feeling comfortable with oneds ethnicity and
membership, having cultural values and beliefs, and the importance and salience attributed to
oneds e ttyhomer tone and ia mrelation to another prominent group identity (i.e.,
American).Six questions were included on the youth development survey to assess for ethnic

identity development.

Original Revision
Ethnicity or Cultural Identity Definition Ethnic Identity Definition
In this country, people come from a lot of In this country, people come from a lot of
different cultures and family backgrounds. different cultures with different traditions,

Ethnicity has to do with where your family com({ food, languages and religious practices. TH
from and the traditions from your family. Every| differences refer to theéthnicity. Some
person is born into an ethnic group, or sometin| names of different ethnicities include:
two or moregroups, but people differ on how
important their ethnicity or culture is to them ar] 1  Eritrean, Somali, Ethiopian, African

how they feel about it. These questions are ab American o

your ethnic or cultural group or groups. T Cambodian, Khmer, Filipino, Korean,
Chinese, Japanese, Vietnamese,

Please fill in: Taiwanese or Asiadmerica

46



In terms of ethnic group(s), | corsider myself

to be:

1 Mexican, Cuban, Salvadorian,

Panamanian, Honduran, Costadietc.
f Samoan, Native Hawaiian, Polynesian,

Marshallese, Chamorro
1 Native American, American Indian,

Alaskan Native

These questions are about yetinicity.

Please fill in:
In terms of ethnicity, | consider myself to
be:
Question Response Question Response Option
Option
| have spent time trying to fin| Strongly | spend time trying to | Never; Rarely;
out more about my ethnic or | Disagree; find out more about my| Sometimes;
17| cultural group, such as its Disagree; ethnicity. Almost Always;
history, traditions, and Neutral; Agree; Always
customs. Strongly Agree
| have often talked to other | Strongly | talk to other people in| Never; Rarely;
people in order to learn more| Disagree; order to learn more Sometimes;
18| about my ethnic or cultural | Disagree; about my ethnicity. Almost Always;
group. Neutral; Agree; Always
Strongly Agree
| have often done things that| Strongly | do things that will help| Never; Rarely;
will help me understand my | Disagree; me understand my Sometimes;
19| ethnic or cultural background| Disagree; ethnicity better. Almost Always;
better. Neutral; Agree; Always
Strongly Agree
| have a strong sense of Strondy | feel like | fit in with
belonging to my ethnic or Disagree; other people who have
20| cultural group Disagree; the same ethnicity as No change
Neutral; Agree; | me.
Strongly Agree
| understand pretty well what| Strongly
my ethnic or cultural group | Disagree;
21| membership means to me Disagree; Deleted Deleted
Neutral; Agree;
Strongly Agree
| feel a strong attachment Strongly | feel that my ethnicity
towards my own ethnic or Disagree; is an important part of
22 | cultural group. Disagree; who | am? No change
Neutral; Agree;
Strongly Agree
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Theethnic identity definition was revised because many participants expressed that the
definition was too long and complex. Some were also confused by the use of both ethnic and
culture, and expressed that one should be used and examplesbehprdsided.For instance,
one young plehnisifoyou de dgiva exangles, tlien they [survey participants] would
probably understand it [the term dthleniexiatmp] els
ethnicities included in the revisel@finition were recommended by the participants.

Participants did not perceive any problems v@tinestion 17 Question 18 and
Question 19 However, to ensure variance in how the young people respond, the response option
for these questions where chan@®an a 4point scale to a-point frequency scale. The
guestions were therefore slightly revised to
group/ backgroundo was al so r eQuestian2Qdvhiwsomér fAet h
participans under st ood the phrase fAistrong sense of
meamwheifie youbre from é oatrhdmasniflgl tt iytouwapeo
instance, when asked if they thought any questions in the ethnic identity seasiomelear, one
young per slomngureespsl itehd,s mone [ Question 20] €& str
groupé. |l tés just kind of conf usd nTghd ixKber gp=a,s
Asense of belongi ng,ho Awaeselt heirkeef olr ef irte pilna coe db e
used this phrase when asked what the term belonging meant to them.

Question 21was deleted because many participants were unsure what the question was
asking. In particular, many were confused by theause t he term fAgroup membe
reference to their ethnic identThewholedgiaup i nst a
member ship thing reminds me of | ike when you
member of planet fitness you hawgoy money 6 Many parti ci pants al so
well 0 t oMbreevwa@mu,e.participants also found the
confusing in reference to their ethnic identi@uestion 22was therefore revised to reflect their
recommadations.

Racial Identityrefers to the extent to which an individual identifies with their race and
believes that their belonging to a racial group is a salient reference in their lives. It entails their
belief about both the importance and meaninguoé to their personal identity. Figeestions
were included on the youth development survey to assess for racial identity development.
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Original

Revision

Racial Identity Definition

In this country, people are divided into racial
groups based on how they look, especially th
skin color and facial type. Every person is a
member of at least one racial group, but peoj
differ on how important their racial identity or
identities are tahem or how they feel about it.
For some people, their racial group and their
ethnic or cultural group might be the same, fc
others, they might be different. These questic
are about youracial group.

Please fill in

In terms of racial group(s), | consider myself
to be

Racial Identity Definition

I n this country, a p
they look, especially their skin color and
physical features. For some people, theierac
and ethnicity might be the same. For others,
they might be different. Some names of
different races are:

1 Asian

1 Black

1 Hispanic or Latina/Latino

1  White

1 Native American, American Indian/Alaska
Native or Indigenous

Pacific Islander

Multiracial

= =2

These questions are about yoare.
Please fill in

In terms of race, | consider myself to be

Question Response

Option

Question Response Option

w N

My race is anmportant part
of who | am.

Strongly
Disagree;
Disagree;
Neutral; Agree;
Strongly Agree

No change No change

AN

| have a strong sense of
belonging to my racial grouj

Strongly
Disagree;
Disagree;
Neutral; Agree;
Strongly Agree

| do not feel like I fitin
with other people who ar

the same race as me. No change

g1 N

| have a clear sense of whaj
my race means to me.

Strongly
Disagree;
Disagree;
Neutral; Agree;
Strongly Agree

| have a strong
connection to my race.
No change
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2 | During a typicaweek, | Strongly During a typical week, | | Never; Once in a
6 | think about race and racial | Disagree; think about race and While; Sometimes;
issues many, many times. | Disagree; racial issues. Almost Everyday;
Neutral; Agree; Everyday
Strongly Agree
2 | Itisimportant to have Strongly
7 | relationships with people | | Disagree;
look up to who are the samq Disagree; No change No change
race as me. Neutral; Agree;
Strongly Agree

Theracial identity definition was revised because many participants expressethéhat
definition was too long and complex. Participants also suggested that a list of examples of racial
groups will be important to include, as many often were confused about what to include for their
ethnic and racial identity because some identified witiftiple groups.For instance, one young

person expressed:

nl f eel |l i ke for me ,
because | have two di
morecloge wi th one than t

With regards to the questions, participants did not percguestion 23or Question 27
as problematic. Given participants concerns w
b el o n Questign,24was revised to reflect their recommendationsh e t er m Ar aci al
was al so replaced with HAraceot egrinvefingrtohuep r con
me mb e r @uestign .25was also revised because many participants were unclear of what the
phrase ficlear senseod meant iin this glueddn éotn.
know what, d twlse ra s&kd kned egtian indheirsoom wotdlse Lastih i s q u
Question26was r evi sed because the phrase, fAmany, mw
participants. Theesponse optiorfor this question was also revised to-pdint frequency scale
to add variance in how young peopéspond.

Gender Identity Developmemte f er s t o oned6s internal sense
neither, both or another gender, and is distinct from sex that is assigned at birtjuésttons

were included on the youth development survey to assess fiergdentity development.
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Original Revision

Gender Identity Definition Gender Identity Definition

A personds gender i de|A personbds gender i
they identify with being a man, woman, neither, | they identify with being a man, woman,
both, trans or other gender(s). This is based on| neither, both, trans or other gender(s). Th
people see themselves andawthey call guestions are about yogender identity.
themselves or identify a€very person has a
gender identity, but people differ on how importd Please fill in

their gender is to them and how they feel about| How do you identify your gender:
These questions are about ygender identity.

Please fill in
In terms of gender identity, | consider myself to

Question Response Question Response Option
Option

Strongly
Disagree; | understand what my
Disagree; gender identity meang No change
Neutral; Agree; | to me.
Strongly Agree

| have a clear sense of what r
gender group membership
means to me at this time in m
life

28

Strongly

Disagree; Never; Rarely;

| feel positive about my gendg | feel positive about | Sometimes;

29| . . : L .. | Disagree; : ; .
identity at this point in my life Neutral: Agree: my gender identity. Almost Always;
Always
Strongly Agree

Like the ethnic and racial identity definitions, tipender identity definition was revised
because many participants expressed that the definition was too long and cagnsstion 28
was revised because many participt s wer e uncl ear of what the p
this questionQuestion29was al so revi sed because the phras
appeared to make some participants feel that they had to make a definitive decision about their
gender idatity at this particular point in their life (i.e., taking the survey). For instance, one
young person who changed their irSespongdyg tAgrtele
exprebsedink 1 dm pretty positivkee a&ttheagt ] &
what it [the question] says0 rédpanse optiornto this question was also changed te@obt
frequency scale to add variance in how young people respond.

Enabling Environments
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For the BSK project, we use the term O6enab
programlevel constructs that can buffiesk factors and promote positive development. These
constructs include: (1) program structure and climate, (2) meaningful opportuniti€® and
caring and supportive relationships. In addition to these construct areas, we also included
guestions that faes on the ways in which the program environment promotes souiational
and ethnic, racial and gender identity development.

Program Structure and Climateefers to organization/program policies and practices,

shared decisiomaking and physical and pdyological safetyTwo questions were included on

the youth development survey to assess for program structure and climate.

Original Revision

Question Response Question Response Option
Option

Strongly Disagree
Disagree; Neither
Agree nor

In this program, adults have higl
expectations of all young peoplg
30 | who attend regardless of their

Strongly In this program, the
Disagree; adults believe in all
Disagree; Agree] of us and expect us

race, culture, ethnicity, gender g Disagree; Agree;
ability. Strongly Agree | to do our best Strongly Agree
In this program, young people | Strongly In this program, how| Never; Rarely;

31 have lots of chances to help Disagree; often do youdecide | Sometimes;
decide things like activities and | Disagree; Agree] things like activities | AImost Always;
rules. Strongly Agree | and rules. Always

Question30was revi sed as some participants felt
reflected their understanding of deshribisghogw est i o
adults in their programs show they have high expectations of them, many participants described
the importance adults believing in their potential no matter their backgrétordnstance, one
young person explainefl,] s ay | swithrtlesromelwlien lesgyrtheyehave high
expectations, they believe we can be the best
comefromdb The question was thereforQuestom3waged t o r
revised to reflect the resion made to theesponse option which was changed for both

guestions.
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Engagement in Meaningful Opportunitiesefers to the active participation in

meaningful and purposeful program activities, events and interacfrans questions were

included on the youth development survey to assess for engagement in meaningful

opportunities.

Original Revision
Question Response Question Response Option
Option
What we learn in this S’Frongly . How well does this Very Bad: Bad,
3o | Program helps me to make D!sagree, program help you make Okay: Good, Very|
progress towards my future[ Disagree; Agree] progress towards your ' ’
Good
goals Strongly Agree | goals?
This program has helped | S’Frongly ) How well does the Very Bad; Bad,
. Disagree; program help you learn .
33| to think about who | am and ~. ! Okay; Good, Very,
Disagree; Agree] more about who you wan
who | want to be. Good
Strongly Agree | to be?
There are lots of chances t( Strongly How well does the ,
) . X - X ) . Very Bad; Bad,
build positive relationships | Disagree; program help you build .
34| ) ’ 2. . . ... | Okay; Good, Very
with other young people Disagree; Agree| positiverelationships with Good
who attend this program. | Strongly Agree | adults?
In this program, there are | Strongly In this program, how oftel Never; Rarely;
35 lots of chances to share my| Disagree; do you have chances to | Sometimes;
culture and family Disagree; Agree| share your culture and | Almost Always;
background. Strongly Agree | family background. Always

Theresponse optiorfor Question 32 Question 33 Question 34 andQuestion 35were
revised to a §point frequency scale to help add variance in how the young people respond. As
such, each question was slightly changed to reflect the new response option scale. Questions
were also revised to make them more simple to read and toectearsg.

Caring and Supportive Relationshigacludes secure relationships, high expectations,
respect and modeling. Secure relationships emphasize bonding, encouragement and support.
High expectations refer to the establishment and maintenance ofaipesthat are clear,

t he t h

oneods

prosoci al, and appropriate to youth in

ng
and appreciation of the contrilbrts made by youth, their families and racial identity groups as a

and social identity. Racial respect is the recognizing ofveefr t h, honor i

whole. Modeling refers to prosocial behaviors (empathy, sharing, helping others, respecting
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others cooperating, comforting others and being inclusB@jenquestions were included on the

youth development survey to assess for caring and supportive relationships.

Original Revision
Question Response Question Response Option
Option
Strongly .
In this program, the adulty Disagree; In this program, how ofter Never; Rarely;
. ’ do you see the adults mal . i
36 | make an effort to support | Disagree; Sometimes; AlImost
) an effort to support all .
all young people. Agree; ound people Always; Always
Strongly Agree young people.
Strongly Strongly Disagree;
The adults in this progran| Disagree; In this program, the adulty Disagree; Neither
37| understand and value my| Disagree; understand and value my| Agree nor Disagree;
culture. Agree; culture. Agree; Strongly
Strongly Agree Agree
Strongly In this program, how ofter
Every time | participate in| Disagree; program, Never; Rarely;
. . ! do you feel like the adults . ;
38| this program adults show | Disagree; oo Sometimes; AlImost
_ in this program care abou )
that theycare about me. | Agree; ou? Always; Always
Strongly Agree you
When I'm feeling upset or SFroneg , In this program, how ofter , ,
; . Disagree; Never; Rarely;
sad, the adults in this . . do you get help from . i
39 . Disagree; Sometimes; AlImost
program help me with my , adults when you are sad { )
. Agree; Always; Always
emotions. upset?
Strongly Agree
There are lots of chances SFroneg ) How well does the .
: " Disagree; . Very Bad; Bad,
to buildpositive . . program help you build ,
40 : S .| Disagree; " , - wird Okay; Good, Very
relationships with adults ir| , positive relationships with
this program Agree; adults Good
' Strongly Agree
| feel comfortable talking | Strongly How well does the
to theadults in this Disagree; program help you feel Very Bad; Bad,
41 | program about problems || Disagree; comfortable talking about| Okay; Good, Very
am having with friends, at| Agree; problems you are having | Good
home, or at school. Strongly Agree| home or at school.
Adults in this program Strongly In this program, how ofter Never; Rarely;
| = . do you hear from adults :
42 | always tell me when | do ¢ Disagree; . SometimesAlmost
. . _ that you are doing a good )
good job. Disagree; job? Always; Always
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Agree;
Strongly Agree

to help add variance in how the young people respond. As such, each question was slightly

changed to reflect the new response option scale. Questions were also revised to make them

Theresponse optiorfor Question 36throughQuestion 42was revised to a-point scale

easierto read and to change tense.

SocialEmotional and Ethnic, Racial and Gender Identity Development Suppohss.

noted abovetheachievement of a positive identity is consistently linked to normative

development and positive adjustment among youth ptipak. Additionally, social

environments that complement and encourage strengths of the individuals are known to boost
positive development. We therefore included seven questions on the youth development survey

to assess for the ways that the programrenments promote social and emotional and racial,

ethnic, and gender identity development

or discussing current events

Original Revision
Question Response Question Response
Option Option
Strongly
In this program, | have many | Disagree; In this program, | have man g‘:;(;ngrj(leye_
43 role models who are part of th| Disagree; mentors who are part of the Disagreez
same racialethnic or cultural | Agree; same racial or ethnic group 9 o .
Neutral; Agree;
group as me. Strongly as me Stronalv Aaree
Agree gy A9
Strongly
. Disagree; In this program, how often | Never; Rarely;
In this program, have many : ! " , .
" Disagree; do you have opportunities t¢ Sometimes;
44 | opportunities to explore to my . .
. Agree; explore your race and Almost Always;
race and ethnicity or culture.
Strongly culture? Always
Agree
In this program, | have Iga_lrne( Strongly In this program, | have Strongly
about my race and ethnicity ol ~. . learned about my race and | ~. ]
. : Disagree; g ) . Disagree;
culture by doing things such a| ~. ) ethnicity by doing things . '
. . Disagree; . Disagree;
45 [ attending events, working on . such as attending events, .
. . Agree; : . : Neither
projects, reading books or talking with others, reading,
. . . Strongly , . Agree nor
articles, searching the internet searching the internet, or > )
Agree Disagree;

discussing current events.
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Agree; Strongly

Agree
Strongly :
In this program, | have Disagree; In this program, hO.W often Never; Rarely;
s : o : do you participate in .
participated in activities that | Disagree; 2o Sometimes;
46 ] activities that help you )
have helped me understand n| Agree; understand vour gender Almost Always;
gender identity. Strongly identity? yourg Always
Agree v
S'Frongly . In thisprogram, how often , ,
. Disagree; ; - Never; Rarely;
In this program, we learn to Disaqree: do you build positive Sometimes:
47 | build positive relationships A re?a' ' relationships with other Almost Alw."a <
with adults and peers. Sg ' young people who attend th ys:
trongly program? Always
Agree '
Strongly
In this program, we learn how g:zzg:gg How well does this program Very Bad; Bad,
58 | to solve conflicts with each A rege' ’ help us learn to solve Okay; Good,
other. gree, conflicts with each other? | Very Good
Strongly
Agree
Strongly .
In this program, | learn how to| Disagree; :jnothgsupv:/%%r(avr\?t,hhOZVOOT'[ee?h’ Never; Rarely;
49 work with people that are Disagree; arey different than poup(racec Sometimes;
different than me (race, cultur¢ Agree; culture. ethnicit yender or, Almost Always;
ethnicity, gender or abiii) Strongly abilit ),’, Y. 9 Always
Agree y):
Questions43vas revised because participants fel!t
use than firole model , 0 because they saw a men

and had a personal relationship witfor instance, one young person explained:

fA role model is someone that you want to be like. | use role
models for sports, like yea, that's my role model. | want to be like

that personé. Where it seems |ike a men

per sonal relationship with.o
Question 44andQuestion45wer e al so revi sed, as youth fe
better term to use in this question than ethn

added to Question 55 as many participants emphasized the importance ci@eeplele
learning. Tke response optiorfor all questions in this section were changed frornpaidt scale

to a 5point scale to add variance in how young people respond, and some were specifically
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changed to assess for frequer@uestion 46 Question 47 Question 48 andQuestion 49were
therefore revised so that the questions were appropriate for the response options provided.
Summary

In sum, across the construct areas, several problems related to the issues tested by
cognitive interviews emerged, including (1) vague amufesing questions, (2) varying
interpretation of terms and definitions, and (3) mismatch between survey questions and response
options. Specifically, some young people struggled with the definitions provided for racial and
ethnic identity or found it dif€ult to understand the differences, while others found these
differences supremely important given their racial and ethnic identity. For example, youth who
identified as ethnically Somali found the difference with being racially Black to be extremely
important. Thistension was reflected in the need to balance the literacy levels and nuance of
survey questions, as development and literacy levels varied among particoitisnally,
what was incomprehensible to some, offered important nuance to atpecsadly with respect
to the definitions and questions for racial and ethnic and gender identity, as well as questions
related to their social and emotional development and program experiences

Overall, the young peoplgaduwveyithatpsumeanmgus cr i t
and well understood by young people from highly diverse racial and ethnic backgrdunoes.
many questions included on the initial draft were rewritten or developed from scratch, the
cognitive interviewing helped us to vetdarefine the questions to ensure the questions and
definitions were culturally responsive, developmentally appropriate, and difficult enough to add
variance across the different groups of young people participating in the initiative. Moreover,
sinceakeyoal of this project is to develop a fAshc
person in approximatel{/0-15 minutes, this process helped to eliminate problematic questions
they young people identified. We this revised survey, we then began tawtiotke BSK
evaluation team and provider organizations to recruit youth to pilot test the sSTineeyext
section describes the results from the pilot test of this initial survey, particularly concerning its

psychometric properties, validity and reliallyil and measurement invariance.
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Question 4

What are the psychometric properties of this survey? Is it reliable and valid? To what e
does the survey measure conssast designed?

The survey itemdescribed aboveere tested in a pilot survey. RedCap was used as the
survey platform, and public link to the survey was disseminated to all organizations by BSK
program staff.All organizations in the PYD and SSPP strategy areas were asked to provide the
survey to the young people who attend their program. For programs with-sndoomat, t was
suggested that they ask youth who attend on one or two sessions to complete the survey. Some
organizations had difficulty with access to electronic devices or the internet, so paper surveys
were provided to those organizations and entered by BSK staf

The survey included a consent page, and participants were required to consent to move
forward in the survey. Total respondents who consented included 395 unique cases, however, 76
cases were excluded due to having missing values on all items. Patsicygse asked to create
a selfgenerated ID, which entails asking questions that only the young person would know the
answer to so that the same ggdherated ID can be used to link surveys in the event of a future
survey while maintaining the confiderlttg of youth. Theself-generatedD questions included:

What are the two numbers of the day you were born?; What year were you born?; What are the
last two letters of your first namgParticipants were also asked to select their program from a
drop dow menu. Among the 319 valid cases 291 identified the program they participated in, and
24 reported Aot her , 0 jragrark. Blevenrprogramse mad mMaredham ot r e
ten young people respond to the survéie sample demographics are repontetiable4. The

sample was quite diverse, with the largest racial group represented being Black. Young people
selt-definedtheir racial, ethnic and gender group and were able to select a racial and ethnic
group category. Categories with fewer tlheyoung people were collapsen suppressetb

protect their confidentiality.-The range of responses to specific demographic category was
included where possibl&/hile there are many analyses that we can do with this sample size, our
power is limited to dete@ signal with this sample size. The small sample size is major

limitation of this pilot test.
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Table 4. Survey Participant Demographics

Characteristic n %
Gender Identity
Female 166 52.0
Male 97 30.4
Trans/Nonbinary/Something else fits better 8 2.5
Missing 48 15.0
Racial Identity
Black or African American 109 34.2
Hispanic, Latino, Latina or Latinx 52 16.3
Asian or Asian American 37 11.6
Multiracial 37 11.6
White or European American 36 113
Native Hawaiian or Pacific Islander 7 2.2
Native American, Alaska Native, or Indigenous 5 1.6
Missing 36 11.3
Ethnic Identity
Black or African American 78 24.5
Mexican, Mexican American, or Chicano 46 14.4
White or European 36 11.3
EastAfrican (e.g. Somali, Ethiopian, Oromo) 32 10.0
Southeast Asian (e.g. Viethamese, Cham, Filipino, 29 9.1
Cambodian)
Latin American & Caribbean (e.g. Cuban, Puerto Rican, 10 3.1
Peruvian, Colombian, Salvadoran)
Indigenous & Pacific Islander 10 3.1
Indian Subcontinent 9 2.8
Multiple Ethnicities 9 2.8
Middle Eastern & North African (e.g. Iragi, Moroccan) 7 2.2
West African (e.g. Senegalese, Guinean) 6 1.9
East Asian (e.g. Chinese, Korean, Japanese) * 1.3
Missing 43 13.5
SexualOrientation
Straight or heterosexual 217 68.0
Questioning/unsure 20 6.3
Bisexual 19 6.0
Queer 10 3.1
Something else fits better 8 2.5
Lesbian or Gay * 1.3
Missing 41 12.9
Primary language spoken at home
English Only 137 42.9
English & Another Language 100 31.3
Other (Not English) Language(s) Only 35 10.9
Spanish Only 13 4.1
Missing (did not indicate home language) 34 10.7
Grade level
5 Grade 7 2.2
6" Grade 6 1.9
7" Grade 14 4.4

8" Grade 43 13.5



oh Grade 33 10.3

10" Grade 51 16.0
11" Grade 37 11.6
12" Grade 29 9.1
College or University 12 3.8
Missing 87 27.3

* N sizes less than 5 have been suppressed to protect participant confidentiality.

GUIDING QUESTIONS:

T  What are the psychometric properties of the survey? Is it reliable and Vaid/hat

extent does the survey meastireconstructs as designed?
METHODS

Item Quality AssessmentTo assess the psychometric properties of the survey we
analyzed the distribigns of items using the mean, standard deviation, skewness and kurtosis
statistics. These statistics describe the quality of the items. Items with lower means, higher
standard deviations and with lower skewness and kurtosis scores are higher qualttjheyth
are capture more variance and that variance is more evenly distributed among response
options. Items with means that are too high (generally above 4 on a 5 point scale) have low
variance, suggesting that young people do not differ very muchinrésponses and that the
item is not doing a good job to distinguish between the different experiences young people are
having that the item is attempting to capture. In addition, items with high means are likely to
have ceiling effects, meaning that theyl be unlikely to detect change over time since there is

not much room for improvement.

Confirmatory Factor Analysis. Next we used confirmatory factor analyses (CFA) to
determine whether the measurement model we proposed fits the data we colldetqult.
Based on the correlation between items, CFA tests our theory of how constructs are related to
each other. Fit statistics are used to determine whether the measurement model sufficiently fits
the data. All CFA models were run separately for #wtat, ethnic and gender identity constructs
and the social emotional development and enabling environment constructs due to the small N
sizes of our sample and because the construct areas are theoretically dasmate.construct
areas we also had trse exploratory factor analysis techniques to distill the survey items into

more cohesive constructs.
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Reliability was assessaddls i ng Cr onbachdés alpha to determ

resulting from the CFA are sufficiently internally consistent. Alphas/ab70 are considered

sufficient.

Measurement invariance.A series of multiple group models were tested to examine
whether the measurement model varies across different youth identities. This is an important step
in determining whether youth interpret tilems similarly regardless of their different
intersectional identities. The identities we tested included race, gender, sexual orientation, grade
level, home language, grades, program dosage, and whether the needed help on the survey. A
measure that dodmmve evidence for measuremeantrinvariance across groups runs the risk of
introducing bias into analyses of progress that take an average for all students. Measurement
invariance testing was conducted in Mplus using multiple group modeling. Modelifiesn
(CFI; Cheung & Rensvold, 2002vere used to determine whether there are significant
detriments to model fit if parameters are held equal across groups. We tested for configural,
metric and scalar invariance. Configural invariance is found when the factor structure is the same
across stdent identities. Metric invariance is found when the factor loadings are similar across
groups. Scalar invariance is found when the factor means are the same across groups (Cheung &
Rensvold, 2002).

RESULTS

The findings from the pilot studyonfirm that the BSK protective and promotive factor
survey is largely valid and reliable. The main construct areas were supported by the pilot study,
we found evidence of construct validity (from the CFA), that the survey was largely understood
in similarways by youth across the developmental span of the saWiple®oundsomeevidence
crosscultural reliability for most scaleand have identified some problem at€Hse survey was
reduced to 29 items through the analysis process outlined below. Thsoen@eemaining

problems with the survey discussed below.

Item Quality AssessmentSurvey item descriptive statistics are reported in dstbl7.
Most items had positive characteristics, were not overly skewed and did not display excessive

kurtosis. The mia problem was that item means were often inflated. Where possible, items with
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high means were excluded from final scaldsexcluded items and their descriptive statistics

are reportedh Table8.

Table 5: Item descriptive statistics fdinal racial, ethnic and gender identity survey scales

N M SD 43 S.E. o S.E.
Items Racial identity scale
My race is an important part of wholar 309 430 95 -151 .14 2,09 .28
| have a strong connection to my race. 315 3.97 1.02 -91 14 .36 27
It is important to have relationships witt 311 3.96 1.03 -.82 14 24 .28
people | look up to who are the same re
as me.
Ethnic identity scale
| spend time trying to find out more abo 304 3.27 1.12 -.04 14 -.69 .28
my ethnicity.
| talk to other people in order to learn 308 335 117 -.23 14 -.65 .28
more about my ethnicity.
| do things that will help me understand 307 3.43 1.09 -.38 14 -.34 .28
my ethnicity better.
Gender identity scale
| understand what my gender identity 295 448 75 -188 .14 474 .28
means to me
| feel positive about my gender identity. 301 4.63 .67 -1.84 .14 2381 28
Note.N=319 | Response options range froih, higher values indicate stronger agreement.
Skewnessi - Kurtosis.
Table6: Item descriptive statistics for finaocial andemotional developmensurvey scales
N M SD dq SE. i, S.E.
ltems Personal goals and responsibility scale
When | make a decision, | think about 318 386 .96 -38 .14 -66 .27
how it will affect my future.
| work towards my goals even if | 318 398 82 -32 .14 -68 .27
experience problems.
I am hopeful about my future. 318 334 81 -98 .14 .08 .27
When | set goals, | take action to reach 319 393 .79 -19 4 -72 .27
them.
Interpersonal skills and values

| try to help when | see someone having 319 386 .80 -17 .14 -43 .27
problem.
| have a responsibility to improve my 318 398 .79 -39 14 -15 .27
community.
| think about how my behavior will affec 317 393 9 -60 .14 -16 .27
otherpeople.
| take action to make sure that all peopl 319 420 84 -74 14 -14 27

are treated fairly no matter what they lo
like or where they are from.

Note.N=319 | Response options range from, higher valuesdicate stronger agreemeht.=

Skewnessi »-= Kurtosis.
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Table7: Item descriptive statistics for finanabling environmentsscales

N M sb 4. SE. 4, SE.
Items Opportunities to explore racial, ethnic, and gender
identity scale
In thisprogram | have learned about my 294 388 99 -8 .14 35 .28
race and ethnicity by doing things such ¢
attending events, talking with others,
reading, searching the internet, or
discussing current events.
In this program, how often do you have 292 354 112 -48 .14 -35 .28
opportunities to explore your race and
culture?
In this program, how often do you 293 339 124 -40 .14 -71 .28
participate in activities that help you
understand your gender identity?
In this program, how often dgou have 292 369 104 -42 14 -49 .28
opportunities to share your culture and
family background?
Adult support and expectations scale
In this program the adults believe in all ¢ 296 457 62 -121 .14 .82 .28
us and expect us to do our best.
In this program the adults understand ar 295 437 .76 -117 .14 160 .28
value my culture.
In this program, how often do you see th 291 455 72 -159 14 237 .29
adults make an effort to support all youn
people?
In this program, how often dgou hear 291 429 90 -132 .14 172 .29
from adults that you are doing a good jo!
Relationship scale

In this program, how often do you build 291 419 98 -1.18 .14 .92 .29
positive relationships with other young
people who attend this program?
How well does the program help us lear! 287 424 70 -50 .14 -40 .29
to solve conflicts with each other?
How well does the program help you fee 286 420 89 -97 14 .48 .29
comfortable talking about problems you
are having at home or at school?
How well does the program help you bui 287 440 75 -105 .14 .75 .29
positive relationships with adults?
Note.N=319 | Response options range frof, higher values indicate stronger agreement.
Table8: Unused Survey Items

Items N M SD i1 S.E io S.E.
| find it difficult to build positive 317 351 1.03 -51 A4 -.02 27
relationships with people
| speak up for myself when | need 316 3.83 .95 -.33 A4 -75 27

something

63



My ability to succeed is something that 318 4.21 75 -.87 14 1.30 27
can change with effort

If I do something wrong, | take 317 4.03 .86 -.64 14 .08 27
responsibility for my actions

It is important to me to make a positive 319 4.16 a7 -.66 14 .53 27
difference in my community

| do not feel like | fit inwith other people 312 359 121 -.45 A4 77 .28
who are the same race as me

During a typical week, | think about rac: 313 3.22 1.09 -.05 14 -51 .28
and racial issues

| feel that my ethnicity is an important 306 414 93 -1.06 14 .83 .28
part of who | am

| feel like | fit in with other people who 308 3.75 .97 -.59 14 31 .28
have the same ethnicity as me

In this program, | have many mentors 294 3.91 .99 -91 14 .68 .28
who are part of the same racial or ethni

group as me

In thisprogram, how often do you work 290 4.02 1.00 -.93 14 .54 .29
with people that are different than you

(race, culture, ethnicity, gender or

ability)?

In this program, how often do you decic 291 3.70 .96 -.34 A4 -.20 .29
things like activities and rules?

In this program, how often do you feel 293 4.61 .70 -1.93 14  3.86 .29
like the adults in this program care abol

you?

In this program, how often do you get 288 403 117 -1.14 14 49 .29
help from adults when you are sad or

upset?

How well does the program help you 287 434 .70 =77 14 .09 .29
make progress towards your goals?

How well does the program help you 287 4.36 .75 -.95 14 .50 .29
learn more about who you want to be?

Note.N=319 | Response options range frof, higher values indicate stronger agreement.

Confirmatory Factor Analysis

Racial, Ethnic and Gender Identity. The adequacy of the measurement model was
assessed using CFA. Significant revisions to the survey constructs were required to reach
adequate fit.For the racial, ethnic and gender identity CFA, we found thatifelms d o not f ee€
l'i ke | fit i n with ot her dgpmtdtpnellewvithiliedems, fikely t he s

because it was the one negatively worded it®vie also found that theemitl Dur i ng a t ypi

we ek, I t hink ab o udidnatfawed with thedracial adeniityitemsiasdsvase s 0
dropped from the scale. We also found that the itérhs f e e | l'i ke I fit i n wi
have the sameanditfheneilc itthyata smymeedt hni ci ty i s an i
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cross loaded with racial identity development. We considered two options of what to do about
the misfit of these items, the first being that the cross loadings would need to be included in all
subsguent analyses. However, this would not be feasible for BSK purposes, so we decided
instead to drop the items. Dropping these items effectively changed the meaning of the original
MEIM-R scale, and includes only the ethnic identity exploration subconsBivenn our
conversations with young people and program leaders about the importance of including racial
identity along with ethnic identity, waecided to drop these items over dropping the racial
identity scale, despite their high correlati@g=.65).Upon makingthese changes, the

measurement model fit the data well as indicated by fit statistics (CFI=.99, TLI=.99, RMSEA:
.036). Items in the final measurement model are indidatédble9. The final measurement

model is displayed in Figure 1.

Figure 1: Measurement model of racial, ethnic and gender identity.

69 —"] My race is an important part of who | am

Racial Identity .
Development %.72 - | have a strong connection to my race

.63 ~| Itisimportant to have relationships with people I loo}
up to whoare the same race as me

.65
M | spend time trying to find out more about my ethnicit
.79
A7 Ethnic Identity 84 ) | talk to other people in order to learn more about my
Exploration ' ethnicity
.89 _ ) .y
™. ! do things that will help me understand my ethnicity
better
A7
Genderdentity .64 | | understand what my gender identity means to me

Development <

.67 | | feel positive about my gender identity
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Social Emotional Development and Enabling EnvironmentsThe measurement model of the
SED and EE constructs required significant changes to establish an adequate fittingHigidel.
intercorrelations among variables suggested that many items were measuring highly similar
constructs. We used exploratory faciorlysis to suggest the number of factors supported by the
data, which suggested that five factors fit the d&t@ removed items with high means and used
modification indices to suggest changes to the factors. The fit of the final model was sufficient
(CFA=.92, TLI=.91, RMSEA=.05). The final model had two factors that described different
aspects of social and emotional developm&ie named the first SED factBersonal goals

and responsibilityand the seconbhterpersonal skills and value$he enabling environments
constructs also changed slightly from our proposed model. We again had to remove many items
with high means and high correlations. We named three const@pgsrtunities to explore

racial, ethnic and gender identjtpdult suport and expectationgndRelationships with adults

and peers
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Figure 2:SEM of SED and EE
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| take action to make sure thadt people are treated
fairly no matter what they look like or where they

In this program, | have learned about my race an
ethnicity by doing things such as attending effect
talking with others, readingearching the internet
or discussina current events

2

.76-»]

In this program, how often do you have
opportunities to explore your race and culture?

In this program, how often do you participate in
activities that help you understand your gender

.73

In this program, how often do you have
opportunities to share your culture and family

In this program the adults believe in all of us and
expect us to do our best

777"

In this program, the adults understamdl value my

In this program, how often do you see the adults
make an effort to support all youna people?

.66

In this program, how often do you hear from adu
that you are doina a good job?

In this program, how often do you build positive
relationships with other young people who attend
this proaram?

68
747"

How well does the program help us learn to solv¢
conflicts with each other?

68—

How well does the program help you feel
comfortable talking about problems you having g

.70

How well does the program help you build positiy
relationships with adults?
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Scale Reliabilities.Once the items that constitute scales were finalized in the CFA
processgdescriptive statistics for each scale are reported in Bedohelreliabilities were run for
each scale and reportedTiable10. The reliability of each scale across the whole samals
sufficient (ranging from =.60-.88). However, given the diversity of the sample and our goal of
creating a survey that is understood and relevant to young people from various cultural, racial
and ethnic backgrounds, we tested reliability within gsodjnese results are also reported in
Table D, andsuggesht few problems with the survey.

Table9: Final surveyscales descriptive statistics.
N M SD 41 S.E. o S.E.

Scales Racial, Ethnic, & Gender Identity
Racial Identity 315 4.08 080 -1.02 0.14 0.82 0.27
Ethnic Identity 310 335 101 -0.32 0.14 -0.38 0.28
Gender Identity 302 456 061 -154 014 216 0.28

Social and Emotional Development
Personal Goals and Responsibility 319 3.78 0.63 -0.31 0.14 -0.59 0.27
Interpersonal Skills and Values 319 399 062 -043 0.214 -177 0.27
Enabling Environments

Opportunities to Explore Racialanc 298 3.68 0.75 -0.26 0.14 -0.48 0.28
Ethnic Identity

Adult Support and Expectations 297 444 059 -1.27 014 141 0.28
Peer and AdulRelationships 295 426 066 -096 014 0.68 0.28
Note.N=319 | Response options range frof, higher values indicate stronger agreement.
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Table D: Fina scale means and reliabilities by survey demographic groups.

Racial Ethnic Gender  Personal Goals anc Interpersonal Opportunities to Adult Relationships
Identity  Identity Identity Responsibility Skills and Values Explore Racial and Support and
Ethnic Identity Expectatbns
Sample Mean 4.08 3.59 4.56 3.78 3.99 3.68 4.44 4.26
Reliability 0.71 0.85 0.60 0.72 0.70 0.72 0.77 0.77
Gender
Female Mean 4.19 3.71 4.56 3.83 4.09 3.72 4.55 431
Reliability 0.67 0.84 0.48 0.68 0.67 0.75 0.78 0.77
Male Mean 4.09 3.54 4.60 3.76 3.83 3.73 4.35 4.21
Reliability 0.70 0.84 0.67 0.76 0.74 0.74 0.75 0.77
Trans,
Nonbinary, or Mean 3.08 2.70 4.28 3.44 4.15 3.08 4.11 4.25
something else
Reliability 0.84 0.84 0.84 0.65 0.63 0.72 0.89
Race
Asian Mean 4.16 3.83 4.66 3.89 4.12 3.55 451 4.43
Reliability 0.67 0.84 0.47 0.52 0.54 0.74 0.62 0.54
Black Mean 4.32 3.74 4.65 3.86 4.06 3.92 4.50 4.33
Reliability 0.49 0.82 0.67 0.69 0.68 0.72 0.76 0.78
Latinx Mean 4.19 3.61 452 3.59 3.77 3.58 4.41 4.01
Reliability 0.70 0.75 0.78 0.78 0.70 0.66 0.84 0.80
Multiracial Mean 3.98 3.44 4.58 3.79 4.05 3.55 4.41 4.30
Reliability 0.65 0.89 0.24 0.79 0.76 0.75 0.76 0.83
AIAN Mean 4.40 3.52 4.40 3.90 3.55 3.68 4.60 4.30
Reliability 0.82 0.94 0.24 0.79 0.82 0.52
Hawaiian/Pacifi Mean 4.19 3.82 4.79 3.79 4.11 3.94 4.79 4.65
c Islander
Reliability 0.96 0.95 0.76 0.74 0.87 0.65 0.92 0.39
White Mean 3.10 2.88 4.13 3.68 4.10 3.27 4.23 4.17

Reliability 0.83 0.83 0.48 0.69 0.75 0.43 0.80 0.75



Sexual Orientation

Straight or
Heterosexual

LGBQ+

Grade Level

Elementary and
Middle School

High School and
up

Program Dosage

More than a yeat

Less than a year

Grades in School

A's or B's

C's,D'sorF's

Help on the Survey

Did not need
any help

Needed some
help

Mean

Reliability
Mean

Reliability

Mean

Reliability

Mean

Reliability

Mean
Reliability
Mean

Reliability

Mean
Reliability
Mean
Reliability

Mean

Reliability

Mean

Reliability

4.19

0.68
3.69
0.80

4.03

0.77
4.22

0.72

4.05
0.78
4.10
0.70

411
0.79
3.99
0.59

4.05

0.75
4.20

0.67

3.67

0.85
3.25
0.83

3.59

0.85
3.53

0.88

3.57
0.87
3.60
0.84

3.64
0.87
3.36
0.79

3.56

0.85
3.68

0.82

4.63

0.62
4.26
0.43

4.51

0.53
4.56

0.72

4.50
0.80
4.56
0.48

4.50
0.53
4.55
0.77

4.55

0.62
4.51

0.49

3.80

0.74
3.65
0.63

3.83

0.71
3.65

0.72

3.79
0.64
3.77
0.75

3.87
0.69
3.53
0.77

3.81

0.73
3.65

0.69

3.99

0.71
4.07
0.73

4.08

0.65
3.85

0.70

4.00
0.76
4.01
0.70

4.09
0.64
3.73
0.74

4.06

0.71
3.77

0.68

3.74

0.74
3.45
0.57

3.62

0.70
3.77

0.68

3.74
0.61
3.66
0.74

3.64
0.69
3.74
0.75

3.66

0.71
3.76

0.72

4.45

0.73
441
0.86

4.48

0.74
4.51

0.67

4.50
0.77
4.43
0.77

4.51
0.78
4.38
0.77

4.45

0.78
4.43

0.73

4.24

0.77
431
0.77

4.33

0.76
4.18

0.74

4.43
0.78
4.20
0.76

4.30
0.76
4.20
0.82

4.28

0.80
421

0.64
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Gender Identity. The two gender identity items were perceived differently by young
people (correlations are reported rather than reliability since there are only two items) from
different racial backgrounds, but was high among young people who identify as trans,
genderflud, or another nofbinary gender (=.84). These discrepancies might be related to the
different meanings and roles for folks of different genders that may be culturally based. This
means that we cannot make generalizations of the meaning and importgandeafidentity

across young people from different racial groups.

Racial Identity. We also found that among Black youth, the reliability of the survey was
low. We further investigated this finding, since it was largely Black youth who discussed the
importance of racial identity as important to be included alongside ethnic idektéyfound
differences in reliability on the racial identity scale for Black youth who speak a language other
than English at home €.61) compared to Black youth who always spEaglish at home
( =.49). The issues of reliability for Black youth make it unwise to compare the racial identity
scales across racial groups since the scale is measuring something different for youth from
different racial backgrounds. It is possible ttiet small sample size is at fault for these low

reliability scores. Regardless, this is an area in need of further study.

Measurement Invariance.We ran a series of multiple group models to test for measurement
invariance. Normally we would strive to acheescalar invariance, which suggests that the

number of factors, the factor loadings, and the factor means are consistent across groups.
However, due to our small sample size, we lowered our standard of achieving metric invariance,
which means that the ndoer of factors and factor loadings are consistent across groups.
Configural invariance is insufficient, which would indicate the number of factors is consistent
across groups but not the factor loadings or means. We tested a number of characteristics of
youth that may influence how they interpret items, including their race (black dslack),

gender (male vs. female and cisgender vs trans or anothdimary gender), sexual orientation
(straight vs. not straight), school level (elementary and middiég¥sschool), age (below or

above age 14), program dosage (more or less than a year), school grades (Asand Bsor CD or F
grades), whether they needed help the survey (yes or no) and whether they always spoke

English at home (yes or no). Results r@gorted in Tabld.1.
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Racial, Ethnic and Gender Identity Scales Invariance TestingWe found evidence of
scalar invariance on the Racial, Ethnic and Gender Identity scales across sexual orientation, race,
school level, program dosage, and home languagefohd evidence of metric invariance
across grades, gender. We found evidence of configural invariance by whether young people
needed help on the survey, suggesting that the factor loadings and means for young people who
needed help on the survey werensigf i cantly di fferent compared t
help. This type of invariance can bias estimates that compare means for young people who
needed vs. didno6ét need help on the survey. It
accounted for Wwen making generalizations about the surveys and may influence the results on
these scales for particular programs with higher proportions of young people who needed help on

the survey.

Social Emotional Development and Enabling Environment Scales Invariare
Testing. We found evidence for scalar invariance by sexual orientation, school level, and grades
on this set of scales. We found evidence for metric invariance by race, gender, program dosage
and whether young people needed help on the survey. We doidehce of configural
invariance for home language, suggesting that young people who speak a language other than
English at home perceive these items differently compared to young people who always speak
English at home. This finding is critical given dacus in this project on a survey that is cross

culturally applicable. This will need to be a main area of focus for Phase Il of this project.

These statistical analyses were able to determine which items were functioning relatively
better than otherggading us to reduce the length of the survey to 29 items. We were also able to
create scales with sufficient psychometric properties, supporting the measurement model we
proposed. However, we were significantly hampered in our analyses by our small sampfe
320 youth. We are unable to determine if the problems we found, especially in areas where
young people interpret the survey differently, are related to sample size or problems in the survey
design. Despite these issues, we did find evidencenstreat validity, and proceeded to the
next question of whether the scales are protective or promotive. Results need to be interpreted
with caution, knowing that there are issues with the racial identity scale which had low reliability
for Black youth, theSED and EE scales for those who speak another language at home, and

unreliability of the gender identity scale.

72



Table 1: Fit of configural, metric and scalar invariance models and differences between models
Racial,Ethnic & Gender Identity Scales Social Emotional Development and Enabling Environment Scales
Configural  Metric Scalar Invariance Configural Metric Scalar Invariance
Fit Fit Diff. Fit Diff. Fit Fit Diff. Fit Diff.
Malevs 2 192.59 20525 12.65 214.87 22.27  Scalar 537.75 564.44 26.68 608.08  70.33  Metric
Female g4 71 7 78 14 358 374 16 390 32
CFl 0.87 0.86 -0.01  0.86 -0.01 0.90 0.89 -0.01 0.87 -0.02
Cis-vs 2 240.33 242.79 2.47 268.46  28.13
Trans gt 64 71 7 78 14
CFl 0.84 0.84 0.004 0.82 -0.01
Straight 2 212.071 216.935 4.864  228.32  16.249 579.382 589.068  9.686 613.545 34.163
KZ'BQ df 64 71 7 78 14 358 589.068  231.068 613.545 255.54
* CFl 0.863 0.865  0.002  0.861 -0.002 0.88 0.883 0.003 0.878 -0.002
Black 2 191.054 221.316 30.262 233.744 42.69 600.454 630.401  29.947  660.907 60.453
‘éfa'g'lft df 64 71 7 78 14 358 378 20 390 32
CFl 0.885 0.864  -0.021  0.859 -0.026 0.87 0.862 -0.008 0.854 -0.016
EL/MS 2 177.92 188.201 10.281 205.333 27.413 532.948 546.388  13.44 554.647 21.699
HecL  df 64 71 7 78 14 358 374 16 390 32
CFl 0.889 0.886  -0.003 0.876 -0.013 0.869 0.871 0.002 0.877 0.008
Less 2 225317 239.951 14.634 246.17  20.853 578.593 606.625  28.032  629.614 51.021
?j;ﬁ df 64 71 7 78 14 358 374 16 390 32
vs.+1 CFl 0.859 0.853  -0.006 0.853 -0.006 0.882 0.876 -0.006 0.872 -0.01
X:an 2 176.929 185.507 8.578  193.139 16.21 611.172 630.311  19.139  651.456 40.284
cB:Z,VS§ df 64 71 7 78 14 358 374 16 390 32
or Fs CFl 0.893 0.891  -0.002 0.891 -0.002 0.838 0.836 -0.002 0.833 -0.005
Survey 2 23235 246.0 13.74  257.0+  24.68 634.02 664.57 30.% 693.06  59.8
\';'s'pNo df 64 71 7 78 14 358 374 16 390 32
agulr;ey CFl 0.8 0.8 -0.006 0.8 -0.009 0.86 0.8 -0.007 0.84 -0.04

Note.Due to sample size limitations, invariance testing was not possible for gender minority respondents.
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Question 5

Will this survey serve as a protective and promotive factor tool as currently designed? Are
constructs related to outcomes as intended? Do they serve as intermediate oudcoyoesid)
people who attend programs longer rate themselves as higher on tlee&EBGID scales?

GUIDING QUESTIONS:

1 Will this survey serve as a protective and promotive factor tool as currently designed?
Are survey constructs related to outcomes as intended? Do they serve as intermediate

outcomes?

Scales were created for eachtpaive and promotive factor includimgcial identity, ethnic

identity exploration, gender identity, personal goals and responsibility, interpersonal skills and
values, opportunities to explore racial, ethnic and gender identity, adult support and
expectédons,andadult and peer relationship¥Ve analyzed the potential for scales to serve as

protective factors in three different ways.

1.) In a series of regressions, we explored the role that enabling program characteristics
(opportunities to explore raciagthnic and gender identity, adult support and
expectations and adult and peer relationshiplay in fostering individual level skills
and identitiesr@cial identity, ethnic identity exploration, gender identity, personal goals
and responsibility, interpsonal skills and valugs

2.) Since the scales are highly correlated, we estimated a series of structural equation
models to examine the complex relationships among the program and individual level
variables.

3.) In asecond series of regressions, we examiredxtent to which individual promotive
factors as measured are related to mental health and school outcomes. The distributions
and descriptive statistics of the outcome variables including youth reported GPA, days
of skipped school, and the need for furthesessment of generalized anxiety disorder
symptoms or depressive symptoms (as measured by the GAD2 and &id@&)orted
in Table12.
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Table12: Descriptive statistics of outcomes and program dosage

n %
Weekly program participation
1 Day 126 39.5
2-3 Days 77 24.1
4-5 Days 50 15.7
0 Days 14 4.4
6-7 Days 14 4.4
Missing 38 11.9
Unexcused school absences in last thirty days
No Unexcused Absences 165 51.7
Unexcused Absences 117 36.7
Missing 37 11.6
Meets criteria for furthediagnostic assessment of generalize:
anxiety disorder
No further diagnostic evaluation for generalized anxiety 213 66.8
disorder is warranted
Further diagnostic evaluation for generalized anxiety 71 22.3
disorder is warranted
Missing 35 11.0
Meets criteria for further diagnostic assessment of major
depressive disorder
No further diagnostic evaluation for major depressive 222 69.6
disorder is warranted
Further diagnostic evaluation for major depressive disori 62 194
is warranted
Missing 35 11.0
Selfreported grades in most recent academic term
Mostly AOb6s 92 28.8
Mostly BoOs 83 26.0
Mostly Cos 41 12.9
Mostly DO6s 11 3.4
Mostly EO6s or FO&s 13 4.1
Missing 79 24.8

1 Note:For selfreported grades, N=240 | Traditional 4.0 GPA Scale: Mean=2.958; SD=1.108

METHODS

The relationship of enabling program environments to social, emotional and identity
development.To estimate the unique protective effect of each aspect of program environments,
regressions accounting for clustering within programs were estimated. We used Mplus v8 and
the type=complex command to account for variance related to young people beidguntbste
programs. We included covariates of gender (femalebimwary with male as referent), race

(Asian, Black, Latinx, Multiracial, AIAN, and Pacific Island with White as referent), and age
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(with a range of 1225). Maximum likelihood estimation was e with robust standard errors,
and the outcome was modeled as a continuous scale.

Structural equation models of enabling envir
and identity development to account for correlations among model variable®ath models
that modeled the correlations among the three enabling environment variables and the individual
level variables were estimated in Mplus v8. All variables are scales that summarize each young
personsd responses acr oss \aftableswareasssmediobehi n e a
continuous variables. Nesting of individuals within programs was accounted for using
type=complex in Mplus. A series of sensitivity tests were run to examine the robustness of the
results, including testing the effect of comtvariables, imputing missing data on exogenous
variables, and comparing estimates the estimates of unsaturated models.

The relationship of social, emotional and identity development on school and mental
health outcomesWe ran a series of regression mad@tcounting for clustering of young
people in programs and including covariates of gender (femaldyinary with male as
referent), race (Asian, Black, Latinx, Multiracial, AIAN, and Pacific Island with White as
referent), and ag@ 1-25). The outcomesf the models included whether young people met
criteria for further evaluation of generalized anxiety disorder (GAD2) or depression (PHQ2),
whether they had skipped school in the past year, and what they reported their grades to be. We
modeled all outconeeas logistic regressions except for grades which was modeled as a

continuous outcome using maximum likelihood.

GUIDING QUESTION:

1 Do young people who attend programs longer rate themselves as higher on the SED and
ERGID scales?

Since we only have one terpoint of data, rather than assess change over time, we examined the
extent to which young people who have been attending programs longer or more frequently

report that they have higher levels of social, emotional and identity development, less likelihood
of mental health or attendance problems, or better grades. To analyze the effect of the length of
time young people attend programs and the effect of the frequency of their program attendance,

we took two approaches.
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1. We first examined the main effect of the years a young person has been attending the
program and the frequency of program attendance per week on the social, emotional and
identity development, and on the outcome variables (GAD2, PHQZ2, school attendance
andgrades). These analyses were run in Mplus accounting for the nesting of young
people in programslndividual variables were modeled as continuous scales, and
outcome variables were modeled as binary outcomes with logistic regression except in
the case ofrades which was modeled as continuous.

2. We examined the moderating effect of the number of years a young person has attended a
program on the relationship between the enabling environment of the program on social,
emotional and identity developmerkhis involved testing the effect of an interaction
term multiplying the dosage variable by the enabling environment variables and
regressing the result on the identity variables. A binary dosage variable of having been in

the program more or less than onary@as used for ease of interpretation.

RESULTS
GUIDING QUESTIONS:

1 Will this survey serve as a protective and promotive factor tool as currently designed?
Are survey constructs related to outcomes as intended? Do they serve as intermediate

outcomes?

Enabling environments constructs gpportunities to explore racial, ethnic and gender
identity, adult support and expectations and adult and peer relationsieifEsall associated with
the development of individual social, emotional and identity development, with results reported
in Tablel3. Opportunitiesto explore racial, ethnic and gender identitgssignificantly
associated witlnacial, ethnic, gender ideity as well agpersonal goals and responsibilignd
interpersonakkills and vales.Similarly, adult support and expectatiomss associated with all
aspects of individual level social, emotional and identity developrRetationships with adults
and peerswas associated with racial and ethnic identity development but not gender identity
development.Relationships with adults and peavas also associated with personal goals and

responsibility and interpersonal skills and values. All analyses accdontidn clustering of
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young people in programs, and adjusted for demographic covariates including gender, race and
age. Given the strength of these associations, we can conclude that enabling program

environments are important protective and promotivefaac s t hat f oster young
emotional and identity development.
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Table B: Associations of enabling environments scales with social, emotional, and identity development
Racial Identity Ethnic Identity Gender Identity Personal Goals al Interpersonal Skill
Development Exploration Development Responsibility and Values

b se p b se p b se p b se p b se p

Opportunities to Explore
Racial, Ethnic and Gendel

Identity 0.28 0.08 0.00 0.33 0.07 0.00 0.17 0.06 0.01 0.21 0.07 0.00 0.25 0.06 0.00
Age -0.06 0.04 0.14 0.05 0.07 0.45 0.06 0.06 0.34 0.11 0.05 0.02 0.12 0.06 0.04
Female 0.08 0.05 0.12 0.13 0.07 0.05 -0.01 0.05 0.83 0.06 0.06 0.35 0.20 0.09 0.02
Trans and Noibinary
genders -0.20 0.07 0.01 -0.08 0.07 0.25 -0.07 0.08 0.39 -0.11 0.07 0.11 0.13 0.05 0.01
Black 0.05 0.04 0.19 -0.02 0.07 0.74 0.01 0.04 0.78 0.14 0.05 0.01 -0.07 0.08 0.38
Latinx 0.15 0.07 0.03 0.10 0.06 0.12 0.17 0.05 0.00 0.04 0.06 0.48 -0.01 0.06 0.81
Asian 0.28 0.07 0.00 -0.01 0.08 0.95 0.21 0.07 0.00 0.00 0.07 0.99 -0.15 0.09 0.09
Multiracial 0.16 0.07 0.02 0.02 0.07 0.74 0.13 0.06 0.03 -0.13 0.07 0.09 -0.23 0.08 0.00
Pacific islander -0.07 0.06 0.23 -0.03 0.05 0.63 -0.02 0.08 0.83 -0.02 0.08 0.86 0.09 0.08 0.26
AIAN 0.00 0.08 0.98 -0.01 0.07 0.92 0.14 0.05 0.00 0.00 0.07 0.98 0.05 0.06 0.39
Else 0.09 0.07 0.20 0.04 0.08 0.67 0.09 0.06 0.14 0.06 0.06 0.31 0.05 0.06 0.41

Adult Support and

Expectations 0.32 0.06 0.00 0.30 0.08 0.00 0.21 0.07 0.00 0.20 0.08 0.01 0.21 0.08 0.01
Age -0.04 0.04 0.38 0.03 0.03 0.28 0.08 0.06 0.22 0.13 0.05 0.01 0.14 0.06 0.02
Female 0.03 0.05 0.55 0.20 0.13 0.12 -0.05 0.05 0.34 0.02 0.05 0.64 0.17 0.08 0.04
Trans and Noibinary
genders -0.21 0.07 0.00 -0.49 0.29 0.09 -0.07 0.08 0.34 -0.13 0.08 0.09 0.11 0.05 0.03
Black 0.05 0.04 0.17 -0.04 0.44 0.92 0.01 0.04 0.81 0.14 0.05 0.01 -0.06 0.08 0.45
Latinx 0.14 0.07 0.04 0.24 0.16 0.14 0.16 0.06 0.00 0.04 0.07 0.61 -0.02 0.06 0.68
Asian 0.32 0.06 0.00 0.12 0.16 0.47 0.23 0.07 0.00 0.03 0.07 0.64 -0.10 0.08 0.19
Multiracial 0.18 0.07 0.01 0.11 0.17 0.52 0.15 0.05 0.01 -0.11 0.07 0.12 -0.21 0.07 0.00
Pacific islander -0.08 0.06 0.16 -0.15 0.23 0.54 -0.02 0.08 0.77 -0.02 0.09 0.80 0.08 0.08 0.31
AIAN -0.03 0.08 0.73 -0.10 0.44 0.82 0.12 0.05 0.01 -0.01 0.07 0.85 0.03 0.06 0.58
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Else 0.08 0.08 0.32 0.07 0.45 0.88 0.09 0.07 0.20 0.05 0.05 0.33 0.04 0.05 0.44
Adult and Peer

Relationships 0.24 0.06 0.00 0.16 0.06 0.01 0.09 0.06 0.14 0.26 0.07 0.00 0.25 0.07 0.00
Age -0.08 0.05 0.10 0.06 0.07 0.42 0.07 0.06 0.28 0.09 0.05 0.05 0.11 0.06 0.07
Female 0.04 0.06 0.44 0.11 0.07 0.112 -0.01 0.04 0.75 0.04 0.05 0.51 0.18 0.08 0.02
Trans and Noibinary
genders -0.27 0.08 0.00 -0.15 0.08 0.05 -0.10 0.08 0.22 -0.15 0.07 0.04 0.09 0.05 0.06
AIAN 0.06 0.03 0.08 -0.01 0.09 0.94 0.02 0.04 0.61 0.14 0.05 0.00 -0.06 0.08 0.46
Asian 0.13 0.06 0.05 0.08 0.06 0.16 0.18 0.06 0.00 0.03 0.07 0.65 -0.03 0.06 0.68
Black 0.31 0.06 0.00 0.05 0.08 0.52 0.26 0.07 0.00 0.04 0.07 0.61 -0.10 0.09 0.26
Latinx 0.18 0.06 0.01 0.05 0.07 0.53 0.15 0.06 0.01 -0.08 0.07 0.26 -0.18 0.07 0.02
Multiracial -0.08 0.06 0.19 -0.04 0.07 0.58 -0.02 0.08 0.75 -0.02 0.09 0.86 0.08 0.08 0.28
Pacific islander -0.03 0.08 0.72 -0.02 0.09 0.80 0.13 0.05 0.01 -0.02 0.08 0.78 0.03 0.06 0.65
Else 0.07 0.07 0.36 0.01 0.08 0.92 0.09 0.07 0.19 0.06 0.06 0.32 0.05 0.05 0.38

Note: Significant associations are bolded.



Because both the enabling environments measures and the racial and ethnic and social
emotional development variables were correlated, we thought it important to estimadela
that accounts for these correlations. Doing so allows us to tease apart the unique effects of the
environmental variables over and above these correlations, and is a more robust test of the theory
of change underlying our survey development procassnely, that program environments are
play a pivotal role in fostering the development of young people and that their functioning
should be included in any program evaluation stratEgyure3 repors results of the final
structural equation model. We report the model estimate and fits based on the model that uses
type=complex to account for clustering of young people within prograerssitivity tests were
used to test the robustness of the modekrgihe modeling challenges posed by the small
sample size. First, saturated models that did not control for program clustering were compared to
unsaturated models, where the +sgnificant paths were removed in order to determine the
detriments to fit. Th fit remained largely the same, as did the model pathways coefficients.
Then, models control for nesting of young people in programs were run. These models-are over
identified, since we have only 37 programs, some of which had only one or two respondents.
Again, coefficients were compared and the differences in estimates of the paths of interests did
not change more than .05 standardized ufiteen control variables were regressed on all
variables. In only one case did the significance of the pathwageoést change. When gender
(female and trans/nonbinary genders) were included as dummy variable in the model, the
pathway from opportunities to explore racial, ethnic and gender identity became no longer
significant. In all other cases, the changes toleh estimates changed no more than .05
standardized unit$émputing endogenous variables was also used as a sensitivity test of the
robustness of the model, given the number of missing variables on the demographic variables.
Again, estimates and fit renmad largely unchanged. The final model reports standardized units,

and controls for gender, race, age and the nesting of young people in programs.

The final model demonstrates the significant correlations among the enabling environments
variables Opportunities to explore racial, ethnic and gender idensityorrelated witradult
support and expectatiorad r=.47 and witlRelationships with adultsna peersat r=.49, while
adult and support and expectatioae correlated at r=.62. Accounting for these correlations
allows us to see the unique effects of each of the enabling environment va@giglegunities

is related taacial identity developmerandethnic identity exploratioas expected, above and
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beyond its correlation with other model variablkdult support and expectatioisrelated to

racial identity developmer@ndgender identity developmeriRelationships with adults and

peers is rated to the two SED construct areagpefsonal goals and responsibiliand

interpersonal skills and valueall of these relationships are significant, and fall in the middle

range of effect sizes. The correlations among individual level variables #matwghile the

concepts measures are related to each other, they also represent distinct aspects of development
for young people. The main takeaway from this analysis is that each of the enabling

environments constructs plays a unique role in promotisgipe development in young people,

above and beyond the ways in which each is connected. This analysis also provides some support
for the construct validity of the constructs meadues the constructs are related to each other

but uniquely important.
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Figure 3:Structural equation model of theorized pathways of the role of enabling

environments on social, emotional, and identity development.
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We were interested in testing the question as to whether the protective and promotive factors

as measured were adéd to longer term outcomes such as behavioral health or academic

outcomes. We ran a series of regressions to assess the main effect of each protective and

promotive factor on each outcome. We found no evidence that any enabling environment or

individual social, emotional or identity development variable was related to mental health
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problems.We found no evidence that enabling environments or identity development variables

were related to the odds of having skipped school oreptirted GPA. We did fohevidence

that reporting higher levels of personal goals and responsibility and interpersonal skills and

values was significantly associated with lower odds of skipping school (OR= .54, p<.001) and
highersefr e port ed gr ades ( b xgssAgyestthat<SEMiProye.diredilyp e s e f i
related to grades compared to other protective and promotive factors we assessed. While no other
associations with outcomes were found, this may be due to the low sample size, measuring the
wrong outcome variables, thather factors are indeed responsible for mental health outcomes,

or that the positive effects of program participation are either not strong enough to have an effect

or that they effects will not be immediately observable.

Our results are encouraging in that the scales have evidence that they serve as protective and
promotive factors for young people. Especially important is the connection between enabling
program environments and yout pmer Whilecourrasblts e mot i
did not show a relationship between any of our measured constructs and mental health outcomes,
the connection between SED and school outcomes is promising. Our findings raise questions
about the outcomes that are most importaybtth and their communities. In our phase Il
project, it will be important to ask about community definitions of success andbeed. It will

also be important to increase our sample size, as our power to detect effects was severely limited.
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Table B: Associations of social, emotional and identity development on outcomes

Racial Identity
Development

Age
Female

Trans and Nof
binary genders

Asian
Black
Latinx
Multiracial
AIAN

Pacificlslandel

Ethnic Identity
Exploration

Age
Female

Trans and Nor
binary genders

Asian
Black
Latinx
Multiracial
AIAN

Pacific Islande

Gender Identity
Exploration

GAD2 dx
(Diagnosis) PHQ2 dx Any MH dx Any skipped school GPA

OR s.e. p OR  s.e. p OR  s.e. p OR s.e. p b s.e. p

1.02 020 094 119 022 043 088 022 054 111 0.18 056 0.11 0.09 0.23
1.08 0.06 0.23 102 008 080 102 0.07 073 093 0.05 0.14 0.09 0.08 0.25
384 040 000 123 035 055 208 034 003 103 0.24 089 0.27 0.05 0.00
8.17 0.77 0.01 382 071 006 303 071 0.12 0.70 054 051 0.11 0.05 0.02
1.80 061 034 103 056 09 131 057 064 0.22 053 0.01 0.03 0.07 0.68
1.05 064 094 102 042 09 082 051 071 081 0.28 046 -0.22 0.11 0.04
038 062 0.12 0.13 106 005 038 065 014 113 0.29 0.67 -0.35 0.10 0.00
1.28 064 070 1.17 048 0.74 128 058 067 071 046 045 -0.17 0.08 0.04
0.00 0.71 0.00 0.00 065 0.00 0.00 063 0.00 0.70 099 0.71 -0.03 0.05 0.56
1.38 0.78 068 054 096 052 1.12 0.72 0.87 * 0.68 0.00 -0.21 0.11 0.06
1.28 0.15 0.09 125 0.12 0.07 116 0.15 031 096 0.13 0.77 0.12 0.07 0.06
1.07 0.07 030 101 0.08 089 102 0.07 079 093 0.05 0.13 0.08 0.08 0.33
370 040 0.00 119 034 061 199 034 004 106 0.24 080 0.26 0.06 0.00
895 0.73 0.00 371 067 005 345 070 0.08 0.66 052 042 0.11 0.05 0.03
147 056 049 098 055 098 102 052 098 0.25 051 0.01 0.03 0.07 0.68
089 057 084 105 045 092 064 050 037 093 030 082 -0.20 0.09 0.03
032 055 0.04 0213 104 005 031 061 0.05 127 030 042 -035 0.10 0.00
1.12 060 086 1.16 044 0.74 106 053 091 0.78 047 061 -0.16 0.07 0.03
0.00 063 0.00 0.00 062 0.00 0.00 057 0.00 0.81 096 082 -0.02 0.05 0.63
121 075 080 053 1.04 054 090 0.74 0.89 * 0.69 0.00 -0.20 0.11 0.06
119 026 050 134 031 034 127 0.27 038 089 0.21 058 -0.05 0.07 0.52
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Age 1.08 0.06 024 102 0.08 0.84 102 0.07 0.76 093 0.05 0.16 0.09 0.08 0.23

Female 3.89 040 000 128 037 051 208 035 004 105 0.25 0.86 0.27 0.06 0.00
Trans and Nor
binary genders 8.36 0.81 0.01 359 0.73 008 341 073 0.09 0.65 051 040 0.10 0.05 0.06

Asian 1.67 056 036 103 067 09 103 059 096 0.26 059 0.02 0.09 0.07 0.20
Black 098 057 097 106 056 092 064 053 039 096 033 091 -0.13 0.08 0.13
Latinx 036 056 0.07 014 106 006 031 065 007 130 032 042 -0.29 0.10 0.00
Multiracial 121 059 0.75 117 054 0.77 105 054 092 080 051 0.67 -0.12 0.08 0.11
AIAN 0.00 0.72 0.00 0.00 0.75 0.00 0.00 065 0.00 0.81 095 083 -0.01 0.04 0.88

Pacificislande 1.27 0.75 0.75 053 102 053 0.87 0.75 0.86 * 0.70 0.00 -0.18 0.10 0.09
Personal Goals ar
Responsibility 0.67 024 0.09 107 022 076 104 0.17 083 054 0.20 0.00 0.24 0.07 0.00

Age 1.09 0.07r 0.17 1.02 0.08 0.82 1.02 0.07 074 094 0.05 0.26 0.04 0.07 054

Female 403 041 0.00 125 037 055 205 035 004 113 0.26 064 0.27 0.06 0.00
Trans and Nor
binary genders 7.00 0.75 0.01 350 068 0.06 333 0.67 0.07 051 049 0.17 0.15 0.06 0.01

Asian 1.86 055 026 119 059 0.77 116 054 079 0.24 055 0.01 0.06 0.06 0.31
Black 110 055 086 122 049 068 0.71 049 049 094 032 0.84 -0.17 0.08 0.02
Latinx 036 054 006 016 106 0.08 034 065 0.10 112 0.32 0.72 -0.28 0.09 0.00
Multiracial 130 059 066 132 047 055 116 052 078 0.75 049 056 -0.14 0.07 0.04
AIAN 0.00 0.64 0.00 0.00 067 0.00 000 059 000 088 090 088 -0.01 0.04 0.69

Pacificislande 1.34 0.78 0.71 0.63 098 0.63 1.01 0.73 0.99 * 0.64 0.00 -0.18 0.11 0.09
Interpersonal Skill

and Values 074 038 042 102 026 094 112 0.27 067 061 021 0.02 0.17 0.05 0.00
Age 1.09 006 0.17 102 0.08 080 102 0.07 077 094 005 025 0.06 0.08 045
Female 421 036 000 125 036 054 199 034 004 122 026 044 024 0.06 0.00

Trans and Noy
binary genders 9.05 0.76 0.00 3.38 0.70 0.08 3.17 0.69 0.09 076 050 060 0.08 0.05 0.14

Asian 1.87 055 025 119 060 O0.77 115 055 080 025 055 0.01 0.05 0.06 0.39
Black 1.08 056 089 122 049 068 071 049 049 091 032 0.77 -0.17 0.08 0.03



Latinx
Multiracial
AIAN

Pacific islande
Opportunities to
Explore Racial,
Ethnic and Gende
Identity

Age

Female
Trans and Nor
binary genders

Asian
Black
Latinx
Multiracial
AIAN

Pacific islande
Adult Support and
Expectations

Age

Female
Trans and Noy
binary genders

Asian

Black

Latinx
Multiracial
AIAN

Pacific islande

0.36
1.31
0.00
1.40

1.02
1.08
3.85

8.16
1.82
1.06
0.39
1.29
0.00
1.39

0.93
1.08
3.90

7.95
1.83
1.08
0.39
1.30
0.00
1.44

0.56
0.60
0.74
0.74

0.22
0.06
0.40

0.77
0.54
0.56
0.56
0.60
0.64
0.75

0.21
0.06
0.41

0.76
0.54
0.55
0.55
0.59
0.65
0.73

0.07
0.65
0.00
0.65

0.94
0.22
0.00

0.01
0.27
0.92
0.09
0.67
0.00
0.66

0.72
0.23
0.00

0.01
0.26
0.89
0.08
0.66
0.00
0.62

0.15
1.32
0.00
0.62

1.47
1.01
1.27

4.17
1.14
1.01
0.14
1.25
0.00
0.52

0.73
1.02
1.34

3.16
1.24
1.27
0.16
1.35
0.00
0.71

1.04
0.47
0.65
0.97

0.24
0.08
0.36

0.70
0.58
0.45
1.00
0.45
0.58
1.05

0.27
0.08
0.38

0.68
0.60
0.48
1.07
0.48
0.67
0.96

0.07
0.55
0.00
0.63

0.10
0.87
0.50

0.04
0.83
0.99
0.05
0.62
0.00
0.53

0.24
0.83
0.45

0.09
0.72
0.61
0.08
0.54
0.00
0.72

0.35
1.16
0.00
1.00

1.21
1.02
2.07

3.60
1.13
0.64
0.32
1.12
0.00
0.91

0.75
1.02
2.18

3.09
1.20
0.74
0.34
1.18
0.00
1.12

0.64
0.52
0.57
0.73

0.23
0.07
0.35

0.72
0.54
0.49
0.62
0.53
0.54
0.77

0.23
0.07
0.36

0.68
0.54
0.47
0.65
0.52
0.58
0.76

0.10
0.78
0.00
1.00

0.40
0.76
0.04

0.08
0.82
0.37
0.07
0.83
0.00
0.91

0.21
0.74
0.03

0.10
0.73
0.52
0.10
0.76
0.00
0.88

1.12
0.75
0.61

0.69
0.93
1.07

0.57
0.25
1.10
1.34
0.81
0.90

1.05
0.93
1.04

0.67
0.24
0.90
1.24
0.76
0.78

0.33
0.50
0.95
0.70

0.16
0.05
0.25

0.51
0.57
0.29
0.33
0.48
0.91
0.71

0.23
0.05
0.26

0.50
0.56
0.31
0.31
0.49
0.95
0.68

0.73
0.57
0.60
0.00

0.02
0.15
0.80

0.27
0.01
0.74
0.37
0.65
0.91
0.00

0.84
0.13
0.89

0.42
0.01
0.74
0.49
0.58
0.79
0.00

-0.29
-0.14
0.00
-0.19

-0.07
0.09
0.27

0.09
0.08
-0.12
-0.29
-0.12
0.00
-0.17

-0.01
0.09
0.27

0.10
0.08
-0.15
-0.30
-0.13
-0.01
-0.18

0.09
0.08
0.04
0.11

0.06
0.08
0.06

0.05
0.06
0.08
0.09
0.08
0.05
0.09

0.08
0.08
0.06

0.05
0.06
0.08
0.09
0.07
0.04
0.10

0.00
0.07
0.96
0.08

0.27
0.24
0.00

0.09
0.18
0.13
0.00
0.11
0.96
0.07

0.86
0.25
0.00

0.05
0.23
0.07
0.00
0.08
0.86
0.06
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Adult and Peer
Relationships 0.85

Age 1.08

Female 3.87
Trans and Nor
binary genders 7.96

Asian 1.86
Black 1.07
Latinx 0.38
Multiracial 1.29
AIAN 0.00

Pacific islande 1.48

0.16
0.06
0.40

0.77
0.56
0.57
0.57
0.60
0.66
0.74

0.31
0.20
0.00

0.01
0.27
0.90
0.09
0.67
0.00
0.60

0.82
1.03
1.36

3.99
1.50
151
0.18
1.58
0.00
0.82

0.18
0.08
0.38

0.72
0.61
0.45
1.07
0.51
0.65
0.98

0.26
0.69
0.41

0.05
0.50
0.36
0.11
0.36
0.00
0.84

0.85
1.03
2.23

3.79
1.40
0.85
0.39
1.35
0.00
1.25

0.17
0.06
0.35

0.70
0.54
0.44
0.64
0.54
0.58
0.72

0.36
0.60
0.02

0.06
0.54
0.70
0.14
0.58
0.00
0.76

0.91
0.93
1.04

0.63
0.23
0.86
1.14
0.72
0.75

0.22
0.05
0.26

0.51
0.55
0.31
0.31
0.48
0.96
0.70

0.69
0.14
0.89

0.37
0.01
0.63
0.67
0.50
0.76
0.00

-0.01
0.10
0.28

0.11
0.09
-0.12
-0.28
-0.12
0.00
-0.17

0.07
0.08
0.06

0.05
0.06
0.08
0.09
0.07
0.05
0.10

0.86
0.22
0.00

0.03
0.12
0.11
0.00
0.12
0.96
0.07

Note.* estimates unreliable due to small N and outliers.
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GUIDING QUESTION:

1 Do young people who attend programs longer rate themselves as higher on the SED and
ERGID scales?

We found no main effect of either the length of time a young person had been attending the
program, or the frequency of program attendance per week on any of the tested with one
exception. Higher frequency of program attendance per week was associateidatigrades.
Results of all analyses are reported able14. Dueto the high number of tests, we would
expect some associations to occur by chance, reducing our confidence in this one result.

We found no evidence of any moderation of dosage incigésineffect of enabling
environments on social, emotional or identity development. The fact that we found evidence of
the null hypothesis in this series of tests is unsurprising. Our small sample size and the fact that
interaction tests are notoriouslyderpowered means that the effect of dosage would have had to
have been quite large for these tests to find a significant effect. In future pilot tests, a larger
sample size would increase power to detect moderation.

These tests of the effects of dosageenetended to help us understand whether young
people who attend BSK programs longer have improved SED or identity development. We did
not find evidence of an effect of dosage or any effect of dosage moderation. However, further
testing is required with rger sample size. In addition, these tests do not replace the need for
our survey to be able to detect change over time. Further testing is needed to assess whether this

survey is sufficient to measure growth in youth protective and promotive factarsme.
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Table 4: Main effects of dosage variables on individual development and outcomes.

Days/week
Yearsin
program

Racial identity Ethnic Identity Gender Identity Personal Goals ar Interpersonal Skill
Development Exploration Development Responsibility and Values

b se p b se p b se p b se p b se p
0.15 0.07 0.04 0.18 0.10 0.06 0.03 0.08 0.72 0.01 0.08 0.86 -0.07 0.08 0.35

-0.01 0.07 0.93 0.02 0.09 0.82 -0.03 0.07 0.64 0.05 0.05 0.36 0.08 0.08 0.33

Days/week
Yearsin
program

Any skipping
GAD2 dx PHQ2 Dx Any MH diagnosis school GPA

OR se p OR se p OR se p OR se p b se p
1.08 0.24 0.73 1.03 0.17 0.88 0.98 0.18 0.90 1.26 0.19 0.18 -0.12 0.10 0.23

0.97 0.12 0.81 0.97 0.11 0.81 0.99 0.13 0.93 0.96 0.07 0.61 0.13 0.07 0.05
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Discussion

Program leaders and young people participating in the interview and focus group sessions
often defined social and emotiortdvelopment as seHfwareness, seHctualization, healthy
relationships, thinking positively about and planning for the future, and school and community
engagement, especially those that include opportunities for youth leadd?sbgpam leaders
often plained that they attempted to prioritize or foster these skills by helping young people
build caring and supportive relationships with their peers and adults, developing active listening
skills, having regular cheeks, and helping youth to engage watihid navigate community
spaces. However, some program leaders and young people identified cultural elements, such as
caring for younger siblings or providing financial support to the household, as negatively
i mpacting the young memantedh@issocalband emdtignal skils. d e v e |
Nevertheless, the findings revealed that program leaders and young people perceived all of the
SED constructs as important to measure for the youth development survey. In particular,
interpersonal skills, agepcsocial and civic values, and future orientation emerged as the most
important constructs of SED.

Findings from the program leader interviews and youth focus groups also revealed that
the constructs of racial and ethnic identity are often used vernigdatarchangeably and may
be conflated under casual consideration with cultural identity more broadly. However, when
asked to elaborate with respect to what racial and ethnic identity meant to them, participants
made substantive differentiations. In peutar, racial identity was commonly defined as a social
construct that is based on oneb6s physical <cha
based on oned6s cultural or family background,
cultural values and religious practice&iven the different ways in which these individuals
defined and understood racial and ethnic identiig, likely thatthe ways in which the
organizations prioritized or fostered opportunities to support racial and etbniay
development varied. For instance, some program leaders mentioned that ethnic identity
development supports are naturally and organically integrated as part of their programming, as

they have staff members who share the same racial/ethnic bactkgnodiiexperiences as the

91



young people being served and promote cultural events and celebrations, food, games, and
campaigns. Other program leaders, who mentioned that their they served a mix of White youth
and youth of color, often explained that they atempting to make these constructs a core focus
of their programmingConversely program leaders who primarily serve youth of color
expressed that they are intentional in how they foster opportunities for racial identity
developmenbecause they vieempwerment, solidarity, and resistance as key elements of this
process. Despite these differences, all participants viewed these constructs as important for the
youth development survey.

With regards to gender, while some program leaders and young peopteoaly
defined gender identity @dswh at you want people to call you,
i nandi how one pr es ethesesdefihitonsditi reot reganate wdth dior
instance, most program leaders expressed that gender idesdityery rarely discussed as part
of their programming, because some felt these conversations were inappropriate and
uncomfortable given some youthso religious af
lack of readiness to engage youth in these/ersations.Some participants also viewed gender
identity as & c h o,iamdenat important for scheabe children in Kindergarten through third
grade. The conflicting values and understandings of gender identity pose significant challenges
for measuremnt. On one hand, op@ndedself-identificationis important for seHexpression,
but on the other hand, sorparticipants feared that young peoplay be completely unfamiliar
with the prompt Nevérthelegserogcra leadersdardnydungtpgopl®saw this
construct as an important aspecbof ed&rgity development.

The cognitive interview process also revealed important findings about the questions
included on the first draft of the youth development surd@yong the initial 49 questions
across the five construct areas, 34 were revised and 4 were deleted. Questions were commonly
revised because most students answered them in the positive (i.e. Agree or Strongly Agree). We
therefore changed the response optiom a 4point scale to a-point scale to help add variance
in how the young people responded. Some questions included a frequency response option,
wherein questions were revised to align with the options available. Additionally, some young
people had difficult time with understanding the meaning of words and the context in which
theywereusedT hese included terms such as fAdeci si on«

groupo (eRLRest it rlomg sense of bel omaghmgot OQue
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(Question 22), Aclear senseo (Question 25 & 2

guestions were therefore revised with terms the young people suggested and terms and phrases
they used when restating the questions in their own words. Timtides of ethnic, racial and
gender identity were also revised because participants perceived them as very long and complex.
The young people also often conflated ethnic and racial identity and recommended that examples
of each be provided to ensureyadung people are able to understand the meaning of these
terms. Among questions that were deleted, most young people misunderstand the determination
of the scope of the question and or did not perceive them as relevant to theiesatiahal
and identiy development.Overall, the questions that remained appeared to be perceived
culturaly relevant and developmentally appropriate by the young people participating in a
cognitive interview.

We found that one of the biggest challenges with this projestheaimplementation of
the pilot study.There were a number of challenges identified by organizations, ranging from
access to electronic devices and the internet to making the survey accessible to young people
across ability levels and languag8ieseas well as many others that have likely not been
named, led to a low turnout for our pilot, and a final sample size off3il®small sample size
limits our power to conduct all analysespecially ones trying to understand how young people
from different backgrounds interpret the survey, a main goal of this prdjeetunsaid
challenges to the process likely have to do with simply not having the time or organizational
capacity, but may also lie in the cultural mismatches of the survey and idea aitievain and
of itself, and the longstanding mistrust of communities that we are working and researchers and
governmental organizations.

Despite these challenges, we found the survey to be largely reliable and valid with some
caveats. The low reliabilitgf the racial identity scale, the namvariance of the racial, ethnic
and gender identity scales for young people who needed help on the survey and the non
invariance of the SED and EE scales by home language represent areas where further exploration
is needed. These problems with the survey limit our ability to make generalizations across these
constructs for different groups. That said, we did find evidence that enabling program
environments do promote the development of social, emotional, and ickrwelopment, and
that these individual characteristics as measured are related to lower odds of skipping school and

increasedelfreportedgradeson averageQuestions remain about how racial, ethnic and identity
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operate as protective factors and how ezdhe facets of identity is differentially important and
differentially understood for young people from diverse identities. Given our findings thus far,
we are hopeful that we are on a positive path towards developing a stronger survey, and have
identified the areas where further research can strengthen the survey.

An area we believe that deserves additional probing and research is the role of programs
in providing not just opportunities to develop racial, ethnic and gender identities, but critical
consciousness about those i1 dentities. Learning
about their identity represents a missing piece in how we have understood identity thus
far. Having a strong racial identityor instanceis even morgrotectie if you can also
understand the wayn whichtheoppression and privileg®f different racial groups in the U.S.
play in creating and sustaining societal and individual problekfecus on critical
consciousness thus helps to develop a better uaddisg of how youth of color frame and
understand themselves in a racialized society. Moreawduding some aspect of critical
consciousness solves a problem we discusseaédreaith regards tavhat it means for white
youth to have a strong racial rtéy. Strong white racial identity is only a positive thing if that
identity is also an antiacist identity. Including aspects of critical consciousness on a suilfey w
thereforehelp us more deeply understand how racial and ethnic identity matteicaisslly,
andalso provideanother avenue to understanding lmogramsaa r e supporting youn
social and civic value

In thinking abouprotective and promotive nature of the core constructs and the potential
benefits they canhavegnoung peopl e 6 s dbeingavk attprmpedto cormecd we | |
the intermediate indicators sficcess$o important longeterm outcomes such as grades and
mental health. While the selection of these outconssbased on our promotive and protective
factor frameworkye wonderedhe extent to whickwve were using the right outcomes to
determindong term impacts

These aforementioned challenges point to the important recognitiamtloae or set of
measures catully account for the diversity gfoung people being servetirough a large
communitybasednitiative. Given this,in the process of developing and validating a youth
survey,it is importantspecific about the ways in which these constructs align with the social and
cultural contexts of thesprograms.We have considered all of these points in our development

of recommendations in the form of next steps.
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Limitations

While the research process to develop the youth development survey yielded several
important findings, some limitations are noteworthy. First, with regards to the qualitative
components (i.e., program leader interview, youth focus groups, cognitive emisyythe
recruitment process which was largely based on convenience sampling approach, wherein
individualsare selected to participate because of their convenient accessibility and proximity.
Although, we provided inclusion criteria to King County sta#mbers to ensure those being
identified represented the diversity of organizations funded by BSK and youth served, this
sampling approacimakes the research process subject to selection bias. It is therefore likely that
the data collected may not fully mgsent the experiences and perspectives of all adults and
young people engaged in the BSK Initiative. There are also a number of limitations to discuss in
the quantitative analyses conductiedw sample size was a major challenge, lowering power to
detectchange. Analyses as presented in this report are only able to detect medium to large effect
sizes (depending on the specific analyses). There are also instances where multiple testing may
lead us to draw conclusions about analyses that are spuriouselsuttaf the likelihood of type
| error increasing the more tests are conducted.
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Next Steps

To address thimitations of the current survey atalmove forward with next stepsve
have included a femecommendationgelow. These are the areas a nplRase this youth

measurement development project might consider

1. Increase Community EngagementTo more actively include providers and young
people as part of the survey development proeessecommendanvenng a Youth
Measuement Tool Committed his committee might support with survey refinement
and determining processes for collecting additional data and feedback from providers and
young people. A ketask for this committee might be to review the findings from the
initial pilot study togain abetterunderstanaf their perceptions of the findings and how
they might be used by programs for improvement efforts.

2. Increase Communication am Messagingwith providers, community members and
young people about the goals grdcess involved with thYouth Development
Measuremenroject. Thismightinvolve discussing this project at each contact with
providers a task that might be undertaking by a Youth Measurement Tool Committee
Because these committee members Madlly be from tle localcommunity and/or part of
the BSK Initiative, itwill be critical for thecommitteeto support the project in getting
the word out for participation as welshelpingthe research teaproblem solve many of
the challenges with survey admstrationin a community contexit will also be
important that theommitteeshare their own concerns and challenges with the pilot
survey and help us to collect information about how to imptiogesurvey and
administration process with the entire ggaaf BSK grantees involved.

3. Use Qualitative Methods to Vet and Refine the Youth Development Survey.

a. Defining long-term outcomes of welbeingthat are consistent with the values
and needs of the diverpeoviders and young people who are part of BSK
critical step to the survey development procé&bss project was largely focused
on identifying shortermor intermediate outcomes of success (e.g., social
emotional and racial and ethnic identity developmdmt),to completely assess

the survey validy it will be important to include measures of outcomes that are
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also community defined. We selected academic outcomes otpelfted grades
and seHlreported days of skipped school and used the validated measures of
anxiety and depression (GAD2 and PHQ2pwever |t is best practice to have
communities determine long term definitions of growth and-eihg.Thus,
obtaining the perspective of the Youth Measurement Tool Committee members,
providers, and young people through interviews, focus group&rdistening
sessios might help withdefining culturally congruent lorterm outcomes of
well-beingthat are developed from the bottamn.

b. Addressing issues related to culturBo address many of the issues we found in
the surveyelated to cultureaddtional conversations withroviders angoung
people in the form of interviews and/or focus groups are impddaretter
understanding anihcorporaing theirideas and perspectives abthé cultural
meanings otonstructsespecially social and emotial development&and ways
that programs can support the development of critical consciougiels.item
level, conducting cognitive interviews with youth participants might also be
important to refie survey questions to ensure they align with the vilmyghich
young peopla@lefine and understand racial/ethnic identity sonfiirther
understandhe waysracialandethnic identityfunctionas a protective and
promotive factor in the lives

4. ReTest Youth Development Survey.

a. Consider a modular survey, customizabl e
Based on our findings, youth from diverse racial, ethnic and gender groups have
different expectations on what their programs might be supporting them with. For
example, an organization working with a specific ethnic group (as many BSK
organizations donight be better suited to use the entire MERMvhich studies
ethnic identity specifically. Alternatively, organizations with gender diverse youth
might want to include a more complete survey of gender identity development
than our current-2em scale inludes. Thus, given the diverse provider and youth
participantbackgrounds and needs, a modular survey could be designed with a
skip pattern so that young people would be able to opt out of answering survey

scales that are not applicable to them. We tHiak this is the best method for
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balancing the benefits of having a survey that is the same for all youth with the
understanding that some scales that measure crucial aspects of identity for some
youth might be counter to the cultural practices or religbmlgfs of another
group(i.e. gender identity or sexual orientation identity).

Increase sample sizeln order to effectively determine the reliability and validity

of the survey, and to say something meaningful about its findivegsgcommend
recruiting a minimum of 800 youth to complete the suri@ythe retest Many of

the problems with the current survey may simply be a matter of the small sample
size of respondentaNith additional power to detect effects, we may find that
many of the problems Wi the survey disappear. This strategy would indicate that
our focus moving forward needs to be on the administration cuttvey and

putting energy into supporting organizations to make this as quick and easy of a
process as possibleur recommendatianto reach this target are the following:

1) We have contracted with the Survey Research Division for the data collection
in our next phase of work. Their expertise on reaching hard to reach populations
and connecting with folks on the ground will be anadile asset and help.us

. Test the surveyds abi |l The maintgaal ofitEstseney c har
is to eventually be able to show whether programs are making an impact in
improving youth outcomes. In order to do this, we will need multipleesur
administrations Wwere youth attendees can be matched to their previous
responses. We will need pan for this in the next survey administration, and will
plan to test whether any youth frdhre retestpilot can be matched to their

response in the meadministration.
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1.0 UW Evaluation Team Structure/Staffing

Charles Tiffany

Lea lll Jones
Angie Joel Kristin Jessica
Malorni Crume McCowan Ramirez

Charles Lea, Ill, PhD, MSW

Assistant Professor at UW School of Social Windin September 2017 to June 2019.
Assistant Professor at University of Houston July 2019 to present. Worked on BSK
project from June 20180 present, completing: planned and supervised qualitative data
component, including program leader interviews, ydatus groups, and cognitive
interview data collection, analysis and interpretation and writing; helped plan and
implement pilot test, and supported with interpreting results from measurement testing.

Tiffany Jones, PhD, MSW, MFT

PostDoctoral Researchet UW School of Social Work from June 20i18ugust2019;
Assistant Professor at Colorado State Univesitgust2019i Present. Worked on BSK
project fromJune 20180 presentcompleting.Landscape assessment, methodological
development planning, supged in focus group data collection, conducted cognitive
interviews, planned and supervised all quantitative analysis, conducted all outcomes
analyses.

Angie Malorni, MPA

Doctoral student at UW School of Social Work from September RFrésent. Worked

on BSK project fromJune 2018 to November 20X@ompleted: landscape assessment,
methodological development plaing, conducted program leadeterviewsand coded
program éader data, conducted youth focus groups, scheduled, conducted and coded
cognitive interviews, supported measurement testing anwaate final report.

Joel Crume, MSW

Doctoralstudent at UW School of Social Work from September 20R6esent. Worked
on BSK project fromSeptember 201® present cantributing tolandscape assessment,
focus groups, conducted and coded cognitive interviews and quant analyses
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Kristin McCowan , MSW

Doctoral student at UW School of Social Work since Septemberi2Biésent.

Provided support on BSK project from to March 2019 to the present; Contributions
included planning, coding, analyzing and reporting on the youth focus groups. Kristin
also supported planning, and interpreting the quantitative analyses included in this
report.

Jessica RamirezMSW

Doctoral student at UW School of Social Work from September RGr@sent. Worked
on BSKproject from July 2019 to September 20C&mpleted coding of the cognitive
interviews.
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Prepared by: Charles Lea PhD MSN
Tiffany Jones PhD MSN MFT
Angela Malorni MPA

Joel umSMSWV

Priority areas for organizations
agreed that racial and ethnic identity development was a priority in their organization
said gender identity and sexual orientation development were important to their organizations mission and/or

79%
66%

62%

service model.

agree the top two program priorities were to promote a positive and youth-centered program culture and that
program policies and practices are racially, culturally, and socially responsive.

Ethnic identity is:
Qultural factorsthat include a common sense of
ancestry, tradition, aesthetics and values,
religiousidentity, linguistic background, political
interests, geography, ancestry, and community.
Bhnic identity includes one@ sense of cultural
identity, attitudes towards one®@ own group
and relationship to other groups and includes
behavior patterns specific to oneQethnic
group
Ehnic identity may or may not be related to
one@ country of origin
Must be self-identified
May not be apparent to others

Racial Identity is:
Race is a social construct based originally on skin
color, physical appearance and class, that isa
result of historical systems of power. Racial
identity isthe group that one choosesto identify
with and isinformed by community and family
value systems, but also influenced by society.
Can include multiple racial identities
ORacial identity is a social-political-historical
construction of skin color as both a self and
other assigned determinationg
dncludes a high-level of shared ancestral and
cultural belonging [and] collective heritageé
oRace is construct, but if we play this game, it
isreally how white people see you, or how
you want to be seen by others¢

Social and Emotional Development is:

GThe skills and capacity to define and navigate a
complex internal emotional landscape while
connecting at various depthswith othersin social
relationships at one-on-one, group, community and
broader social scalesin a manner that encourages
and invites all into self-determined, liberatory
connection that expands everyone@ ability to find
meaning, support and well-being.£

A collective effort, with children learning from

many different adultsin their lives

Understood in cultural, historical and social

context

Meant to give young people toolsto confront and

create strategiesto address the legacy of

oppression in their lives

Unpacking trauma and learning social norms of a

safe space

5 respondents use the CASH_ competencies: lf-

awareness, relationship skills, self-management,

social awareness, and responsible decision

making. 13 additional respondents described skills

aligned to at least one CASH_competency

Add to CASH: Awareness of intersectional

identities of race, gender and culture. Positive

self-worth/ positive identity, self-determination

What is missing? Qredible messengers, economic
identity, relationships, post-secondary readiness,
cultural understanding, story-telling, circle
keeping, community organization, leadership,
parent involvement, and moreX
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Demographics

Race Sexual Orientation

African American or Black, Asian American, White, Gay or Lesbian, bisexual,

Latinx or Hispanic, Pacific lslander, Native American or heterosexual/straight, pansexual, asexual,
Indigenous, questioning

Add: Select all that apply Add: Select all that apply

First Nations, Alaska Native, Non-US indigenous; Queer, Demisexual, Graysexual,
Multiracial, mixed race, bi-racial; African, East African, 1

or 2= generation African Immigrant; Middle Eastern;

South Asian; Disaggregated Asian American
Ethnicity or Country of Origin

Suggestion to separate Ethnicity and

Country of origin:
Gender Cham, Somali, Congolese, Mexico,
Transgender, cisgender -Female, cis-gender Male, Afghaonistan, Burma, Bhutan, Ethiopia,
Gender non-conforming, Non-binary Eritrea. Irag, Somalia, African American,
Add: Select all that apply Hispanic, East African, Pacific islanders,
Genderqueer, Agender, Womxn, Man, 2 spirit, , Pakistan, Central or South American,
Genderfluid, Third gender Zimbabwean

Survey Administration

40% do not have reliable access to Concerns on identifying youth \

an electronic device * Safety in the community
¢ Immigration, DACA
® Privacy violation
/ ¢ Concern about some parent/guardians not
Challenges knowing youth’s sexual orientation
® Accessible language * Youth may answer more honestly if survey is
o Delivery system and deadlines S000YMOUS
e Needs to be short and engaging, encourage ¢ Nonames or addresses, concern about youth
youth that their opinion counts dropping out of program if this info is asked for
* Some questions could be problematic before
trust is built Suggestions for confidentiality
o Teens don’t like email ¢ Use unique identifying number
e Some firewalls in organizations prevent survey * QR code or app?
program use on internet * Don't ask for identifiers, or minimal data only
* Ability challenges - communication in a wide * codenames
variety of ways \
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2.1  Program Leader Interview Protocol

BEST STARTS FOR KIDS (BSK) 5-24 YOUTH MEASUREMENT VALIDATION PROJECT
Organization/Program Lead Interview Protocol

INTRODUCTION

Hello and thanks so much for being a part of this conversation today! My name is [INSERT
NAME] and | am a member of the University of Washington School of Social Work team that is
collaborating with Best Starts for Kids (BSK) to develop a youth protective factor survey for the
its Youth Development, Stopping the School to Prison Pipeline, and Trauma-Informed and
Restorative Practices in Schools strategy areas. The aim of this project is to create some
measures that will allow us to hear from youth about whether and how BSK-funded
organizations and programs support their identity and social and emotional development.

We are coming to you because you are the experts in working with youth on these issues. This
is your program, so we want to develop measures that reflect your values and goals. We want
to make sure that we are on the right track, and that the questions on the survey that will be
developed from this process are relevant to organizations and programs that are part of the
BSK Initiative.

INTERVIEW STRUCTURE

We will begin the interview by asking you to share a little about yourself and [INSERT NAME OF
PROVIDER ORGANIZATION/PROGRAM]. Next, we will pose some questions to hear your
thoughts and ideas about some of the terms being considered for the survey and what they
mean in the context of your [ORGANIZATION/PROGRAM]. We will conclude with some
guestions regarding your preferences and recommendations about how to best administer the
survey to youth. We will also record our conversation today to make sure we do not miss
anything that you tell us. We think it is very important that we capture your ideas accurately.
Are you okay with us recording? [IF NO, TAKE DETAILED NOTES OF RESPONSES]

We appreciate your willingness to share your ideas and want to remind you that although we
may present some organization/program-level findings from this work to the BSK leadership,
most of the findings will be at a broad level looking across the organizations/programs
participating in this phase of the project. The research team will also keep the audio files on a
secure server, and what you say today will not be linked to your name in any way. So, feel free
to be honest in your responses. We also want to let you know that your participation in
completely voluntary. That means you can stop the interview at any time.

Additionally, because the information we are collecting through this process is important to
community-based organizations and programs nationwide, we hope to share what we find with
other researchers working to address positive youth development in real-life contexts. If this
occurs, we will work closely with BSK staff members to provide opportunities for folks to review
or participate on any publications that result from this work. However, please know that you or
your [ORGANIZATION/PROGRAM] will never be identified by name, and your responses will be
presented together with the responses of other organization/program leaders.

Do you have any questions?
DISCUSSION QUESTIONS
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BACKGROUND
I Can you start by telling me a little about yourself and how you arrived at this
organization/program and position?
o Educational background/professional experiences
o0 Length of time at current organizational/program and position
ORGANIZATION/PROGRAM OVERVIEW
1 Can you tell me a little about your organization/program history? Structure? Culture?
0 Mission, years operation in King County, etc.
0 Service model/approach
0 Specific BSK funded activities
o Characteristics and experiences of youth served
o0 Characteristics and experiences of staff
1 What does success look like for your program? For the young people you serve?
EMERGING INDIVIDUAL-LEVEL CONSTRUCTS
Ethnic, Racial, and Social Identities
1 How does your organization/program engage with or talk about racial and/or ethnic
identity?
o Is talking about racial or ethnic identity an important part of your program?
o Does your program distinguish between racial and ethnic identity?
o0 How does your organization/program engage with or talk about gender
identity?
o0 How does your organization/program engage with or talk about sexual identity?
o How, if at all, is your organization/program structured to facilitate positive Ethnic
Identity development? Racial Identity development? Gender Identity
development? Sexual Identity Development?
Mission
Service model/approach (e.g., programs, activities, etc.)
Staff characteristics and experiences
Does your organization/program have any components that educate and support
youth related to issues of racial and social justice (e.g., racism, sexism, bias,
discrimination, etc.)? If so, what does this look like?
1 What comes to mind when you think about Social-Emotional Development? Please
explain?

(ol elNeoleo]

Social and Emotional Development
1 How, if at all, is your organization/program structured to facilitate social-emotional
development?
0 Mission
0 Service model/approach (e.g., programs, activities, etc.)
0 Staff characteristics and experiences

SED DEFINITIONS HANDOUT: We are considering measuring some of the different aspects of
social-emotional development. They include Interpersonal Skills, Mindsets, Personal
Responsibility, Social and Civic Values, Agency, and Future Orientation
1 Which of these specific skill areas and attitudes are most important to your
organization/program? Why?
1 Do the definitions of these skill areas and attitudes capture how you engage with or talk
about them in the context of your organization/program? Why or why not?
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ENABLING ENVIRONMENT CONSTRUCTS
Program Structure and Climate
1 How would you describe your organization/program climate?
0 What do you do to promote a positive climate?
f How do you share decision-making with youth?
o How are decisions made within the program?
o How are decisions made about the program?

Caring and Supportive Relationships
1 How do staff in your organization/program go about building relationships with youth?
1 What kind of expectations do you have for youth in the organization/program? How do
you reinforce these expectations?

Engagement in Meaningful Opportunities
1 How do you make program activities relevant to the young people in your program?
o What are some aspects your program thatmakesanact i vi ty Omeani ngf u
youth?
o How do you assess whether program activity
o How do these meaningful activities impact youths engagement? Development?

CLOSING
1T Do you have additional ideas t o dstusstodayabout an
1 Do you have any questions for us?
9 Thank You!
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2.2 Youth Focus Group Protocol
BEST STARTS FOR KIDS (BSK) 5-24 YOUTH MEASUREMENT VALIDATION PROJECT
Youth Focus Group Protocol

INTRODUCTION

Hello and thanks so much for being a part of this conversation today! You have been asked to
participate in this group conversation because we are trying to develop a survey that will help us
learn more about [INSERT NAME OF ORGANIZATION/PROGRAM], and other youth programs
like it throughout the County! Your participation is important because your responses let your
organization/program leaders know how they are doing, especially about whether you feel like
this program gives you the support you need to learn about yourself and how to work with
others.

To do this, we are going to ask you to share your thoughts and ideas about a few terms and that
are being considered for the survey to make sure we are on the right track. However, before we
get into the details of what we are going to discuss today, we want to introduce ourselves, meet
you all, and as a group set some ground rules for the conversation.

[INTRODUCTIONS OF RESEARCH STAFF AND STUDENTS]
FOCUS GROUP STRUCTURE

We have a short amount of time, so we want you to know that we might have to cut off the
conversation to leave time for all the things we hope to cover. We will begin by posing some
guestions and taking notes to record your ideas about some of the terms included in the survey
and how you think this program helps you. We will also record our conversation today to make
sure we do not miss anything that you tell us. We think it is very important that we capture your
ideas accurately. Is everyone okay with us recording?

We appreciate your willingness to share your ideas and want to remind you that what you say
today will not be linked to your name in any way. So, feel free to be honest in your responses.
However, if we learn that you intend to harm themselves or others, we must report that to the
authorities. We also want to let you know that your participation in completely voluntary. That
means you can leave at any time. To thank you for your time today, we have shacks to share
and a gift card for each of you to say thanks.

DISCUSSION QUESTIONS

INTRODUCTION
1 Can everyone say a name they would like to go by in this session (it can be anything!)
and what brings you to this organization/ program?

EMERGING INDIVIDUAL-LEVEL CONSTRUCTS
First, we want to better understand how you define and understand a few terms being
considered for the survey

IDENTITY DEVELOPMENT



What does the term Ethnic Identity mean to you? Why?

What does the term Racial Identity mean to you? Why?

What does the term gender identity mean to you? Why?

What does the term sexual identity mean to you? Why?

Does this program help you to build any of these identities? If so, how?

Is it important to you to have a positive sense of each of these identities? Why or
why not?

O O O 0O o O

SOCIAL-EMOTIONAL DEVELOPMENT

o What does it mean to develop positive social skills? Why?
A How do you know when someone is skilled socially?
o What does it mean to develop positive emotional skills? Why?
A How do you know when someone is skilled emotionally?
o How does this organization/program help you to develop positive social skills?
Emotional skills?
o Are the social and emotional skills that you need to be successful in this program
different than at home? Or at school? Why or why not?
o Are there aspects of your identity that impacts your ability to develop positive
social and emotional skills? Why or why not?

ENABLING ENVIRONMENT CONSTRUCTS
Next, we will ask a few questions about your experience in and opinions about the [INSERT
NAME OF ORGANIZATION/PROGRAM].

il

How would you describe the culture and climate of this program? (1)
organization/program policies & practices, (2) shared decision-making and (3) physical
and psychological safety
o What does it feel like to come to this program?
o Are you involved in making decisions about how the program runs?
A How have youth shaped this program?
o Do you feel safe in this program. Why or why not?
A How do staff help you to feel safe?
o What kind of voice do you have in shaping this program?
A How do staff share decision-making within the program?
Do the staff make program activities relevant to your own life experiences? If so,
how?
o What makes an activity meaningful?
o How do these meaningful activities influence your engagement in the program?
Development (identity and social-emotional)?
Can you describe your relationships with the staff in this organization/program?
o (1) secure relationships, (2) high expectations, (3) respect and (4) modeling
A How do they go about building relationships with youth?
A What expectations do the staff have of you? How do they reinforce these
expectations?
A Are the staff here role models for you? What do they do that you look up
to or admire?
A How do staff help you address the challenges you face while
participating in the program? Outside of the program?
A How do you know when program staff respect and value you?
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1 CLOSING

o Doesanyonehave any additional ideas to share abo
discuss today? Does anyone have any questions for us?
o Thank You!



2.3 Cognitive Interviewing Protocols
a. Protocol 1
BEST STARTS FOR KIDS (BSK) 5-24 YOUTH MEASUREMENT VALIDATION PROJECT

Youth Cognitive Interview Protocol

INTRODUCTION

Hello and thanks so much for being a part of this conversation today! You have been asked to
participate in this interview because we are trying to develop a survey that will help us learn
more about [INSERT NAME OF ORGANIZATION/PROGRAM], and other youth programs like it
throughout the County! Your participation is important because your responses will help shape
the kind of information your program collects about your experience here.

To do this, we are going to ask you to fill out a draft of the survey and share your ideas about
the questions we are asking. We have a few goals for our conversation today.
1. First, we want to make sure that the survey questions make sense to you.
2. Second, we want to make sure that the questions relate to you and are asked in a way
that respects and honors your culture and family background.
3. Third, we want to make sure we ask questions that include topics that are important to
you and your experience in this program.

We hope to record our conversation with you today to make sure we do not miss anything that
you tell us. We think it is very important that we capture your ideas accurately. Is it okay with
you to record our conversation?

We appreciate your willingness to share your ideas and want to remind you that what you say
today will not be linked to your name in any way. So, feel free to be honest in your responses.
However, if we learn that you intend to harm themselves or others, we must report that to the
authorities. We also want to let you know that your participation in completely voluntary. That
means you can leave at any time. To thank you for your time today, we have snacks to share
and a gift card to say thanks.

Date of Interview

Youth Name:

Organization/Program Name:

Audio Recording No.

SECTION 1: SOCIAL AND EMOTIONAL DEVELOPMENT
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We are going to ask you to fill out a short survey. We will be going through it in three
different sections. | will hand you the sections one at a time. Let's start with section 1.

71 Circle the answer that is most true for you.
1 There are no right answers, just do the best you can
1 lalsowantto ask you to think outloud. Yo u mi

ght say Al O0m not

meanséo or AThat i s ormeayththg ¢lse thatcanesto @ind as

you are filling out the survey.

Section 1 Notes on Verbal & NonVerbal
Behaviors
1 | One of my strengths is building positive relationships with other
people
2 | When | make a decision, | think about how it vaiffect other
people
3 | I'try to help when | see someone having a problem
4 | If I do something wrong, | take responsibility for my actions.
5 | I keep working toward my goals even if | experience problems
6 | My ability to succeed is something thatdn change with effort.
7 | In America, certain groups (racial, ethnic, gender identities) hav
fewer chances to get ahead.
8 | I have a responsibility to improve my community.
9 | Itis important to me to make sure that all people are tréaieyl
10 | I speak up for myself when | need something.
11 | I can make a positive difference in my community.
12 | If | set goals, | take action to reach them
13 | | am hopeful about my future.
14 | When | make a decision, | think about how it vaiffect my future.
OBSERVE. Did the respondent: NOTES:
1 Need you to repeat any part of the question?
1 Any difficulty with words?
1 Have any difficulty using the response options?
1 Ask for clarification or qualify their answer?
1 Other observations?

SECTION 1: SPECIFIC PROBES
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1. Are there any questions in this section that you thought were confusing or difficult to

answer?
2. Forquestions# 1, what d opmositive relationskipsthm fmean t o you? Why?"
[LEXICAL]
a. Can you give me an example of what a positive relationship looks like in your life?

3. Forquestion# 2, what ddgcigipnséd &d yiou t hink of when you |
Why? [LEXICAL, INCLUSION/EXCLUSION, TEMPORAL]

4, Forquestion# 4, what d o etakeriedponsikil@wfortycur ationsod Why?

[LEXICAL]

a. What does the term responsibility mean in your family? [CULTURE]

5. For question #6, can you tell me in your own words what this question is asking?

[LEXICAL]

6. For question #9, can you tell me in your own words what this question is asking?

[LEXICAL]

a. What comes to mind whefairlypount hhnk qgqueshéeoné@rm

SECTION 2: ETHNIC, RACIAL AND SOCIAL IDENTITIES
Now, we are going to ask you to fill out a short survey. We will be going through itin
three different sections. | will hand you the sections one at a time. Here is Section 2.
1 Circle the answer that is most true for you.
1 There are no right answers, just do the best you can
1 lalsowantto ask you to think outloud. You mi ght say #fil éd&m not sur e
means é0 or AThat is hard to answer é0o or anythin
you are filling out the survey.

In this country, people come from a lot of different cultures and there are many different
to describe the different backgrounds or ethnic gsabpt people come from. Every person
born into an ethnic group, or sometimes two or more groups, but people differ on how

important their ethnicity is to them, how they feel about it, and how much their behavior
affected by it. These questions af®ut yourethnic group and how you feel about it or reaq
to it.

Please fill in
In terms of ethnic group(s), | consider myself to be

Section 2 (ethnic identity) Notes onVerbal & Non-
Verbal Behaviors
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15 | I have spent time trying to find out more about my ethnic group,
as its history, traditions, and customs.

16 | | have often talked to other people in order to learn more about m
ethnic group.

17 | I have ofterdone things that will help me understand my ethnic
background better.

18 | I have a strong sense of belonging to my ethnic group

19 | I understand pretty well what my ethnic group membership mean
me

20 | | feel a strong attachment towards my own etlgnaup.

In this country, people are divided into populations or racial groups on the basis of varid
of physical characteristics like their skin color and facial type. Every person is a membe
least one racial group, but people differ on how importamt theial identity or identities are
to them, how they feel about it, and how much their behaviors is affected by it. For som
people, their racial group and their ethnic group might be the same, for others, they mig
different. These questions are abgourracial group and how you feel about it or react to

Please fill in
In terms of racial group(s), | consider myself to be

Section 2 (racial identity) Notes on Verbal & Non-
Verbal Behaviors

21 | My racial group membership is an important part of who | am.

22 | | have a strong sense of belonging to my racial group

23 | | have a clear sense of what my racial group membership means
me.

24 | During a typical week, think about race and racial issues many,
many times.

25 | | seek out role models wtaoe the same race as me.

How people see themselves and what they call or label themselves refers to their gend
identity. This i s bas e dligowithbemgw many wdman, h e
neither, both or other gender(Eyvery person has a gender identity, but people differ on h
important their gender is to them, how they feel about it, and how much their behavior i
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affected by it. These questions are abmurgender identity and how you feel about it or
react to it..

Please fill in
In terms of gender identity, | consider myself to be

Section 2 (gender identity) Notes onVerbal & Non-
Verbal Behaviors

26 | | have a clear sense of what my gender group membership mear
me at this time in my life

27 | | feel positive about my gender identity at this point in my life

OBSERVE. Did the respondent: NOTES:
Need you to repeat any part of the question?
Any difficulty with words?

Have any difficulty using the response options?
Ask for clarification or qualify their answer?
Other observations?

=A =4 =4 -4 -4

SECTION 2 SPECIFIC PROBES

7. Can you tell me in your own words what the definition of ethnic identity is saying?
[LEXICAL]
a. Do you think it would be helpful to include examples of different ethnic identities here?

What are some examples you suggest?

8. In the definition of ethnic identity, what does the term ficultured mean to you?[LEXICAL]
9. Can you tell me in your own words what the definition of racial identity is saying?
[LEXICAL]

a. Do you think it would be helpful to include examples of different racial identities here?

What are some examples you suggest?

10. Can you tell me in your own words what the definition of gender identity is saying?
[LEXICAL]

a. Do you think it would be helpful to include examples of different gender identities here?
What are some examples you suggest?

11.  Are there any questions in this section that you thought were confusing or difficult to
answer?
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12.

Do you think it is i mgroupmembérshipo0 1 mct bid

when referring to ethnic and racial groups? Why or why not? [LEXICAL, JUDGEMENT]

13.

For question #21, can you tell me in your own words what this question is asking?
[LEXICAL, JUDGEMENT]

14. Forquestion# 25, what dademotlelsé meam fio you?
a. Who is a role model in your life? Why? [LEXICAL, TEMPORAL, RETRIEVAL,
JUDGEMENT,]

SECTION 3: ENABLING ENVIRONMENTS

We are going to ask you to fill out a short survey. We will be going through it in three
different sections. | will hand you the sections one at a time. Here is the last section

Circle the answer that is most true for you.
There are no right answers, just do the best you can
| also want to ask you to think outloud. You mi ght

you are filling out the survey.

say Al 6m
meanséo or AnThat is hard to answer éo

(0]

L

tbhetite

Why ?

not Sur €

r

Section 3

Notes on Verbal &
Non-Verbal
Behaviors

28

In this program, | have many role models who are part of the same racial 0
ethnic group as me.

29

In this program, | have many opportunities to participate in activities that ha
exposed me to my race or ethnicity.

30

In thisprogram, | have learned about my race and ethnicity by doing things
as attending events, reading (books, magazines, newspapers), searching
internet, or discussing current events

31

In this program, | have participated in activities that havpdteme understand
my gender identity.

32

In this program, we learn to build positive relationships with adults and pee

33

In this program, we learn how to solve conflicts with each other.

34

In this program, | learn how to work with peoplet are different than me (rag
culture, ethnicity, gender or ability)

35

In this program, adults have high expectations of all youth who attend rega

of their race, ethnicity, gender or ability.
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36

In this program, youth have lots of chancebetp decide things like activities
and rules.

37| In this program, the rules and expectations are clear and applied fairly
38| In this program, adults help me to feel safe.
39 | What we learn in this program helps me to set goals for my future.

40

This program has helped me to think about who | am and who | want to be

41

I look forward to participating in the activities and events happening in this
program.

42

There are lots of chances to build positive relationships with other youth wi
attendthis program.

43

In this program, there are lots of chances to share my culture and family
background.

44

In this program, the adults make an effort to support all youth.

45

The adults in this program understand and value my culture.

46

| cantell the adults in this program really care about me.

47

When I'm feeling upset or sad, the adults in this program help me with my
emotions.

48

There are lots of chances to build positive relationships with adults in this
program.

49

| feel comfortable talking to the adults in this program about problems | am
having with friends, at home, or at school.

50

Adults in this program give me encouragement and praise when | do some
well.

OBSERVE. Did the respondent: NOTES:

=A =4 =4 -4 -4

Need you to repeat any part of the question?
Any difficulty with words?

Have any difficulty using the response options?
Ask for clarification or qualify their answer?
Other observations?

SECTION 3 SPECIFIC PROBES
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15.  Are there any questions in this section that you thought were confusing or difficult to
answer?

16. For question #30, do the examples fdattending e
newspapers), searching the internet, or discussin
about your race and ethnicity in this program? Do you have examples to suggest? [LEXICAL,

JUDGEMENT]

17. Forquestion# 34, what d aéferentoh enetaenr mofi you? Why? [ LEXI
a. Can you give me an example of a time when you learned how to work with someone
different than you?

18. For question #35, hWhexpectdtiorsG méda&@ntteo mydu in you
How do adults show you that they have high expectations? [LEXICAL]

19. For question #37, what does it mean for adults to apply the rules fairly? [LEXICAL]
a. Do you think it is important for this question to ask specifically about how rules are
applied fairly based on a person's race, ethnicity, or gender? Why or why not? [CULTURE]

20. For question #38, what does it mean for you to feel safe in your life? What do adults do
to help you feel safe? [LEXICAL, CULTURE]

21. For question #40, can you tell me in your own words what this question is
asking? [LEXICAL]

22. For question #43, can you tell me in your own words what this question is

asking? [LEXICAL]

a. Do you think dAracial and ethnic group traditio
traditionso is a better t[eEEXIQALIGULTWRE t han cul ture?

1. Doyou have anythingtos har e t hat we didndét discuss today?
for me?



b. Protocol 2
BEST STARTS FOR KIDS (BSK) 5-24 YOUTH MEASUREMENT VALIDATION PROJECT

Youth Cognitive Interview Protocol

INTRODUCTION

Hello and thanks so much for being a part of this conversation today! You have been asked to
participate in this interview because we are trying to develop a survey that will help us learn
more about [INSERT NAME OF ORGANIZATION/PROGRAM], and other youth programs like it
throughout the County! Your participation is important because your responses will help shape
the kind of information your program collects about your experience here.

To do this, we are going to ask you to fill out a draft of the survey and share your ideas about
the questions we are asking. We have a few goals for our conversation today.
1. First, we want to make sure that the survey questions make sense to you.
2. Second, we want to make sure that the questions relate to you and are asked in a way
that respects and honors your culture and family background.
3. Third, we want to make sure we ask questions that include topics that are important to
you and your experience in this program.

We hope to record our conversation with you today to make sure we do not miss anything that
you tell us. We think it is very important that we capture your ideas accurately. Is it okay with
you to record our conversation?

We appreciate your willingness to share your ideas and want to remind you that what you say
today will not be linked to your name in any way. So, feel free to be honest in your responses.
However, if we learn that you intend to harm themselves or others, we must report that to the
authorities. We also want to let you know that your participation in completely voluntary. That
means you can leave at any time. To thank you for your time today, we have snacks to share
and a gift card to say thanks.

Date of Interview

Youth Name:

Organization/Program Name:

Audio Recording No.

SECTION 1: SOCIAL AND EMOTIONAL DEVELOPMENT
We are going to ask you to fill out a short survey. We will be going through it in three different sections. | will
hand you the sections one at a time. Let's start with section 1.

9 Circle the answer that is most true for you.

9 There are no right answers, just do the best you can

1 lalsowantto ask you to think outloud. You mi ght say @Al d&m not sure what this
hard to answeréo or anything else that comes to mind as
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Section 1 Notes on Verbal& Non-
Verbal Behaviors
1 | One of my strengths is building positive relationships with othe
people
2 | When | make a decision, | think about how it will affect other
people
3 | ltry to help when | see someone having a problem
4 | If | do something wrong, | take responsibility for my actions.
5 | I keep working toward my goals even if | experience problems
6 | My ability to succeed is something that | can change with effort
7 |l n Ameri ca, a personbs race,
the opportunities available to them.
8 | I have a responsibility to improve my community.
9 | I take action to make sure that all people are treated fairly,
regardless of what they look like where they are from.
10 | I speak up for myself when | need something.
11 | Itis important to me to make sure that all people are treated fa
regardless of their gender.
12 | It is important to me to make a positive difference in my
community.
13 | If | set goals, | take action to reach them
14 | | am hopeful about my future.
When | make a decision, | think about how it will affect my futu
15
16 | Itis important to me to make sure that all people are treated fa
regardless of their ability level.
OBSERVE. Did the respondent: NOTES:
I  Need you to repeat any part of the question?
9 Any difficulty with words?
Have any difficulty using the response options?
9 Ask for clarification or qualify their answer?
9 Other observations?

SECTION 1: SPECIFIC PROBES

answer?

1. Are there any questions in this section that you thought were confusing or difficult to



2. Were there any questions you would answered differently if there were a middle

category | abeled ASometi mesd or ANeutral 0?
3. For question #7, can you tell me in your own words what this question is asking?
[LEXICAL]

a. Do you have suggestions on how to better phrase this question?

4, For question #9, can you tell me in your own words what this question is asking?
[LEXICAL]

a. Woul d it be rdce tulteeor ¢tlmicityay i A s twhat theyddok Ifke or

where they are fromo ?

5. For question #16, can you tell me in your own words what this question is asking?

a. What comes to mind when you

SECTION 2: ETHNIC, RACIAL AND SOCIAL IDENTITIES

think of t he

Now, we are going to ask you to fill out a short survey. We will be going through it in
three different sections. | will hand you the sections one at a time. Here is Section 2.

71 Circle the answer that is most true for you.
1 There are no right answers, just do the best you can

! lalsowantto ask you to think outloud. You mi ght say Al éhim not

meanséo or AThat is hard to
you are filling out the survey.

answer éo or

Ethnicity or Culture Definition

are about youethnic or cultural group or groups.

Please fill in
In terms of ethnic group(s), | consider myself to be

In this country, people come from a lot of different cultures and family backgrounds. Eth
has to do wittwhere your family comes from and the traditions from your family. Every
person is born into an ethnic group, or sometimes two or more groups, but people differ
how important their ethnicity or culture is to them and how they feel about it. Thesengse

Section 2 (ethnic identity)

Notes on Verbal & Non-
Verbal Behaviors

17 | I have spent time trying to find out more about my ethnic or
cultural group, such as its history, traditions, and customs.

12C
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18 [ I have often talked to other people in order to learn more abou
ethnic or cultural group.

19 [ I have often done things that will help me understand my ethn
cultural background better.

20 | I have a strong sense of belonging to my ethnic or cultural gro

21 | l understand pretty well what my ethnic or cultural group
membership means to me

22 | | feel a strong attachment towards my own ethnic or cultural
group.

Racial Identity Definition

In this country, people are divided into racial groups based on how they look, especially
skin color and facial type. Every person is a member of at least one racial group, but pe
differ on how important their racial identity or identities aréhtem or how they feel about it
For some people, their racial group and their ethnic or cultural group might be the same
others, they might be different. These questions are aboutaaat group.

Please fill in
In terms of racial group(s), | consider myself to be

Section 2 (racial identity) Notes on Verbal & Non
Verbal Behaviors

23 | My race is an important part of who | am.

24 | | have a strong sense of belonging to my racial group

25 | I have a clear sense of what my race means to me.

26 | During a typical week, | think about race and racial issues mat
many times.

27 | Itis important to have relationships with people | lapkto who
are the same race as me.

Definition of Gender Identity

A personds gender identity is based on
neither, both, trans or other gender(s). This is based on how people see themselves an
they cal themselves or identify agEvery person has a gender identity, but people differ o
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how important their gender is to them and how they feel about it. These questions are &
your gender identity.

Please fill in
In termsof gender identity, | consider myself to be

Section 2 (gender identity) Notes on Verbal & Non
Verbal Behaviors

28 | | have a clear sense of what my gender group membership means t(
this time in mylife

29 | | feel positive about my gender identity at this point in my life

OBSERVE. Did the respondent: NOTES:
Need you to repeat any part of the question?
Any difficulty with words?

Have any difficulty using the response options?
Ask for clarification or qualify their answer?
Other observations?

=A =4 =4 -4 -4

SECTION 2 SPECIFIC PROBES

6. Are there any questions in this section that you thought were confusing or difficult to
answer?

7. Can you tell me in your own words what the definition of ethnic or cultural identity is
saying? [LEXICAL]

a. What are some examples of different ethnic or cultural identities you suggest we include
here?

b. In the definition of ethnic and cultural identity, what does the term ficultured mean to

you? [LEXICAL]

8. Can you tell me in your own words what the definition of racial identity is saying?

[LEXICAL]

a. What are some examples of different racial identities you suggest we include here?

9. Can you tell me in your own words what the definition of gender identity is saying?

[LEXICAL]

a. What are some examples of different gender identities you suggest we include here?

10. In question #20, what doesthetermiist r ong s ens e rmdantbywd?ongi ngo
11. I n question #22, aWacamentdoemsanhhéeot gom?i
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12.
a.

For question #25, can you tell me in your own words what this question is asking?

Do you think it would be better to use the words i me nt avii © 0

#25? Why? [LEXICAL, TEMPORAL, RETRIEVAL, JUDGEMENT,]
SECTION 3: ENABLING ENVIRONMENTS

| e rfoo guestion

We are going to ask you to fill out a short survey. We will be going through it in three
different sections. | will hand you the sections one at a time. Here is the last section

Circle the answer that is most true for you.
There are no right answers, just do the best you can

| also want to ask you to think outloud. You mi ght say Al 6m not

A

meanséo or AThat i s haayththg ¢lse that caneseto dind as r

you are filling out the survey.

Section 3

Notes on Verbal &
Non-Verbal
Behaviors

30

In this program, | have many role models who are part of the same ra
ethnic or cultural group as me.

31

In thisprogram, | have many opportunities to explore to my race and
ethnicity or culture.

32

In this program, | have learned about my race and ethnicity or culture
doing things such as attending events, working on projects, reading b
or articles, searchg the internet, or discussing current events

33

In this program, | have participated in activities that have helped me
understand my gender identity.

34

In this program, we learn to build positive relationships with adults an
peers.

35

In thisprogram, we learn how to solve conflicts with each other.

36

In this program, | learn how to work with people that are different than
(race, culture, ethnicity, gender or ability)

37

In this program, adults have high expectations of all yqeuple
who attend regardless of their race, culture, ethnicity, gender or ability

38

In this program, young people have lots of chances to help decide thi
like activities and rules.

39

What we learn in this program helps me to make progress teward
future goals

40

This program has helped me to think about who | am and who | want
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41 [ There are lots of chances to build positive relationships with other yol
people who attend this program.

42 | In this program, there are lotsafiances to share my culture and family
background.

43 | In this program, the adults make an effort to support all young people

44 [ The adults in this program understand and value my culture.

45 [ Every time | participate in this program adults shtbat they care about
me.

46 | When I'm feeling upset or sad, the adults in this program help me wit
emotions.

47 | There are lots of chances to build positive relationships with adults in
program.

48 [ | feel comfortable talking to thadults in this program about problems |
am having with friends, at home, or at school.

49 [ Adults in this program always tell me when | do a good job.

OBSERVE. Did the respondent: NOTES:
Need you to repeat any part of the question?
Any difficulty with words?

Have any difficulty using the response options?
Ask for clarification or qualify their answer?
Other observations?

=A =4 =4 -4 -4

SECTION 3 SPECIFIC PROBES
15.  Are there any questions in this section that you thought were confusing or difficult to
answer?

16. Were there any questions you would answered differently if there were a middle
category | abeled fiSometi meso or fANeutral o?

17. For question #30, who are you thinking of when you responded to this question and
why?

a. Do you think it would be better to use thewordsi me ntarfi ®o | e rfoo guestion
#30? Why? [LEXICAL, TEMPORAL, RETRIEVAL, JUDGEMENT,]

18. For question #37, should we make separate questions for race, culture and ethnicity,
one for gender, and one for ability?

19. For question #39, can you tell me in your own words what this question is asking?
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a. Should we say fimake progresso or fAtake stepso
20. For question #49, can you tell me in your own words what this question is asking?
a. Shoudwe i nclude the word fdAalways?0 Why or why nc
b.
SECTION 4: Demographics
We are going to ask you to fill out a short survey. We will be going through it in three
different sections. | will hand you the sections one at a time. Here is the last section
1 Circle the answer that is most true for you.
1 There are no right answers, just do the best you can
1 lalsowantto ask you to think outloud. You mi ght say #fAl &m not sur e
meanséo or fAThat is hard to awcaneetomodasr anyt hi
you are filling out the survey.
Section 4
3 Less than a mont
T 13 -3lmonths
50 [How long have you been participating in this progra 5 -emonths
3 More than 6 mont
3 0 Days
Generally, how often do you attend this program pe ¢ 1 Day
51 3 -3PDays
week?
3 -HDays
3 -Days
3 0 days
3 1 day
During the past 4 weeks, how many whole days of ¢ 2 days
52 : 3 3 days
school have you missed .
3 18days
3 180 days
2 11 or more
3 Not at al/l
53 Over thelast 2 weeks, how often have you been 3 Several days
bothered by feeling nervous, anxious, oronedge?|{32 Mor e t han hal f t
3 Nearly everyday
3 Not at al/l
54 Over the last 2 weeks, how often have youbeen |z Sever al days
bothered by not being able to stop or contvotrying?|2 Mor e t han hal f t
3 Nearly everyday
3 Not at alll
55 How often have you felt like not doing yourusual |3 Sever al days
activities? 3 More than half t
3 Nearly everyday
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Over the last 2 weeks, haviten have you been e g g f/ e ? ; | a LI Ia S
56 |bothered by feeling down, depressed, irritable, or e M h K | f
hopeless? 3 ore than a t
' 3 Nearly everyday
3 Mostly As
: 3 Mostly Bs
57 ;Zitlnegatrzem all together, what were your grades lik 5 Mostly Cs
year: 3 Mostly Ds
3 Mostly Fs
58 |What is your age? [Fill in the blank]
59 |What grade are you in? [Fill in the blank]
3 Engli sh
3 Chinese
3 Russian
3 Somal i
7
60 |What language do you speak at home~ = Spanish
3 Vietnamese
3 Another |l anguage
(Specify)
3 Mal-genderx i s
3 Femaderder( ci s
Trans girl/woman
3 Trans boy/ man
65 |Do you currently identify as...? Mark ALL that applyz2  N-binary
3 Questi oo mngprdern s u
identity
3 Something el se:
(Specify)
3 Straight or hete
3 Lesbian or Gay
Do you consider yourselé Blsex_ual_
66a| 3 Questioning/ unsu
PRy 3 Queer
3 Something el se:
(Specify)
1 Mexican, Mexican American, or
Chicano,
1 Cuban or Puerto Rican
: - . 1 Another Hispanic, Latino(a), or
67 |What is your race or ethnicity? Circle all that apply. Spanish Origin
(please specify)

1 Asian Indian
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1 Chinese

1 Filipino

1 Japanese

1 Korean

1 Vietnamese

1 Other Asian
(please specify)

1 Black or African American

1 Somali

1 Ethiopian

1 Other Black or African American
(please specify)

1 Native Hawaiian
1 Pacific Islander

Need you to repeat any part of the question?
Any difficulty with words?

Have any difficulty using the response options?
Ask for clarification or qualify their answer?
Other observations?

= =4 =4 -4 -4

1 Samoan
1 Other Pacific Islander
(pleasespecify)
1  White
1 Other race: (please
specify)
OBSERVE. Did the respondent: NOTES:

SECTION 4 SPECIFIC PROBES

21. Are there any questions in this section that you thought were confusing or difficult to

answer? Please explain.

a. Do you have concerns about any of the questions in this section? Why or why not?
b. Do you find any of the questions in this section offensive? Why or why not?

22. For question #65, can you say in your own words what the question is asking?

a. Do you think it is important that we include all of the choices listed? Why or why not?
23. For question #66, do you understand what this question is asking?

a. Do you think we should ask young people your age this question? Why or why not?

24, Do you understand how to fill out question #67 for yourself?
a. Do you think other young people your age would also be able to fill it out?

25. Do you have anything
for me?

o share that we

di dnot

d



Appendix 2.4 Pilot Survey Paper Version

Best Starts for Kids Survey

Welcome to the Best Starts for Kids Survey Project!

We are a team of researchers at the University of Washington. We are trying to learn more about
what "success" in your program looks like, and how we can measure it. This includes things like
leadershigskills, social and civic values and racial identity development. If you agree to answer

these questions, you will be asked to fill out alB0minute long survey. There are no risks in
participating in this project. You will not receive any direct besdfiim participating, but the
information you give us will improve a survey that this program can use to measure your

successes. If you don't want to take this survey, you don't have to participate. You can ask any
guestions about the study. If you havguastion later you can call us at the numbers below or

email us.

Researchers:
Charles Lea, PhD, MSW

Assistant Professor, School of Social Work

chlea@uw.edu
(206) 6166190

Tiffany M. Jones, PhD, MSW, MFT
Research Scientist, School of Social Work

tjones03@uw.edu

(814) 4405682
| agree to take part in this study and answer the survey o0 Yes
o No
What program do you attend?

o API Chaya Skyway Solutions o POCAAN (People of

o Arts Corps Society of St. Vincent de Color Against AIDS

o Atlantic Street Center Paul Network)

o City of Shoreline Youth STEM Paths Innovation 0 Safe Futures
Outreach_eadership Network o Multiservice Center
Opportunity The Mockingbird Society | o Northwest Network

o Coalition for Refugees The Trail Youth o0 The Dove Project
from Burma Urban Native Education Youth Eastside Service

o Friends of the Children Alliance 0 The Arc of King County
Seattle Treehouse o Lifewire

o Gage Academy of Art World Mind Creation o Southlake High School

o Gender Diversity Academy 0 Good Shepherd Youth

o Glover Empower Y-Scholars at Tyee High Outreach
Mentoring School o0 Black Star Line African

Young Women Empowere(

Family
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mailto:tjones03@uw.edu

o Greater Maple Valley o Vietnamese Friendship o Na'ah lllahee Fund
Community Center Association o Urban Legue

o Institute for Community | o Community o Rainier Beach Action
Leadership Passageways/UW Coalition

o Lambert House o0 Community Network o Other

o Latino Community Fund Councill 0 Unknown
of WA 0 4 Culture/Creative Justice

o New Horizons Ministries| o Living Well Kent

o Para Los Ninos de Collaborative
Highline 0o Cham Refugees Communi

Self-Generated Identifier i Survey 1D

What are the two numbers of the day you were born?
For example, if you were born on the 3rd day of June, select 03.

What year were you born?
For example: If you were born in 2003, enter 2003.

What are the last two letters of yduist name?
For example: If your name is David you would enter ID. If you name is
Jamie, you would enter IE.

Social and Emotional Development

Survey ltem Response Options

| try to help when | see someone having a problem. Never

Rarely
Sometimes
Almost Always
Always

| have a responsibility to improve my community Strongly Disagree
Disagree

Neutral

Agree

Strongly Agree

Never

Rarely
Sometimes
Almost Always
Always

| think about how my behavior will affect other people.

Never

Rarely
Sometimes
Almost Always
Always

| find it difficult to build positive relationships with people

O 0000 0D0OO0OO0OO00OO0OO0OO0OO0O|I0OO0OO0OO




| take action to make sure that all people are treated fairly no matte
what they look like or where they are from.

Never

Rarely
Sometimes
Almost Always
Always

When | make a decision, | think about how it will affect my future.

Not at all like me
A littl e like me
Somewhat like me
A lot like me

Very much like me

| work towards my goals even if | experience problems.

Never

Rarely
Sometimes
Almost Always
Always

I am hopeful about my future.

Not at all true
Somewhat true
Mostly true
Completely true

| speak up for myself when | need something.

Never

Rarely
Sometimes
Almost Always
Always

My ability to succeed is something that | can change Withrte

Strongly Disagree
Disagree

Neutral

Agree

Strongly Agree

If I do something wrong, | takeesponsibility for my actions

Not at all like me
A little like me
Somewhat like me
A lot like me

Very much like me

When | set goals, | take action to reach them.

Never

Rarely
Sometimes
Almost Always
Always

It is important to me to make a positive diffiece in my community.

OO0 000000000000 0D|I0D0O0DO0ODO0O0DO0ODO0DO0OO0O0DOO0OO0ODI0DOO0OOO0OIOOO0OODO|OO0OOOO

Strongly Disagree
Disagree

Neutral

Agree

Strongly Agree
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Racial Identity

Survey Item

Response Options

In this country, a person's race is based on how they look
especially their skin color and physical features. For some
people their race and ethnicity might be the same, for oth
they might be different. Some names of different races
include:

- Asian

- Black

- Hispanic or Latina/Latino

- White

- Native American, American Indian/Alaskan Native or
Indigenous

- Pacific Ishnder

- Multiracial

These questions are about your race.

Please Fill in the blank:

In terms of race, | consider myself to be ...

Fill in the blank

My race is an important part of who | am.

Strongly Disagree
Disagree

Neutral

Agree

Strongly Agree

| do not feel like I fit in with other people who are the sam
race as me.

Strongly Disagree
Disagree

Neutral

Agree

Strongly Agree

| have a strong connection to my race.

Strongly Disagree
Disagree

Neutral

Agree

Strongly Agree

During a typical week, think about race and racial issues.

Never

Once in a while
Sometimes
Almost every day
Every day

It is important to have relationships with people | look up t
who are the same race as me.

O 000000000000 O0OO0O|I0OO0OO0OOO0O|OO0OO0OO

Strongly Disagree
Disagree

Neutral

Agree

Strongly Agree

131



Ethnic ldentity

Survey Item

Response Option

In this country, people come from a lot of different culture
with different traditions, food, languages and religious
practices. These differences refer to their ethnicity. Some
names of different ethnicitiesclude:

- Eritrean, Somali, Ethiopian, AfricaAmerican

- Cambodian, Khmer, Filipino, Korean, Chinese, Japanes
Vietnamese, Taiwanese or AsiAmerica

- Mexican, Cuban, Salvadorian, Panamanian, Honduran,
Costa

Rican etc.

- Samoan, Native Hawaiian, Poblgian, Marshallese,
Chamorro

- Native American, American Indian, Alaskan Native
These questions are about your ethnicity.

Please fill in the blank:

In terms of ethnicity, | consider myself to be ...

Fill in the blank

| spend time trying to find ouhore about my ethnicity

Never

Rarely
Sometimes
Almost Always
Always

| feel that my ethnicity is an important part of who | am

Strongly Disagree
Disagree

Neutral

Agree

Strongly Agree

| talk to other people in order to learn more about my
ethnicity.

Never

Rarely
Sometimes
Almost Always
Always

| do things that will help me understand my ethnicity betts

Never

Rarely
Sometimes
Almost Always
Always

| feel like I fit in with other people who have the same
ethnicity as me.

OO0 00000000000 O0OO0O|I0OO0OO0OOO0O|OO0OO0OO

Strongly Disagree
Disagree

Neutral

Agree

Strongly Agree

132



Gender ldentity

Survey ltem

Response Options

A person's gender identity is based on how they identify w
being a man, woman, neither, both, trans or other gender(|
These questions are about your gendientity.

How do you identify your gender?

Fill in the Blank

| understand what my gender identity means to me.

Strongly Disagree
Disagree

Neutral
Agree
Strongly Agree

| feel positive about my gender identity.

O O0OO0OO0OO0O|0OO0OO0OO0OO

Never
Rarely
Sometimes

Almost Always
Always

Section 3:Enabling Environments

Survey ltem Response Options
In this program ... o Strongly Disagree
o Disagree
| have many mentors who are part of the same racial or ethnic grou o Neutral
me. 0 Agree
0 Strongly Agree
In this program ... o Strongly Disagree
o Disagree
| have learned about my race and ethnicity by doing things such as o Neither agree nor disagre
attending events, talking with others, reading, searching the internet 0 Agree
discussing current events. 0 Strongly Agree
In this praggram ... o Strongly Disagree
o Disagree
The adults believe in all of us and expect us to do our best. 0 Neither agree nor disagre
0 Agree
0 Strongly Agree
In this program ... o Strongly Disagree
o Disagree
The adults understand and value my culture. o Neitheragree nor disagre
0 Agree
0 Strongly Agree
In this program, how often do you ... o0 Never
o0 Rarely
Have opportunities to explore your race and culture? 0 Sometimes
0 Almost Always
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Always

program?

Almost Always

0
In this program, how often do you ... o Never
o0 Rarely
Participate in activities thdielp you understand your gender identity? 0 Sometimes
o Almost Always
0 Always
In this program, how often do you ... o0 Never
o0 Rarely
Work with people that are different than you (race, culture, ethnicity, 0 Sometimes
gender or ability)? 0 AlmostAlways
o0 Always
In this program, how often do you ... o0 Never
o0 Rarely
Decide things like activities and rules? 0 Sometimes
0 Almost Always
o0 Always
In this program, how often do you ... o Never
o0 Rarely
Have opportunities to share your culture and family 0 Sometimes
background? o0 Almost Always
o Always
In this program, how often do you ... o0 Never
o Rarely
See the adults make an effort to support all young people? 0 Sometimes
0 Almost Always
o Always
In this program, how often do you ... o Never
o0 Rarely
Feel like the adults in this progracare about you? 0 Sometimes
o Almost Always
o Always
In this program, how often do you ... o0 Never
0 Rarely
Hear from adults that you are doing a good job? 0 Sometimes
0 Almost Always
o Always
In this program, how often do you ... o Never
0 Rarely
Get help fromadults when you are sad or upset? 0 Sometimes
o Almost Always
o Always
In this program, how often do you ... 0 Never
o0 Rarely
Build positive relationships with other young people who attend this 0 Sometimes
o]
0

Always
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How well does the program ...

Help us learn to solve conflicts with each other?

Very bad
Bad

Okay
Good
Very Good

How well does the program ...

Help you make progress towards your goals?

Very bad
Bad

Okay
Good

Very Good

How well does the program ...

Help you feel comfortable talking about problems you are having at

home or at school?

Very bad
Bad

Okay
Good
Very Good

How well does the program ...

Help you learn more about who you want to be?

Very bad
Bad

Okay
Good

Very Good

How well does th@rogram ...

Help you build positive relationships with adults?

Very bad
Bad

Okay
Good

Very Good

O 000000000 0OO0OO0OO0OO0OI0OO0OO0OOO|OO0OOOO

Section 4:Demographics

Survey ltem Response Options

Did anyone help you read the survey questions? o]

o O

Yes, they helped me with a few words.
Yes,they helped me read a few question
Yes, they helped me read most of the
guestions

No

Did anyone help you read the survey because it was
English?

Yes
No

How long have you been participating in this progran

O 000000 O0|0

Less than a month
1-3 months

4-6 months

6 months to 1 year
1-3 years

3 or more years
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Generally, how often do you attend this program per 0 Days
week? 1 Day
2-3 Days
4-5 Days
6-7 Days
During the past 4 weeks, how many whole days of 0 days
school have you missed because you skipped or hac 1 day
unexcused absence? 2 days
3 days
4-5 days
6-10 days
11 or more
Over the last 2 weeks, how often have you been Not at all

bothered by feeling nervous, anxious, or on edge?

Several days
More than half the days
Nearly everyday

Over thelast 2 weeks, how often have you been
bothered by not being able to stop or control worryin

Not at all

Several days

More than half the days
Nearly everyday

How often have you felt like not doing your usual
activities?

Not at all

Several days
Morethan half the days
Nearly everyday

Over the last 2 weeks, how often have you been
bothered by feeling down, depressed, irritable, or
hopeless?

O 000000000 O0|I0O0OO0OO0D|0O0OO0ODO0OOOOIOO0OODO

Not at all
Several days
More than half the days

o Nearly everyday
What is your age? Fill in the blank:
Are you currently attending school? o0 Yes
o No
(if yesto are you currently attending school) Fill in the blank:
What grade are you in?
(if yesto are you currently attending school) o Mostly As
Putting them all together, what were your grades likg 0 Mostly Bs
last year? 0 Mostly Cs
0 Mostly Ds
0 Mostly Es or Fs
(if noto are you currently attending school) o Working Full Time
What is your employment status? o Working Part Time
o Internship
o Vocational or Training Program
o Not currently working oparticipating in a

job

13¢



Program

What language do you speak at home?
Check ALL that apply.

O O OO0 Oo0|0o

o

English

Spanish

Somali

Chinese

Korean

Another Language. Please specify.

i f Aanother | an\Whablapguage de
you speak at home? Please specify.

Fill in the blank

How do you identify your gender?
Check ALL that apply

O 0O O0OO0Oo

o

Male

Female

Trans girl/woman

Trans boy/man

Non-binary

Something else fits better. Pleagecify.

How do you identify your gender?
Please specify(if something elsefils et t er 0
selected)

Fill in the blank

How do you describe your sexual orientation?
Check ALL that apply.

© O O0OO0Oo

0

Straight or heterosexual

Lesbian or Gay

Bisexual

Questioning/unsure

Queer

Something else fits better. Please Specif

(i f fAsomeftihtisn gb eetltseeHow do a ¢
you identify your sexual orientation? Please specify.

Fill in the blank

What is your race?
Check ALL that apply

O 0O O0OO0Oo

O OO

o

Asian

Black

Hispanic, Latino or Latina
Multiracial

Native American, Alaska Native or
Indigenous

Pacific Islander

White

Something else fits better: Please

Specify.

(i1 f Asomet hing el s éowfdo t |
you identify your race? Please specify.

Fill in the blank

Mexican, Mexican American, @hicano,
Cuban or Puerto Rican

Another Hispanic, Latino(a), @panish
Origin (please specify)

Asian Indian




What is your ethnicity?
Check ALL that apply.

O 0000000 O0O0o

© O O0OO0Oo

0

Chinese

Filipino

Japanese

Korean

Vietnamese

Other Asian (please specify)

Black or African American

Somali

Ethiopian

Other Black or African America(please
specify)

Native Hawaiian

Pacific Islander

Samoan

Other Pacific Islander (pleaseecify)
White

Other race (please specify)

(i1 f an option with fiHole;

do you identify your ethnity? Please Specify.

Fill in the blank

13¢€



Appendix 2.5. Item Sources

Social and Emotional Development

Survey Item bnse Options Adapted or Drawn
from:
| try to help when | see someong Never YDEKC
having a problem. Rarely
Sometimes
Almost Always
Always
| have a responsibility to improvi Strongly Disagree YCCMT

my community Disagree
Neutral
Agree
Strongly Agree
| think about how my behavior Never YCCMT, YES 2.0,
will affect other people. Rarely YDEKC
Sometimes
Almost Always
Always
| find it difficult to build positive Never UW Created
relationships with people Rarely
Sometimes
Almost Always
Always
| take action to make sure that & Never YCCMT
people are treated fairly no matt| Rarely
what they look like or where they Sometimes
are from. Almost Always
Always
When | make a decision, | think Not at all like me YCCMT

about how it will affect my
future.

A little like me
Somewhat like me
A lot like me

Very much like me

| work towards my goals even if
experience problems.

Never

Rarely
Sometimes
Almost Always
Always

YDEKC, YES 2.0

| am hopeful about my future.

= =4 -4 & |48 -8 -8 _2_92 -4 _2_92_49_4 |2 _9_9_92_92 -9 _4_42_9_49 -2 _9_9_49._.42 |9 _9_92_92_49 -9 _-42._92_2_-12

Not at all true
Somewhat true
Mostly true
Completely true

YCCMT




| speak up for myself when | neg Never UW Created
something. Rarely

Sometimes

Almost Always

Always
My ability to succeed is Strongly Disagree Grit Scale
something that | can change wit Disagree
effort. Neutral

Agree

Strongly Agree

Not at all like me YCCMT

If I do something wrong, | take
responsibility for my actions

A little like me
Somewhat like me
A lot like me

Very much like me

When | set goals, | take action tt
reach them.

Never

Rarely
Sometimes
Almost Always
Always

YDEKC, WCSD-SEC,

It is important to me to make a
positive difference in my
community.

Strongly Disagree
Disagree

Neutral

Agree

Strongly Agree

= =4 -4 48 98 -4 -2 _9 _4 _42|_-2_9_4_42_92 -2 _92_92_9_9|-2 -9 -9 _-92 -2

YCCMT,

Racial

Identity

Survey Item

Response Options

Adapted or Drawn
from

In this country, a person's race i
based on how they look,
especially their skin color and
physical features. For some
people their race and ethnicity
might be the same, for others,
they might be different. Some
names of different races include
- Asian

- Black

- Hispanic or Latina/Latino

- White

- Native American, American
Indian/Alaskan Nativer
Indigenous

- Pacific Islander

- Multiracial

Fill in the blank

Definition inspired
by MEIM-R,
program leader
interviews, and
youth focus groups
Written by UW
team to follow
structure of all
identity sections.
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These questions are about your
race.
Please Fill in the blank:
In terms of race, | consider
myself to be ...
My race is an important part of { Strongly Disagree MEIM-R
who | am. o Disagree
o Neutral
0 Agree
o Strongly Agree
| do not feel like I fit in with othel o Strongly Disagree MEIM-R
people who are the same race g o Disagree
me. o Neutral
0 Agree
o Strongly Agree
| have a strong connection to my o Strongly Disagree MEIM-R
race. o Disagree
o Neutral
0 Agree
o Strongly Agree
During atypical week, | think o Never CRIS
about race and racial issues. o Once in a while
0 Sometimes
o Almost every day
o Every day
It is important to have o Strongly Disagree MEIM-R
relationships with people | look o Disagree
up to who are the same race as o Neutral
me. 0 Agree
o Strongly Agree

Ethnic Identity

Survey ltem

Response Option

Adapted or Draft from:

In this country, people come from a lo
of different culturesvith different
traditions, food, languages and religio
practices. These differences refer to
their ethnicity. Som@ames of different
ethnicities include:

- Eritrean, Somali, Ethiopian, African
American

- Cambodian, Khmer, Filipino, Korean
Chinese, Japanese,

Vietnamese, Taiwanese or Asian
America

Fill in the blank

MEIM-R (revisedbased on
cognitive interviews)
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- Mexican, Cuban, Salvadorian,
Panamanian, HonduraCosta

Rican etc.

- Samoan, Native Hawaiian, Polynesig
Marshallese, Chamorro

- Native American, American Indian,
Alaskan Native

These questions are about your
ethnicity.

Please fill in the blank:

In terms of ethnicity, | consider myself
to be ...

| spend time trying to find out more
about my ethnicity

O O OO

o

Never
Rarely
Sometimes
Almost
Always
Always

MEIM-R

| feel that my ethnicity is an important
part of who | am

o

O O OO

Strongly
Disagree
Disagree
Neutral
Agree
Strongly
Agree

MEIM-R

| talk to other people in order to learn
more about my ethnicity.

O O OO

Never
Rarely
Sometimes
Almost
Always
Always

MEIM-R

| do things that will help me understar
my ethnicity better.

O O O OO

o

Never
Rarely
Sometimes
Almost
Always
Always

MEIM-R

| feel like I fit in with other people who
have the same ethnicity as me.

o

© O OO

Strongly
Disagree
Disagree
Neutral
Agree
Strongly
Agree

MEIM-R

14z



Gender ldentity

Survey Item Response Optiony Adapted or drawn from
A person's gender identity is based on| Fill in the Blank | Definitions written to reflect
how they identify withbeing a man, structure of MEIMR, based
woman, neither, both, trans or other on focus group with young
gender(s). people
These questions are about your gende
identity.
How do youidentify your gender?
| understand what my gender identity o Strongly | Iltemsinspired by Gender
means to me. Disagree | Identity Reflection and
o Disagree | Rumination Scal¢GRRS)
o Neutral written by UW team to follow
o Agree structure of previous identity
o Strongly | sections
Agree
| feel positive about my gender identity o Never Items inspired by Gender
o Rarely Identity Reflection and
0 Sometimeg Rumination ScaléGRRS)
o0 Almost written by UW team to follow
Always structure of previous identity
o Always sections

Section 3:Enabling Environments

Survey ltem Response Options
In this program ... o Strongly Disagree€ EIS
o Disagree
| have many mentors who are part of t o Neutral
sameracial or ethnic group as me. 0 Agree
0 Strongly Agree
In this program ... 1 Strongly Disagreq EIS
o Disagree
| have learned about my race and 0 Neither agree nor
ethnicity by doing things such as disagree
attending events, talking with others, o Agree
reading, searching theternet, or o Strongly Agree
discussing current events.
In this program ... o Strongly Disagreg CTC & Racial Respect
o Disagree Scale
The adults believe in all of us and 0 Neither agree nor
expect us to do our best. disagree
0 Agree
0 Strongly Agree
In this program ... o Strongly Disagreg EIS Inspired
0 Disagree
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The adults understand and value my

o

Neither agree nor

culture. disagree
0 Agree
o Strongly Agree
In this program, how often do you ... o0 Never EIS Inspired
o0 Rarely
Have opportunities to explore your rag 0 Sometimes
and culture? o0 Almost Always
o Always
In this program, how often do you ... o Never EIS inspired
o Rarely
Participate in activities that help you 0 Sometimes
understand your gender identity? o0 Almost Always
o0 Always
In this program, how often do you ... o Never Inspired by YES 2.0
o Rarely
Work with people that are different thg 0 Sometimes
you (race, culture, ethnicity, gender or 0 Almost Always
ability)? o Always
In this program, how oftedo you ... o0 Never CTC/YES 2.0
0 Rarely
Decide things like activities and rules? 0 Sometimes
0 Almost Always
o Always
In this program, how often do you ... o Never EIS
o0 Rarely
Have opportunities to share your cultu 0 Sometimes
and family 0 AlmostAlways
background? 0 Always
In this program, how often do you ... o0 Never CTC/YDEKCI/YES 2.0
o Rarely inspired
See the adults make an effort to supp 0 Sometimes
all young people? o Almost Always
o Always
In this program, how often do you ... o Never CTC/YDEKC/YES 2.0
o0 Rarely inspired
Feel like the adults ithis program care 0 Sometimes
about you? o0 Almost Always
o Always
In this program, how often do you ... 0 Never CTC
o0 Rarely
Hear from adults that you are doing a 0 Sometimes
good job? o0 Almost Always
o Always
In this program, how often do you ... o Never YDEKC
0 Rarely
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Get help from adults when you are sa Sometimes

or upset? Almost Always
Always

In this program, how often do you ... Never YES 2.0/'YDEKC
Rarely

Build positive relationships with other Sometimes

young people who attend this progran

Almost Always
Always

0
0
0
0
0
0
0
0

How well does the program ... o Very bad YES 2.0
o Bad

Help us learn to solve conflicts with o Okay

each other? o Good
o Very Good

How well does the program ... o Very bad YES 2.0
o Bad

Help you make progress towards your o Okay

goals? o Good
o Very Good

How well does the program ... o Very bad CTC/YDEKC
o Bad

Help you feel comfortable talking abol o Okay

problems you are having at home or a o Good

school? o Very Good

How well does the program ... o Very bad YES 2.0
o Bad

Help youlearn more about who you o Okay

want to be? o Good
o Very Good

How well does the program ... o Very bad CTC/YDEKC
o Bad

Help you build positive relationships o Okay

with adults? o Good
o Very Good

1 All Demographics were from BSKuggestions in consultation with Kristin Moore
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Appendix 3.0 Landscape Assessment

Best Starts for Kids

Youth Development
Measurement
Project

Landscape Assessment DRAFT

Prepared by
Charles Lea lll, PhD, MSW
Tiffany Jones, PhD, MSW, MFT
Angela Malorni, MPA

University of Washington UNIVERSITY
School of Social Work of WASHINGTON

14¢



BSK Youth Development
Measurement Project

Best Starts for Kids (BSK) has partnered with a team from the University of
Washington School of Social Work (UW) to dealdpralidate a youth protective
factor measurement tool for its Youth Development (YD) and Stopping the School to
Prison Pipeline (STPP) strategy areas. A key goal of this project is to identify existing
and new increment al npositivetyarprove goutio Healtld, s u ¢ ¢
wellbeing and educational outcomes.

The following is a | andscape assessm
Development Measurement Project. This report summarizes literature relevant to
BSKOs st r at stheyoreadonaiassthat sehe asi the éoundation for the
measurement tool, and reviews the quality and relevancy of some existing measures
related to youth development. In Section 1, we will explore the core domains of the
BSK measurement project. Thesealomserve as our initial framework for
measuring effectiveness of BSKOds YD and
review of the literature. A review and discussion of relevant measurement tools for
each of the construct areas is discussed ionSzc8ection 3 highlights
recommendations that have emerged.

This document is intended fousgtavithlBest Starts for Kids (BSK) staff



CONTENTS:

Section 1:
Developing a Framework and Core Construct
p. 3

Section 2:
SurveyLandscape
p. 17

Section 3:
Summary and Next Steps
p. 23

Appendices:
Matrix and References
p. 24
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Section 1:

Developing a Framework and Core Constructs

Our Process

The UW team began the landscape review process with the Youth
Development Strategy area. The Youth Development strategy contains four program
areas: (1) mentoring, (2) youth leadership & engagement, (3) healthy & safe
relationships and (4) positive idgrdivelopment. The majority of youth served by
these programs are generally between the ages of 11 and 18. BSK identified a number
of outcome priorities that spanned these four domains, including: cultural identity
development, mindset, future orientatioterpersonal skills, social support; self
advocacy, seflanagement, personal responsibility, belonging and social/civic values.
The UW team met with BSK staff who are central to the research and evaluation
efforts to clarify measurement goals with cespeach of the initial construct areas.

All YD grantee logic models and relevant BSK strategy documents were reviewed by
the UW team for commonalities among the intermediate protective and promotive
factors identified by grantees. So far, three famuigsgnave been conducted with

youth, and three interviews with staff, from grantee organizations. Our initial
impressions from the information generated in these sessions shaped our
understanding of the domains and the definitions of the constructs.

Our Framework

We focus on measuring both promotive and protective factors, to the exclusion
of risk factors, to avoid the deficit centered narratives about marginalized youth. This
decision was informed by the BSK/UW shared values of racial and social justice. A
protectve approach to youth development emphasizes the importance of buffering
risk through protection, support and intervention. A promotive approach to youth
development focuses on the developmental assets of youth, which can also prevent
the occurrence of kgKiaKeating et al. 2011). Risk factors are qualities or attitudes
within youth and aspects of the social environment in the family, peer, school and
community domains that are known to correlate with or cause increases in the
likelihood of a negativeytb outcome, or decrease the likelihood of a positive youth
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outcome (KieKeating et al., 2011). With this combined protective and promotive
factor framework, we present a set of core domains for the BSK measurement
project.

1.1. Core Constructs

The UW tam integrated the logic model review, initial outcome areas provided
by BSK staff and the protective and promotive framework to identify three
overarching domainsthnic, Racial and Social |@&evigippm@aRSID),Social and
Emotional Develop{8&DY), andEnabling Environm@ts. A survey of the literature,
organizational interviews and focus groups were done for each domain. Through this
process, working definitions and constructs were formed. A brief summary for each
domain is below.

1.1.1Ethnic, Racial and Social Identity Development

The achievement of a positive identity is consistently linked to normative
development and positive adjustment among youth populations. In particular,
research has found that youth who develop a healthy selesdityfto have positive
psychosocial, academic, and healfted outcomes and experiences (Bezonsky et al.,
2007; Coll et al, 1996; Meeus, 1996). Additionally, because identity development is a
complex and dynamic Hfeng process that is amenablpdrsonal and social
I nfl uences, other aspects related to a
gender and sexual orientation, also play an influential role in their identity
development processes and related outcomes (Neblett et alVjIR@d®R; et al.,

2012). For instance, studies find strong ethnic and racial group identification to be
associated with having a positiveestdem (Smith & Silva, 2011), academic
achievement (Adelabu, 2008; Byrd & Chavous, 2009; Hughes et al. r @0®8per

and increased behavioral health, such as less drug use (Kulis et al., 2012; Marsiglia et
al., 2001). The development of a positive identity is critically important for

racial/ethnic minority youth, because these youth are exposed to increased
experiences of discrimination during the adolescent period (Fisher et al. 2000;
Galliher, 2011; Rivéxake, 2011; Sellers et al., 2006). As such, ethnic, racial and

social identity development (ERSID) are constructs closely related to BSK
measurement goals.

The below categories are defined based on the literature. Though we are in the
beginning of the qualitative data collection process, it has become clear that the
understanding of raci al and cul tur al I d
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identitiesand the separation between the constructs of ethnic and racial identity is
|l ess 1 mportant than youthsd sense of th

Ethnicldentty can be defined as oO0the subject
membership that involves dalbeling, sense oélonging, preference for the group,
positive evaluation of the ethnic group, ethnic knowledge, and involvement in ethnic
group activitieso (Coakley, 2007, p. 2:
an ethnic group, having knowledge of andsaparinvestment in an ethnic group,
seeking information and experiences r el
practices and social interactions (e.g., speaking the language, eating the food), feeling
comfortabl e with omnsidtsi wd hfne eliitryg a nalb du
membership, having cultural values and beliefs, and the importance and salience
attributed to oneds ethnic i dentity ovV¢
group identity (i.e., Americafhe key components ofetlethnic identity construct,
or rather the ways in which ethnic identity is manifested incl&k{3degorization
and Labelir{@) Commitment and Attach{B)&ixploration4) Ethnic Behavi@};
Evaluation and Ingroup Atti(Gialues and Beleris| (7)Ethnic Identity and National
(or American) ldeffitynney & Ong, 2007). Studies examining the impact of these
components on the positive development of youth of color find a positice ethn
identity to be associated with a range of improved outcomes, suetsteese!f
(Bracey et al., 2004; Jones & Galliher, 2007; Romero & Roberts, 2003), academic
achievement (Adelabu, 2008; Chang & Le, 2010; Worrell, 2007), and less
involvement risky baliors (Corneille & Belgrave, 2007; Kulis et al., 2012; Marsiglia,
et al, 2001).

Racial Identtyhas commonly been defined as t
group of people socialized to think of
p. 225; Hehs & Cook, 1999). More specifically, it refers to the extent to which an
individual identifies with their race and believes that their belonging to a racial group
Is a salient reference in their lives. It entails their belief about both the importance
andmeaning of race to their personal identity (Cross, 1971, Coakley & Helm, 2001,
Thompson, 1995; Sellers et al. 1997). Key components of racial identity as a
construct thus include: Racial Saliefredevance to satbncept); (2L entrality
(normativelyglefines self with racial group);ld@olodlyeliefs, opinions, and
attitudes regarding actions of racial group members); Babl{@ Regéadfective
and evaluative judgement of racial group) (Sellers et al 1997). Like ethnic identity, the
developrent of a positive racial identity is associated with a range of improved
outcomes among youth of color, includingestfem (Mandara et al., 2009;

Caldwell et al., 2002), academic engagement and success (Murry et al., 2009;
Oyserman et al., 2001; Sanbetwal., 1997), and less drug use and engagement in
HIV prevention strategies (Marsiglia et al. 2001; Cadwell et al., 2004;).
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Measurement ChallengeEthnic and racial identities differ widely in the ways

they have been defined and studie(Coakley, 200Aelms, 2007; Phinney, 1990,

Phinney & Ong, 2007; Riviagake et al. 2014[thnicity and race are both socially
constructed concepts whose definitions and meanings have changed over time.
Neither term has a clear, objective, generally agreed updit st@énttion, and

empirical findings related to ethnic and racial identity are difficult to synthesize and
interpret because of the different ways these concepts have been conceptualized and
measured. In particular, ethnic identity has been studiedylarge n r ef er enc e
sense of belonging, to an ethnic group,
heritage, including values, traditions, and often language, On the other hand, the study
of racial identity has focused on responses to racisraciah@entity measures

assess experiences related to internalized racism (Phinney & Ong, 2007).

Given this measurement challenges, during the interviews and focus groups we
explored the meanings BSK organization/program leaders and youth participants
ascibed to these concepts and their perceptions regarding the organization/program
gualities and characteristics that support positive ethnic and racial identity
development. Emerging findings revealed that the constructs of racial and ethnic
identity are fben used vernacularly interchangeably and may be conflated under casual
consideration with cultural identity more broadly. However, when asked to elaborate
with respect to what racial and ethnic identity meant to them, youth made substantive
differentians that largely accord with the definitions explicated above. Youth
articulated that they viewed ethnic identity as related to their familial background,
citing examples including linguistic diversity, cultural values and religious practices.
Forexamplgne youth reportedt hehlJatway hwea cl ii e
clothes we wear and the food werRatc i a | i dentity for yout
on physical appearance and social standing. For example, one youth described racial
identitya sQqutowar d appear amcamawphyypsi ¢alt ¢mao
society treat®youOr gani zati on/ program | eaders al

leader expressed:
olt's been hard honestly [to define racial anykthevaidentitey're definitely different in my opinion
... | think for racial identity, if | were looking from the youth's perspective, | would say their conce
identity is primarily based on outward appearances. They defisedamigblogsegdries ba
characteristics. | think ethnic identity, if | were thinking from our youth's perspective, is more clc
nationality and rel@ion.

These emerging findings support the conceptualization of racial and ethnic identify as

distinct,yet interrelated, constructs and support the definitions developed.
Gender Identityr ef er s t o oned6s internal sense o

or another gender, and is distinct from sex that is assigned at birth (Trans Student
Educational Resaes, 2018; GLSEN, 2018). Terminology can differ based on the
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context and experience of the individual, but it is important that youth can freely
express themselves,-sdintify and that their gender expression is respected by staff
and other youth.

This definition of gender i1identity <clo
ideas about gender identity. For instance, some youth describedliast y ou wa
people to call youd@apdobwtwabngopr.eeeht mos

However, this understanding from the literature of gender identity did not resonate
with all youth or staff. For one organization, gender identdywasr vy r ar el y
because some leaders felt these conversations were inappropriate and uncomfortable
given some youthsd religious affiliatio
readiness to engage youth in these conversations. For instance, one leader who
operates an afterschool program that is designed for ethnically diverse youth
expressed:
ol think one challenge for me personally, just because I'm not a very religious pers
don't necessarily feel comfortable starting those conversations with students who
spectrum of religious kind of conservatism, and | jugtrieekbkaril\s my place as
an educator when we're talking about reading, writing, english, science, to be brin
conversations. And | know it's critically important, because we do have students tt
identify as gay and lesbian, bt hede student self identify as-fipueengnon
or anything |ike that. And we have n

Gender identity was also seen@g ah,@nd oa important for scheagie
children in Kindergarten through 3rd grade. The conflicting values and
understandings of gender identity pose significant challenges for measurement. On
one hand, opeanded self identification is important for-egffression, but on the
ot her hand some youth may be compl etely
identityo.

Sexual Identityr ef er s t o a personds psychical
attraction to others. Sexual orientation is distinct from gender idepeitgoA of
any gender identity can be straight, bisexual, lesbian, gay, asexual, pansexual, queer ¢
another orientation (Trans Student Educational Resources, 2018). At this time, we
have opted not to include scales about sexual identity. We recogsze this
limitation to our work and the importance of intersectionality. However, based on
our conversations with BSK staff, organizational leaders and youth, it is clear that
cultural, racial and ethnic identity are the most important social identity &amdove
have opted to direct the most effort to this area. This topic is open to discussion and
we are happy to talk about options for including scales related to sexual identity and
other aspects of social identity of importance to BSK grantees.
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1.1.2Social and Emotional Development

Social and emotional development (SED) is a cornerstone of positive youth
development. Research demonstrates that (SED) is crucial to youth success in school
and foundational for behavioral and mental health acrossdbarkke (Barblett et
al., 2010). In particular, youth who are skilled socially and emotionally can easily
develop strong bonds with prosocial peers and adults, are able to regulate their own
emotions and respond positively to the emotions of others;grasponsible
decisioamaking, and are more likely to be engaged in their communities. We use the
term SED to highlight that a young pers
time, and are fostered and cultivated in multiple contexts beyoru thsesiting.

Below we discuss key components of SED as a measurable domain, including (1)
Interpersonal Skills; (2) Mindsets; (3) Personal Responsibility; (4) Social and Civic
Values, (5) Agency; and (6) Future Orientation.

Interpersonal skillsare defied as the ability to develop healthy relationships
with others, to understand the feelings of others, and to respect and perspectives of
ot hers, especially those from backgr oun
Denham & Brown, 2010; Elias, 2006hdludes the ability to have empathy for
others, expression emotions in a positive way, as well as the skills it takes to maintain
conversations, listening, work with others and resolve conflict (Denham & Brown,
2010). Meaningful connection with adultsf@eers is an essential part of youth
thriving and has been linked with a wide range of positive youth outcomes, including
improvements in academic success (Durlak et al, 2011; Denham & Brown, 2010),
reduced rates of depression, and reduced rates ahsalaiuse (Chapman et al.
2017; Mayberry et al. 2009; Nilsen et al. 2013). Interpersonal skills represent a wide
range of skills, and can include aspects of social competence, social awareness,
relationship skills and aspects ofaglreness.

Mindsetsr ef er s t o youthsodo beliefs in the
their ability and tendency to set long term goals and to stick to these goals (Dweck,
Walton & Cohen, 2014; West et al., 2015). Mindsets includes aspects of academic
tenacity, growtmindset and grit, and refers to psychological aspects of youth related
to their attitudes and beliefs about themselves that influence youth approach to their
own academic or goal oriented efforts, and difficult otdomggoals. Improving
studentslearnng mi ndsets has been shown to in
grades (Dweck et al., 2014; Farrington et al., 2012).

Personal Responsibilityrefers to the ability to make positive choices about

oneds behavior that anaddoaal normdhisinduwesount
the ability to weigh choices and consequences, to solve social problems, and to
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manage stress, set goals and regulate impulses and emotions in such a way that youtt
are able to make good choices about their behavior (C2Z8Bt. Denham,et al.,

2010) . Personal responsibility also col
choices and behavior, and the ability to see how their choices affect others and the
social order and w4déing of the community. In this way, pead responsibility

builds on the other constructs skill sets (Denham et al, 2010).

Social and Civic Valuesefers tduilding strong social ties (including
relationships outside of the family) and connecting with communities to build a sense
of social esponsibility, concern for the lives of others, which in turn, supports the
development of a social justice orientation (Ludden, 2011; Youniss et al. 1997;
Chapman et al. 2017; Hurtes & Allen, 2001). Developing civic values and motivation
for community ermgement is important for positive youth development (Ludden,
2011; Hurtes & Allen, 2001). There is no single term that fully captures this
important developmental area, but lessons can be drawn from literature regarding
social engagement, social partioipativic engagement and-poxial behavior
(BraunLewensohn, 2016; Marzana et al. 2001). Common subconstucts include: value
development (individual-gmoup and universal), identity development, attitudes on
social responsibility, sefficacy and itiative (Prancer et al. 2007; Braun
Lewensohn, 2016; Einfield & Nathaniel, 2013; Chapman et al. 2013; Hurtes & Allen,
2001).

Agencyincludeswosubc onst ructs that are releva
outcomes. The first relates to the individual charactefiséHefficacy, or the
perceived ability to exert control oV el
Pritzker, 2017 ; Scheffert, Horntvedt, & Chazdon, 2009; Valois & Zullig, 2013;

Morton & Montgomery, 2013; Einfield & Nathaniel, 2013). This pessosal of

agency is believed to be a foundation for goal setting, problem solving, choice
making, motivation and persistence (Bandura, 2012, as cited in Minter & Pritzker,
2017;Browder, Wood, Test, Karvonen & Algozzine, 2001). The second youth
understandig of agency refers to the relationship of youth to social systems and
structures. This includes the degree to which youth are empowered to interface with
their environment, resources and pesharing opportunities. Examples includes
youthadult partnersfs in programs, shared decisitaking, access to information

and resources, salivocacy and social support networks (Poteat, Calzo &
Yoshikawa, 2016; Krauss, Collura, Zeldin, Ortega & Abdullah, 2014; Jones & Gragg,
2012). Both personal and structugahay are important for social and emotional
development.

Future Orientationr ef er s t o yout hsd expectatio
future, leading to the tendency for youth to set-srmitlongterm goals, and the
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ability to make plans to reach thosésgdtaalso includes having a sense of

hopefulness and optimism about the future (YDEKC, 2016; Kerpelman et al., 2008)
Future orientation is known to be a protective factor for adolescents, reducing
depressive symptoms (Hamilton et al., 2015) andead telatiucation attainment
(Kerpelman, et al., 2008). Stronger future orientation has been found to be reduce
the likelihood of using marijuana, alcohol or other drugs, among adolescents
(Robbins & Bryan, 2004; Stoddard & Pierce, 2016). Future orientsdlant for
adolescents, across racial, ethnic, and gender groups, with similarly high aspirations
for short and longterm achievement widely shared. For example, the average high
school senidr regardless of racial, ethnic or gender id@rntag a gdaf

attending college, and share similarly high aspirations for professional success in their
future(Chang, Chen, Greenberger, Dooley, & Heckhausen, 2006).

Emerging findings from the interviews and focus groups showed that nearly all
SED constructs @re important to measure for the youth protective factor survey. In
particular, interpersonal skills, agency, social and civic values, and future orientation
were most important constructs of SED. For instance, two different
organization/program leaderpmessed:

& would say future orientation, having a sense of hopefulness and optimism about
futureée. And then the youth adult pa
terms of being a neighborhood development organigatiarhand bomeve
succession and some sustainability and that requires us to see young people as t
generation to take things oné. We do
[social and civic values]. We use social mediatlast aAmaytihatiokind of a
benchmark program. So we created freedom that so young people can help chan
of their community from the inside out. But then also engage the community and t
pathways for them to be involved in kingl ofiwlaap peni ng her e. 0o

ol t hi-efficacy, yemathilt pasteeiships [agency]. We really try and ... especiall
seladvocacy skillsadetfcacy without being impulsive or demanditegnSaticthg long
shorterm goals [futufentation], the mindsets, the ability and tendency, because act
one of the activities today is to set grade goals for the rest of this quarter. Weigh c
consequences, regulate impulses, yeah. And then strong emotional ties, or mayb:
relationships would be better [inter

However, it is important to note that the SED construct has been the least
thoroughly covered during the interviews and focus group discussions compared to
ERSID and EE. Additional analyses ardett® connect these initial thoughts on
the definitions and role of SED with that of enabling environments. It is noteworthy



that the conversation about SED was immediately connected to the things adults do
in programs (in contrast to much of the resdéechture).

Measurement ChallengeThere is no consensus on the definition or

operationalization of SED.T er ms sucbgastonmen, o021st C
and o0soft skillsod have abounded (Duckwo
these terms Bacreated confusion among practitioners and researchers alike as to

what is important about and what constitutes social emotional development (Bablett,

et al., 2010; Humphrey, et al., 2011). It is important to note that many of the

constructs of SED ovedar reinforce one another. For example;ggttihg is an

important indicator of future orientation, agency, personal responsibility and

mindsets. Meaningful connection and strong social ties are important for

interpersonal skills and social/civic valGesicern for the needs of others can be

seen in interpersonal skills, personal responsibility and social/civic values. Motivation,
persistence and grit are common within the literature on both mindsets and agency.
This overlap is a known problem in tleédfof SEL, and currently there is no

consensus on how to address it (Jones et al., 2016).

1.1.3Enabling Environment

Considering the importance of context for a protective and promotive
approach to youth development, it is crucial that environspeetfically program
environment is included as a domain for measurement. Existing research focused
solely on individual factors often does not take into account the structural barriers
that result from institutionalized racism and other forms of opprdssiis way,
surveys solely focused on individual traits and choices can inadvertently reinforce
these systems by not holding social environments accountable. By including measures
of the environment, we highlight the important role that programsgan pl
buffering youth against these larger issues. Second, social environments that
complement and encourage strengths of the individuals are known to boost positive
development (Doyle Lynch, Ferris, Burkhard, Wang, Hershberg & Lerner, 2016). For
theBSKp oj ect, we use the term O6enabling e
programlevel constructs that can buffer risk factors and promote positive
development. These constructs include: program structure and climate, meaningful
opportunities and caring angbgartive relationships.

Program Structure and Climateefers to (1) organization/program policies
& practices, (2) shared decismaking and (3) physical and psychological safety.
Organization/ program policies and practices are-geathred and cutally,
racially, socially and gendesponsive. This means that the policies and practices can
adapt to meet the developmental, cultural, racial and-lgaselgineeds of the youth
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in the program (Hyson & Taylor, 2011; Copple & Bredekamp, 2009; Youth Powe
2018). Especially for youth of color, it is important that program structure and climate

support racial socialization, or o0the p
values, history and knowledge about culture and race relations fromei@tieg¢o
anotherdé (Wil son, Foster, Anderson & Ma

Briggs & Brennan, 2012). Shared deamsaking is widely recommended in the

literature and contributes to youth feeling values, respected and recognized in the
progam space. The practice of sharing program demialong with youth has also

been linked to participant motivation, probsatving efficacy, expression efficacy

and empathy (Akiva, Cortina & Smith, 2014). Physical and psychological safety refers
tothepr ogramds ability to create a safe p
resolution/management, respond appropriately to bullying, and to care for the
emotional welbeing of youth.

Engagement in Meaningful Opportunitiesrefers to the active p@ipation
in meaningful and purposeful program activities, events and interactions (Pittman et
al. 1993). Engagement can be measured by the extent to which youth find the
program enjoyable, interesting and challenging and is a critical factor inUithking yo
programs to positive outcomes (Greene et al., 2013). In the context of BSK, this also
this includes activities that support racial socialization as defined above.

Caring and Supportive Relationshipgcludes (1) secure relationships, (2)
high expectens, (3) respect and (4) modeling. Secure relationships emphasize
bonding, encouragement and support (Hyson & Taylor, 2011; Howes & Ritchie,
2002; Hamre & Pianta, 2001; Palermo et al. 2007). It is also important that there is
establishment and mainteren€ expectations that are clear, prosocial, and
appropriate to the youth in that program (Hyson & Taylor, 2011). Respect includes
respect for oneds racial and soci al I de
wort h, honor i ngndappreci@ion af thecconaibutioosrmadg ibyn s
youth, their families and racial identity groups as a whole (DeGruy, Kjellstrand, Briggs
& Brennan, 2012). With respect to modeling, it is important for staff to model
prosocial behavior, which refers to afs#telings and actions towards others. Some
examples of prosocial behaviors include: empathy, sharing, helping others, respecting
others cooperating, comforting others and being inclusive (Hyson & Taylor, 2011).

1.2 Measurement Challenges Across Core Constructs

Our review has surfaced a number of significant challenges when developing
and validating measuresRaciaEthnic and Social Identity Development&&&ID)
and Emotional Develofftdd)y andEnablig Environmefii&). Our intention in



developing this list is to be clear about the measurement challenges, plan and adjust
for these challenges as best we can. Below we summarize these challenges and our
current thinking on how we will address each.

1.22. Adolescent Development

The constructs relevant to youth vary significantly as youth grow up. The stages
of identity development and social emotional maturity are vastly different at
elementary school compared to high school.

The social and emotionaskill sets required of youth of different ages

vary as significantly across developmentonsequently, measures of social

and emotional development likely need to be adapted to capture the additional
complexity and nuance in skills that are expectddle$eents compared to

school age youth (Campbell, 2016; Denham, et al., 2009). Many scales relating
to social and civic values are designed for older youth (high school age), not as
much for middle school age youth.

The strengt h o faciabidertity sicreagedhiwith age a n d
wherein different components of ethnic and racial identity constructs have
been shown to follow different developmental courses from early adolescence
to young adulthood (French et al., 2006; Hughes et al., 201 1\\Riyal &

2006; Syed & Azmitia, 2009). Ethnic identity is complex and dynamic and
changes over time, so it must be considered with reference to its formation and
variation.However, little is known from prior studies regarding the role and
function ageelatecchanges have on ethnic and racial identity development
(Phinney & Ong, 2007).

Next Steps:

1. It will not be possible to develop a single survey of SED or ERSID that is
developmentally tailored to youth served by alVBS il iacieesn
develog a survey for the age grdudp ahd hssess its applicability to other age
groups through cognitive interviews and invariance testing.

2. In cognitive interviews, focus on development and the meaning and lexile le
and ERSID constructsuthr gbdifferent ages and ability levels will be importan
to parse.

1.2.3. Diversity of Social Identities and the Relevance of Constructs
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Cultural Relevance of SEDResearchers have pointed out major concerns

that some ways of measuring social and@rabtlevelopment are culturally

biased (Barblett et al., 2010; Gregory & Fergus, 2017; Hoffman, 2009; Yates et
al., 2008). Emotional expression and social connection are highly integrated

with culturet he extent to which bobmsvesusnal |y
verbally expressing emotions is dire
al., 2008). It is critical to understand the cultural frames of the measures and
how these complement or contradict the cultural frames of youth themselves
(Barbétt et al., 2010}t is a welknown problem that behavior that is outside

of what is considered onormal é for t
dOabnormal 6 or o0deviant 6; and many ha
social emotional leangi as being based on the values and norms of the White
middle class (Barblett et al., 2010; Hoffman, 2009). Some consider traditional
SEL approaches to be ocolorblindo6 in
conceptualized, it does not consider power, gevaled cultural difference

(Gregory & Fergus, 2017). This is an area where obtaining the perspectives of
youth, particularly youth of color, is critical for developing a measure that does

a better job of recognizing the cultural overtones of social eahotion

development.

A majority of the measures reviewed did not have sufficient sample

diversity. For ethnic and racial identity development, few studies have
addressed the particular experiences ofettudiic, multiracial or multicultural
youth(RivasDrake et al, 2014). Most research on racial identity has been
conducted with Black youth, and to a to a lesser extent, White youth, (Helms,
1990), and typically with college students (Phinney & Ong, 2007). In the case of
SED, many measures haveuithet! diverse samples, but have not addressed
potential differences in perceptions of SED of among students from different
identities.

Linguistic diversity. It is critical that both SED and ERSID assessments are
conducted in the languages that youth and families are most comfortable.
Language proficiency is key to accurate assessment of progress, and it is
possible that assessment results will be biasetthigg@provided the

opportunity to take the assessment in their preferred language (White et al.,
2011; Yates et al., 2008; White et al. 2011). While we recognize how important
language is to SED assessment, unfortunately, language adaptation is out of the
scope of this project. Language adaptation involves much more than translating
surveys, but also batti&nslation and analyses to ensure equivalence across
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versions. We will explore surveys that are already translated with the research
supporting their egvalence.

The measurement of group or collective identity does not distinguish

between general and group specific issues related to ethnic or racial

identity (Coakley, 2007; Phinney & Ong, 2007). Ethnic and racial identity
constructs may therefore nonétion the same way for different groups

because each ethnic and racial group has unique issues to deal with in the
development and enactment of a group identity. Additionally, some of the
subscales of existing measures of racial identity are in factsdddlack

identity rather than of racial identity generally. We will consider a modular
survey so that scales are can be selected within the survey based on the youth
for whom they are appropriate (See the MDP for details). These issues will be
more fuly evaluated when examining items for testing

Next Steps:

1. We will be careful to highlight this shortcoming of our measurement tool, an
careful about conclusions that can be drawn as a result.

2. Compare the use of generic measures that atlegapppesabla tmodular
approach during cognitive interviews.

3. The topic of cultural relevance of SED will be a major topic for investigation
youth focus groups and cognitive interviews.

1.2.4. Importance of Context

Social emotional skills thag aelevant are also context dependent (Campbell,
2016). This poses a particular chall eng
behaviors considered to be socially and emotionally competent are very different in
school settings, compared to ousaiool activities, leadership oriented programs, or
programs with a strong physical activity component. Particular to the ERSID
construct area, there is a limited understanding of the role and influence of contextual
mechanisms (moderators) on ethnici@eatity development, which can more clearly
delineate how these identities are related to adjustment within specific ethnic and
racial groups(Phinney & Ong, 2007; RiMasake et al., 2014). Ethnic and racial
identity components may operate differelghending on the outcome of interest
and the social and cognitive demands of everyday contexts in which these identities
are expressed (Risake et al., 2014). Relatedly, it is also important to consider the
bidirectional relationship of youth sociabonal skill development and their
interaction with the social environments of BSK programming. Programs provide the
foundation for youth to develop social and emotional skills, where program staff
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model social emotional skills and support relationsthgbopment. Thus, it will be
important to understand the social environmental characteristics of the program or
school that youth are learning social and emotional skills, motivating our goal to build
out theEnabling Environmemrtstruct area with thepiut from youth and

organizational leaders.

Next Steps :

1. Obtaining youth perspectives though focus groups and interviews on the fac
social environments that are related to BSK programing and the most influe
be critical to devglapnality measure for EE.

2. In a future project, it might be useful to examine relationships between EE, ¢
and ERSID. We will do preliminary analyses of correlations among construc
assess measure validity as part of this project. Aunaliétpyesiatracodel
would

1.2.5. General Measurement Challenges

Selfreport vs. multiple informants.Questionnaires asking students and

teachers to report on student skills, attitudes, and behaviors are fast, cheap,
reliable and often predictive of @tiimportant outcomes (i.e. academics,

mental health, etc.; Duckworth & Yeager, 2015ye8etition and cognitive
processing are skildl sets that are r
levels, thus, students with low social emotionakskjhs not be very good

raters of their own social and emotional skills. This is one reason to consider

the benefits of having multiple informants, potentially parents, teachers or
program staff, rate student skill levels. Having multiple informantdygenera

leads to a stronger assessment. Youth are generally the best raters of their own
attitudes and beliefs, but in some cases, the act of completing a survey may not
provide a good representation of their skills |Eeelexample, sedfwareness

isaregi red skill to rate oneds own skil
Therefore, having youth report on their own self awareness, a construct
important to social emotional development, may not be a reliable method for
youth low in self awareness tesssheir own skill level (Duckworth &

Yeager, 2015). Parent reports on youth social emotional development are
known to be biased by parentsd own m
reflection, as well as undeporting of problem behavior to demtrate their

parenting skill (Carter, et al., 2004).

For ERSID, students are the best raters of their own experience and we
are specifically interested in their perceptions of their identities and how their
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experiences have been shaped by their ideidieSE, it may be useful to

have multiple informasmtabout the social environment, as each observer offers
a different perspective. That sai d,
experiences of programs, since they are the recipients of program content and
it is their perceptions and experiencasis most likely to influence their

progress on outcomes and weihg.

Additional research is needed on whether it will be possible to compare

SED outcomes across programs due to the issue of reference bise

state of literature on measuring SED and relatedagmitive skill sets in

students is such that comparisonsunfent skill sets aggregated to the school

or program level may not be meaningful (West, et al., 2016; Duckworth &
Yeager, 2015). While current measures of SED are correlated with state test
scores, attendance, and test score gains (West, et al., 2@EM@, Idohools

where students are measured as having better SED do not have higher test
score gains compared to other schools. Researchers suggest that this paradox is
largely explained by reference bias (West et al., 2016; Duckworth & Yeager,
2015). Refence bias refers to the way that youth compare their own skills to
the other youth in their social context to make a judgement as to their own skill
level. For example, a student who is asked to rate themselves on whether the

Il tem ol can chaelnm Imygseetl ff rduoswnr awt ed or
have to compare themselves to the youth around them to infer how a person
who is good at calming themselves down might act. Thus, if a social context
(school or program) does a good job at fostering sow#&bnal

development, youth will be surrounded by other who have a higher on average
level of SED, raising the bar for how youth rate themselves. This dynamic
creates significant challenges for measuring skill sets within students, and
making compariso&ross programs or schools untrustworthy. To the extent
possible with our data, we will use the strategies of West et al. to examine
whether our data shows evidence of reference bias. We will also consult with
our statistical expert on methods for comtigplior reference bias, if such a
strategy is possible.

Limitations for program evaluation. Many of the tools we are investigating
have never been used in a program evaluation cdviéadures that have

strong psychometric properties might still belypsaited for evaluation

purposes, as they might not have sufficient variance to show progress (ceiling
or floor effects), or might not be sensitive to change within students or
programs. It is very common to have ceiling effects on these types obmeasure
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(Naftzger, 2016), making it very difficult for programs to show progress, if
students are already reporting very positive perspectives on the survey.

Next Steps:

1. We have determined that it is not feasible to include multiple informants at tl

Wewil

| instead be mindful to report on the limitations of relying on youth per

data alone.
2. Further research is needed on the issue of reference bias and the extent to

be an

issue for all of our analyses.

Programs cannot be compaheoth@eon how well they facilitate SED
growth in youth. Comparisons of student skills across programs or sct
not be useful until better strategies for addressing reference bias are ¢
by the larger research landscape. RathemibamnsiorakecSED

across program, results should instead be analyzed for within student
across BSK program area. This will allow BSK make statements abou
SED growth for students across the landscape of BSK programming.

We will need to analyzenthetproblem of reference bias will be
applicable to the ERSID construct area.

Within program growth student progress can be analyted using pre
posttest without any issues of reference bias.

It may be possible to control for some ofigdseafédetsrineibcluding
measures of the quality of the social environment of the program or sc
this is an empirical question requiring further investigation.

3. We have specifically looked at measure purpose as part of the review outlin

Dueto

the known issues of ceiling effects, measurepassiiimegldodpre

that have provided information on the evaluation of ceiling effects were prior

Once
youth

we have a survey ready for cognitive interviews, it will be important to
opinions about what growth in each construct area would look like.

165



Section 2:

Survey Landscape

We conducedour review of surveys in three phases. For each area of focus for
measurement, a slightly different approach was used to assess the landscape of
available measurd3elow is an outline of the steps in the landscape review.process

2.1. Survey LandscapReview Process

Phasel

Our initial strategy to search for measures within each domain of the survey
varied based on the state of the literature. Below we describe our approach to the
review for each domain.

Ethnic-Racial Identity Development.In the cae of the ERSID construct

area, a systematic review of the literature was conducted using the keywords
racial identity, ethnic identity, cultural identity, identity.

Social Emotional DevelopmentIn this domain, we conducted a scoping
review, and largely relied on the many existing reviews of measurement
strategies of social emotional learning (Deighton, 2014; Gokiert 2014;
Haggerty, et al., 2011; Halle, et al., 2016; Humphrey et al., 20k] edehki
2014). Areas where current conceptualizations of SEL do not cover the
constructs sufficiently and conducted a more expansive review of
measuresThis was the case for thgen@ndSocial and Civic Values

constructs, and an extensive liteeateview of each of these areas was
conducted. Keywords used to search for measureAgethaonstruct

included agency, empowerment;aablbcacy and sefficacy.Keywords

used to search for measures irbibaal and Civic Vatoastruct inclded
community engagement, civic engagement, social development, social values
and civic values.

Enabling Environments. For theEnabling Environmemnstruct area, we
conducted a scoping literature review of measures. Key words used include:
youth progran environment, enabling environment and yoertttered spaces.

A useful framework for Enabling Environments was offered by the
organi zation, Youth Power, who had a
defined within a broader positive youth development fakéviouth
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Power, 2018). Their key words included: bonding, prosocial involvement &
norms, support, value & recognition, yaeponsive services & policies and
safety. In addition to key word searches, we conducted a grey literature search
on the interne as there are many organizations that provide services for
evaluating programs.

Criteria for measure inclusion:
Can be completed by youth, school or program staff.
Is available in English language.
Designed for youth ages 118
Measuresonstructs or subonstructs related to above definitions.
Scale has been used in last 20 years, even if it was developed prior.
At least one subscale can or has be used for universal assessment of
protective or promotive factors (rather than clinicarsaggor
diagnosis or in indicated treatment)

This phase resulted in a total of 51 measures reported in Appendix Al.
28 Social Emotional Development measures
9 Racial or Ethnic Identity measures
7 Gender ldentity measures
11 Enablingenvironment measures (4 repeats of SED measures)

Phase2:

We then further refined the list of potential measures by examining logistical
issues (defined below), psychometric quality, construct alignment and coverage, and
representation of youth of divelidentities in samples used for development and
testing.

1. Logistics. We found that practical issues were the first step of the
selection process. Many sSsurveys r e
administer and score. These measures would not be feasible to use for
our purposes.

2. Psychometric quality.The initial criterior psychometric quality of
the measures based on the psychometric tests reported. The tests
reported and appropriate varied based omtidreded use for the
survey. We examined reliability (internal consistency aetetast
reliability), validity (otent validity, construct validity, convergent
validity, predictive validity and sensitivity and specificity; based on Halle
et al., 2010), item functioning, and measurement invariance.

3. Construct alignment.The second criteria will be based on the rating
scales of how well the measure covers the constructs as we have defined
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them so far, based on the logic model review, literature review, focus
groupsand conversations with BSK staff. The following rating scale will
be used:

1= Poorly aligned to construtfinition

2= Moderately aligned to construct definition

3= Well aligned to construct definition

Phase 3:

The process of Phase 3 resulted in a final list of 19 measures that we are
considering. Below is the final list broken dowaobgtruct area.

3 Ethnic and Racial Identity Development Scales

10 Social Emotional Development Scales

1 Gender Identity Scale

8 Enabling Environment Scales (4 repeats of SED measures)

In this final stage of the review process, we took a deepataleach measure we

are considering using. We report on the intended use of the survey and degree to
which it had been tested for ctiere change, whether the content of the survey
included measures of protective and/or promotive factors, who waydye sur

reporter (youth, family, school or program staff), and whether the survey could be
changed at all. We also report on who is represented in the sample, as it is critical to
the goals of BSK that the perspectives of youth of color are central. \&fzoaiso r

the extent to which measures recruited youth from diverse social identities including
gender, religious, ethnic, and sexual minorities. The list of measures is included in
Appendix A2.

2.2. Survey Landscape Findings

2.2.1 Ethnic, Racial andocial Identity Measures

We reviewed studies testing seven survey instruments measuring racial and
ethnic identity. Among the seven surveys reviewed, three were selected for inclusion:
the Multigroup Ethnic Identity MeasuiRevised (MEIMR), the Ethnicdentity
Scale (EIS), and the Cross Racial Identity Scale (CRIS). The three surveys selected all
emphasize protective and/ or promotive f
offer strong assessment items for a diversity of youth.

The MEIMR was seléad due to its brevity and well established validity and
consistency with youth from diverse ethnic, racial, and gender groups. FReI$IEIR
a six item (two threguestion subscales) instrument that is easy to administer, affirms
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the constructs of raceahd ethnic identity we developed, and is widely accessible. The
EIS also offers a clear and concise measurement instrument that can be applied with
youth from diverse ethnic and racial backgrounds. The other survey we selected for
inclusion is the CRIS. \ththe CRIS does not have the broad utility of the MEIM

or EISh due to it being specifically designed to measure racial attitudes of African
American or Black yodithit offers a theoretically grounded and validated measure

for use with adolescents andngpadults that accords well with the construct of

racial identity. It has been used effectively with college students and adolescents and
touches on relevant ways young African Americans view themselves in the context of
racial group membership that shdpes understandings of the development of

racial identity.

Among the surveys we reviewed the were not selected, the Black Racial Identity
Attitude ScaleForm B (REISB) was assessed, but excluded due to low internal
consistency in the reviewed studyg,its relative age. Moreover, it is very similar to
the CRIS, but the CRIS has been shown to more consistently assesses similar
constructs of Black identity. The Adolescent Survey of Black Life (ASBL) was
reviewed and found to have relatively low psy¢hompeperties. Likewise, the
African SeConsciousness Scale (ASCS) was reviewed and found to have low levels
of consistency, and, differing results with respect to the number of factors found
among similar studies testing its validity. Lastly, tesCorRo gl er , and Ma
bicultural scale (CRBIS) was reviewed and found to offer a short, effective and
consistent measure for cultural identity specific to the measurement of acculturation
to mainstream U.S. culture among immigrant populations initee States. It was
excluded because this focus does not fit the constructs of racial and ethnic identity we
are aiming to evaluate.

2.2.2 Gender Identity Measures

We reviewed eight gender identity measurement instruments recently evaluated
by ShulmanHolt, Hope, Mocarski, Eyer, and Woodruff (2017) for inclusion. One
measure, the Gender Identity Reflection and Rumination Scale (GRRS), met the
construct criteria we developed, and seven were excluded due to poor fit. Among the
seven excluded instrumen&yevthe @nder Minority Stress and Resilience Scale
(GMRS) (Testa, Habarth, Peta, Balsam, & Bockting, 2015); the Strength of
Transgender ldentity Scale (STIS) and the Transgender Community Belongingness
(TCB) (Barr, Budge, & Adelson, 2016); the Transgkdaletation and Integration
Measure (TG AIM) (Sjoberg, Walch, & Stanny, 2006); the Transgender Congruence
Scale (TCS) (Kozee, Tylka, & Bauerband, 2012); the Transgender Positive Identity
Measure (PIM) (Riggle & Mohr, 2015); and, the Transsexual Voistidpuaire
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for Maleto-Female Transsexuals (TVQMTF) (Dacakis, Davies, Oates, Douglas, &
Johnston, 2013).

These seven instruments were excluded due to issues related to non
transferability outside the specific populations they were designed for and due to
measurement limitations. For instance, the GMRS measures nine constructs and
includes 58 items, making its scoring process complex and limiting its viability for this
project. The STIS is primarily focused
the focus we seek to understand the construct of gender identity. The TG AIM is
specifically geared toward assessing goals for gender confirming transitions, and the
TCB measures peopleds sense of bel ongi
The TCS is foused specifically on the congruence or incongruence between desired
or i dentified gender and peoplebds curr
specifically relates to how trans women understand their gende&larititgn et
al., 2017).

TheGender Identity Reflection and Rumination Scale (GRRS) was included
because it offers a short, clear means of evaluating how people conceptualize their
gender identity in both positive and negative ways, that meets the criteria for the
gender identity cotmact we have developed. Specifically, the GRRS measures
positive ways people thinks about thei
person thinks about their gender as oOr
Shulman et al., 2017) The GRRS incllsl@&ems that measure three factors:
reflection, rumination, and preoccupat
gender ] . For exampl e, respondents are
present my gender t helupwaOid;, Shulmwanettalg ( Ba u
2017).

2.2.3 Social Emotional Development Measures

There were a large number of surveys designed to measure different aspects of
social and emotional development. Of the 28 surveys reviewed in phase 1, we
determined that Ifiet criteria for phase 2 of our review process. Surveys were
excluded largely due to the fact that they were not aligned to our definitions of the
constructs within the SED domain. Many were excluded because they required certain
qualifications to admster, were meant for screening or diagnosis, or were largely
deficit focused. The remaining 10 surveys have different degrees of covering
constructs. Not a single survey covers all the SED constructs of interest, but a few
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come close (YDEKC, YES, YAPSYS®A. Others cover constructs not well
measured by other surveys. The Grit survey is only applicable to the mindsets
construct. The Youth Civic Engagement Survey does the best job covering the
agency and civic engagement constructs. The CTC survey secsalires
environmental protective factors in the family, school and community. -Bid WS
Is probably the single best survey measuringsatted interpersonal skills and
personal responsibility.

2.2.5 Enabling Environments Measures

We reviewed 1lis/eys that account for enabling environments, or program
structure and climate, opportunities for meaningful engagement and caring and
supportive relationships. Measures were excluded in phase two of the review process
for two main reasons. First, manyhaf measures did not cover our construct areas
or were primarily deficit focused. Second, some measures from the grey literature did
not report any psychometric testing, therefore their quality was unable to be
evaluated. We arrived at a final listrak8sures, and four of the SED measures
included scales for measuring the social environments of programs. Both sets of
scales were reviewed and are outlined in the appendix.

The four SED measures that include scales of the program environment are
the YDEKC survey, Youth and Program Strengths Survey (YAPS), Youth Civic and
Character Measures Toolkit (YCCM), and Youth Experiences Scale (YES). The
strength of these four measures is that their social environmental measures are aligned
to the individual levergtective and promotive factors they measure. There are two
scales related to racial socialization and respect. The racial socialization measure is
more closely aligned to our definition of positive program culture and climate, but the
racial respect mess has some important ideas we might consider for item
development. We also included the SAYO which likely has scales of interest to our
work but we would need to follow up with the developer for additional information.
While we cannot use the YPQA sipeadly since it is an observational tool rather
than a youth self report tool, we included in our list because we think it is important
to examine the constructs measured by this widely used evaluation tool.

2.3. Survey Design Plan

In order to make decisions on the final measures to be used in cognitive
interviewing and ultimately pilot testing, we recommeneparson meeting where
all surveys from the list included in the appendix are reviewed for their merit and
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alignment with BK goals. Copies of all surveys included on the final list included in
this document will be provided. The UW SSW team will facilitate a discussion about
the decisions that need to be made. The next phase of our strategy moving forward
will need to be detmined by examining the surveys and the items and scales they
contain. Then, a final list of items can be used to develop our cognitive interviewing
protocol, and our pilot testing administration plan can be finalized.

Two strategies for measure sele@nd development emerged from our
review of available surveys. These strategies are largely applicable to the SED and EE
domains. The Ethnic, Racial and Gender identity scales scales are free and adaptable,
therefore we would add one or more of thodessttathe option we select for survey
development, as described below.
1. Option 1:The first strategy is to put a series of existing proprietary surveys

together. Surveys with strong psychometric properties that have been re

tested in multiple communities are generally ones that are associated with a

research organization who chargeth®use of the survey, or they require

that they administer the survey ther

survey). Most of these organizations had an option to add questions to the

survey. For example, we could work with the Search Instddtk dcscale

on Racial and Ethnic Identity to their Youth and Program Strengths Survey.

If we choose this strategy, we would contact the organization about adding

additional questions to the survey that they would administer using their

proprietary systemma provide us with the data (and/or reports).

* Pros:This option would reduce the amount of additional testing

required on our part, allow us to rely on previous psychometric
testing of the measure, and utilize the existing systems for data
collection.
Cons: We may lose control of the data, which could be problematic
for grantees who were already concerned about data privacy. We
could not change the surveys to better suit the language and needs
of the community.

2. Option 2: We could use the subset of surtlegsare not proprietary that
authors are open to changing as an item bank. We would then need to work
in conjunction with BSK staff to hone the list of items to a manageable
number of items for cognitive testing and subsequently pilot testing.

* Pros:This would allow the greatest flexibility in the survey design
process, which would result in a survey more closely aligned to the
language and priorities of the local grantees and youth.
Cons:Changing the scales would potentially make the psychometric
testng previously conducted on scales less applicable. This would be
most problematic at the construct and domain level. Item level
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psychometrics would likely be maintained. Additional scrutiny and a
deeper validation process will also be required.

Section 3:

Summary and next steps

This landscape assessment began by describing the development of a protective
and promotive framework and outlined the definitions of the core constructs that will
guide the BSK YD measurement project. The core construetsrace Racial and
Social Idenfiigvelopm@dRSID),Social and Emotional Deve(&iEDynandEnabling
EnvironmeEE). ERSID includes ethnic, racial, and other social identities like
gender and sexual orientatl®BD includes six aspectsotial and emotional
development: interpersonal skills, mindsets, personal responsibility, social and civic
values, agency and future orientation. Enabling environmémigodant for this
measurement projeuatill include measures for assessing Epitdgram
community, leadership and engagement.

After laying down the conceptual framework, the UW team collected and
analyzed relevant measures. Each meastitanwegh a assessment of its
relevance, quality and other psychometric considerationsmArgwof the results
from this process can be found in the AppendiX(AZ2). In addition to the
recommendations that were discussed in Section 1.2, below are a few general
recommendations that the UW team will be considering in our next steps of the BSK
YD measurement project:

1. One of our biggest challenges will be to develop a measure that balance the
various aspects of identity, while getting at the group specific issues that we
know to be linked to systemic racism and the outcomes that most BSK
programs are attempting to mitigefe.are learning from youth about the
| mportance of i1 dentity devel opment,
that are important to them and that their programs are helping them to develop
are variable based on theckground and social identities. Since identity
development is a crucial aspect of the BSK evaluation plan as defined by BSK
staff, organizational leaders and youth, we are considering ways to make a
modular survey that can be both flexible and ragpdaghe priorities of
specific communities.

2. Our next step is to develop a survey bank of items to be tested with cognitive
interviews and ultimately pilot test in the new year.
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In conclusion, we have our work cut out for\WWe hope the process wedav

outlined in this report will lead to a valid, reliable survey that will serve the needs of
BSK for evaluation and reporting purposes, that will ultimately survey to improve
yout hsd experiences in programs and you

I —
APPENDI X

174



(A1) Appendix 1: Survey Review

Racial & Ethnic Identity Surveys Inclusion Year Open Reporter | Reporter Purpose
Access Age
Range
Y =Yes Year $=Fee Y=Youth Grades | S=Screening
N =No | Tested | O=Open S=School, Tested | R=Research
F= Free P=Prog
Staff
F=Families
MEIM N 2003 F Y 9-CL R
Multigroup Ethnic Identity Measure
MEIM N 2016 F Y 9-CL R
Multigroup Ethnic Identity Measure
MEIM N 1992 F Y 9-CL R
Multigroup Ethnic Identity Measure
MEIM-R Y 2007 F Y 9-CL R
Multigroup Ethnic Identity Measure
Revised
MEIM-R Y 2015 F Y 9-CL R
Multigroup Ethnic Identity Measure -
Revised
EIS Y 2011 F Y Teens R
Ethnic Identity Scale College
ASBL N 1999 F Y 6-10 R
The Adolescent Survey of Black Life
CRIS Y 2011 F Y College R
Cross Racial Identity Scale
CRM-BS N 2009 F P Adult R
Cortes, Rogl er, ang¢
scale
REIS-B N 1994 $ Y College R
Black Racial Identity Attitude Scale - Forn
B
ASCS N 2008 (0] Y College R
African Self-Consciousness Scale
Gender Identity Surveys Inclusion Year Open Reporter | Reporter Purpose
Access Age
Range

17t




Y = Yes Year $=Fee Y=Youth Grades | S=Screening
N =No | Tested | O=Open S=Schoal, Tested | R=Research
F= Free P=Prog
Staff
F=Families
GRRS Y 2014 (0] Y CL- SR
Gender Identity Reflection and Adults
Remuneration Scale
GMRS 2015 F Y Adult R
Gender Minority Stress and Resilience
Scale
STIS 2016 F Y Adults SR
Strength of Transgender Identity Scale
TG AIM 2006 F Y Adults SR
Transgender Adaption and Integration
Measure
T-PIM 2015 O Y Adults SR
Transgender Positive Identity Measure
Youth Social Emotional Inclusion Year Open Reporter | Reporter Purpose
Development Surveys Access Age
Range
Y =Yes Year $=Fee Y=Youth Grades | S=Screening
N = No Tested | O=Open S=Schoal, Tested | R=Research
F= Free P=Prog P=Program
Staff eval. or pre-
F=Families post
BASC-3 N 2007 $ Y,S,F| PreK-12 S
Behavior Assessment System for
Children
BERS-2 N 2004 $ Y,S, F 5-12 S
Behavioral and Emotional Rating Scale|
Youth Rating Scale 2Ed
CBCL N | 1960/1991 $ Y,F, S 5-12 S
Child Behavior Check List, from ASEB/
System
CTC Y 2002 (0] Y 6-12 S,P,R
Communities that Care Youth Survey
DAP N n/d $ S 6-12 S, P
Developmental Assets Profile
DESSA N n/d $ S, F K-8 S,P,R
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Devereux Student Strengths
Assessment

EQI-YV
Bar-On Emotional Quotient Inventory:
Youth Version

2000

K-12

ERC
Emotion Regulation Checklist

n/d

F,S

6-12

MESSY-II
Matson Evaluation of Social Skills with
Youngsters

1983/2010

FIS

PreK-12

YDEKC MEB
Motivation, Engagement & Beliefs
Survey

2016

4-12

PTM-R
Prosocial Tendencies Measure -
Revised

1981/2002

6-CL

RASP
Resiliency Attitudes and Skills Profile

2001

6-12

RS

SDQ
Strengths and Difficulties
Questionnaire

n/d

5-12

SRP

SEI
Social Empathy Index

2012

College

SEQ-C
Self-Efficacy Questionnaire for
Children

2001

5-12

SSBS-2
School Social Behaviors Scale, 2Ed

n/d

K-12

SSIS
Social Skills Improvement System
Rating Scales

n/d

3-12

RS

YSRS
Youth Social Responsibility Scale

n/d

10-12

RS

YCCM
Youth Civic and Character Measures
toolkit

2015

4-12

YOQ
Youth Outcomes Questionnaire

1990/2010

PreK-12

GRIT
Grit Scale

2015

5-12




RSCA N 2006 $ Y 4-12 S
Resiliency Scale for Children and
Adolescents
WS-SEL Y 2018 (0] Y 5-11 S
Whatcom County SEL Survey
ARQ N 2011 (0] Y SR
Adolescent Resilience Questionnaire
A&B N n/d $ Y S
Attitudes and Behaviors Scale (A&B;
Search Institute)
REACH N n/d $ Y SR
REACH Survey (Search Institute)
YAPS Y n/d $ Y S
Youth and Program Strengths Survey
(YAPS; Search Institute)
CYRM Y 2013 F Y 4-Cl R
Child and Youth Resilience Measure
CHKS - RYDM & SEH N 2018 Only Y | 6th-12th P
California Healthy Kids Surveys open to
CA
Enabling Environments Scales Inclusion Year Open Reporter | Reporter Purpose
Access Age
Range
Y =Yes Year $=Fee Y=Youth Grades | S=Screening
N =No | Tested | O=Open S=School, Tested | R=Research
F= Free P=Prog P=Program
Staff eval. or pre-
F=Families post
SORS-A Y 1994 F Y mean R
Scale of Racial Socialization for 14.6
Adolescents years
RRS Y 2001 F Y age 14- R
Racial Respect Scale 18
YPQA Y 2012 F P | 5th-12th P
Youth Program Quality Assessment
B&CE N 2012 F Y | 5th-12th P
Belonging and Cognitive Engagement
Scales
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SAYO-Y Y 2007 $ Y | 4th-12th P
Survey of Academic and Youth
Outcomes

SFBYS N 1998 F Y 6th-8th R
San Francisco Beacons Youth Survey

AOM-OT N 2015 $ Y P | 3rd-12th PR
Afterschool Outcome Measures Online
Toolbox

Repeats from SED measures that include EE

YCCM Y 2015 (e Y | 4th-12th R
Youth Civic and Character Measures toolk

YDEKC PQ Y 2016 O Y | 4th-12th P
Motivation, Engagement & Beliefs Survey,
Program Quality Subscales

YAPS Y n/d $ Y 6th- S
Youth and Program Strengths Survey 12th
(YAPS; Search Institute)

YES Y 2005 F Y | 9th-12th P
Youth Experiences Scale

(A2) Appendix 2: Summaries of Surveys Meeting Criteria

Below contains a summary of the measures that negtenis and needs. We report on whether
there is a cost associated with the measure, and whether or not the measure can be changed. There were
varying degrees of specificity about whether and how measures could be adapted. Many of the measures used
primaily for research and found in academic journals did not specify how they can be used. Most of the
time, we will be able to adapt these measures as long as we cite the authors. Once we select final measures, w
will reach out to authors to confirm. Facke measure we also report on the age range and the purpose the
measure was designed for, as well as any demographics described in the articles about the measures. Finally,
constructs listed are the names that the authors used to describe each domtairconeasured.

Ethnic and Racial and Social Identity Development Scales

survey Name: Multigroup Ethnic Identity Measure - Revised (MEIM-R)

Cost & Age Purpose | Sample Representation Constructs Measured

Adaptability Range

The measure is | Ages [ Research:| This instrument has been| Exploration(lar ni ng ab o
available for nen | 1318 | Assesses validated for use with group and to participate in cultural
commercial use affiliation multiple samples of practices of one
with no charge. wi t h ethnically and racially * Commitmen{positive affirmation of

17¢



ethnic diverse youth oneds sense of ¢
group ethnic group)

Strengths: The MEIMR is a short, six item (two thiggestion subscales) instrument with established
reliability and validity for adolescents across ethnic and gender groups. It is easy to administer and measures
core constructs related to the development ofcatindi racial identity.

WeaknessesThe MEIM-R only measures ethnic identity. It does not address racial identity. Moreover,

multiple studies have found that the MERMand measurements of ethnic identity in general, is more salient
among youth of cot than other ethnic/racial groups. Furthermore, the MEIdffers only a snapshot of a

yout hds ethnic identity, and |l ongitudinal data i s
and is cultivated throughout his or her adolescent deeelopm

Psychometric propertiesMultiple studies have found the MERVto have strong reliability (with
Cronbach's alphas for each construct over .75, and combined over .80) anergiaad itekability. The
MEIM-R has been validated in multiplelies with diverse ethnic groups, with adjusted goaxfiéss
indexes (AGFIs) and comparative fit indexes (CFIs) consistently over .90;rapdrsmare residuals
(RMSEA) less than .05.

Note: Each of the six items on the MERis scored on agint scale with responses ranging from
0Strongly Disagreed6 (1) to o0Strongly Agreed6 (5).
ethnic group and greater engagement i fRistedsly cul t ur
obtained online and can be used free of charge. It is available in english, but might be adapted in other
languages.

Main articles:

Brown, S. D., Hu, U., Kirsten, A., Mevi, A. A., Hedderson, M. M., Shan, J., & Ferrara, A. (2014). The
Multigroup Ethre Identity MeasuiieRevised: Measurement invariance across racial and ethnic groups.
Journal of counseling ps@atiolotiy4.

Ong, A. D., FulleRowell, T. E., & Phinney, J. S. (2010). Measurement of ethnic identity: Recurrent and
emergent issuddentity: An International Journal of Theory artDREs8a40h

Phinney, J. S., & Ong, A. D. (2007). Conceptualization and measurement of ethnic identity: Current status
and future directiondournal of counseling Pspe(®)lo2jy1.

Ponteotto, J. G., & ParKaylor, J. (2007). Racial and ethnic identity theory, measurement, and research in
counseling psychology: Present status and future dirdatimnal of Counseling Psyeli8)p382.

Simmons, C., Worrell, F. C., & Berry, J2BD8). Psychometric properties of scores on three Black racial
identity scales. Assessment, 15(32 269

UmanaTaylor, A. J. (2011). Ethnic identityHendbook of identity theory andpps@@4809). Springer,
New York, NY.
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Yoon, E. (2011). Measuring ethnic identity in the Ethnic Identity Scale and the Multigroup Ethnic Identity
MeasurdrevisedCultural Diversity and Ethnic Minority Rsy&Bhlagy.

survey Name:Ethnic Identity Scale (EIS)

Cost & Age Purpose | Sample Representation Constructs Measured

Adaptability Range

The measure is | Teens | Research:[  Thisinstrumenthasbeen| Expl or ati on (1| eal

available for nen | and Assesses validated for use with group)

commercial use | Young | affiliation multiple samples of " Affirmation (positive sefsteem

with no charge. | Adults |wi t h ethnically and racially associated with
ethnic diverse youth " Resolution (participation in group
group activities and s

ethnic group)

Strengths:The EIS has been tested and validated among high school and university students and results
suggest that it supports the constructs of ethnic and racial identity we have developed. The EIS examines
ethnic identity using three components that relate tgdudtv perceive their ethnic identity, their self

esteem related to their ethnic identity, and their experiences of familial and community socialization within
their ethnic identity. The EIS is applicable for use with youth form multiple ethnic backaeboifdss a

clear and concise instrument for evaluating a complex multifaceted construct.

WeaknessThe EIS is includes seventeen items, of which seven are reverse scored. With younger
adolescents, the wording of EIS choices may be somewhat cardusing,some of the scoring to suggest
they youth were unclear about answering resaned items (WhitgdmafaTaylor, Knight, & Zeiders,
2011).

Psychometric PropertiesThe EIS has been tested in multiple setting and has stroatetseliabiljt

In the reviewed studyihafiaTaylor, Yazedjian, & Bamaéamez, 2004) the EIS showed strong reliability
coefficients and internal consisteatphas for exploration, affirmation, and resolution constructs were .91,
.86, and .92, respectivélyn@naTayor et al., 2011). Fit indices suggested adequate m&dd| £it 86,

CFl = .91, RMSEA = .09).

Main articles:
UmafiaTaylor, A. J., Yazedjian, A., & Ban@oémez, M. (2004). Developing the ethnic identity scale using
Eriksonian and social identity perspectigiesatity: An International Journal of Theory ad1Re3&&rch

White, R. M., Uma#Baylor, A. J., Knight, G. P., & Zeiders, K. H. (20HIjgllage measurement

equivalence of the Ethnic Identity Scale with Mexican American early addiascémisnal of early
adolesceBi@®), 817852.

survey Name:Cross Racial ldentity Scale (CRIS)
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Cost & Age Purpose Sampldrepresentation Constructs Measured
Adaptability Range

The CRIS is Older Research: " This instrument has " Preencounter Assimilation
available for nen | teens; | Assess been validated and ' Preencounter Miseducation
commercial use | Adults | gtitudes shown to be effective ' Preencounter Séfifatred
\lgvﬂjttharéc;spa?i?r?s’ regarding in assessing African " Immersio®Emersion AntWhite
have not been racial American or Black " Internalization Afrocentricity
validated. identity in racial identity among " Internalization Multiculturalist

relation to young adults. Inclusive

oneds

group.

Strengths:The CRIS was designed to evaluate the racial attitudes of Black Americans. It offers theoretically
grounded and validated measures for use with African Americaraidodestadults that provides a salient

idea of how people view themselves in relation to their racial group membership. It has been used effectively
with college students and touches on relevant ways young people view themselves and their racial group
menbership that shape understandings of racial and ethnic identity.

WeaknessesThe CRIS has been shown to be a strong instrument for assessing African American or Black
racial identity, but was not designed for and has not been used for othesupsidtgtestetest have

been strong, but the sample sizes test have been small. Additionally, the CRIS has generally been used with
African American college students who may differ from thegofilege educated peers in significant ways

with respectd racial and ethnic identity.

Psychometric propertiesThe internal consistency of the CRIS has been supported across multiple studies,
with Cronbachds al pha esti mat -etestrelability.iCangergene t we e n
validity has been established with ethnic and racial identityndivén&t al. (2002) demonstrated

discriminant validity. CRIS fit indexes support its six construct model, with confirmatory factor analysis
(CFA) findingsWorrell et al., 2011) reportedNFI Robust = .947, CFl Robust = .952, SRMR = .059,
andRMSEA Robust = .038.

Note: The CRIS is a sedfiministered survey that measures how people identify themselves racially in

relation to their racial group. The CRIS is composed of 30 items with six subscales of five items each.
Responses are reported meeerp oi nt Li kert scale ranging from 0Str
Agreed (7), with averages computed for each of th
a model of nigrescence among Black or African American adolescgmis@uadults. The CRIS should be

used as a whole, and adaptations have not thoroughly been validated. It is available in English.

Main articles:
Simmons, C., Worrell, F. C., & Berry, J. M. (2008). Psychometric properties of scores on thces Black r
identity scalegssessmen{3]525276.
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Vandiver, B. J., Cross Jr., W. E., Worrell, F. C., & FBagtn P. E. (2002). Validating the Cross Racial
Identity Scaldlournal of Counseling psy&iblpody.

Worrell, F. C., Mendo#f2enton,R., Telesford, J., Simmons, C., & Martin, J. F. (2011). Cross Racial Identity
Scale (CRIS) scores: Stability and relationships with psychological adjostramf Personality Assessment
936), 637648.

Worrell, F. C., & Watson, S. (2008). A awmiatiory factor analysis of Cross Racial Identity Scale (CRIS)
scores: Testing the expanded nigrescence Erhgisdtional and Psychological Me&8ierhefil058.

Worrell, F. C., Vandiver, B. J., Schaefer, B. A., Cross Jr., W. E., &hhitgBnE. (2006). Generalizing
nigrescence profiles: Cluster analyses of Cross Racial Identity Scale (CRIS) scores in three independent
samplesThe Counseling Psycl2i@Diss1%547.

Worrell, F. C., & Gardnditt, D. L. (2006). The relationship betweacial and ethnic identity in Black
adolescents: The cross racial identity scale and the multigroup ethnic identitydevwetitst(d), 293315.

Worrell, F. C., Vandiver, B. J., Cross Jr., W. E., & F8agtn P. E. (2004). Reliability and structural
validity of cross racial identity scale scores in a sample of African Americdaurdaltef Black Psy¢hology
30(4), 48%605.

Yoon, E. (2011 Measuring ethnic identity in the Ethnic Identity Scale and the Multigroup Ethnic Identity
Measurdrevised. Cultural Diversity and Ethnic Minority Psychology, 17(2), 144.

Gender Identity

survey Name:Gender ldentity Reflection and RuminationScale (GRRS)

Cost & Adaptability | Age Purpose Sample Representation| Constructs Measured

Range
The measure is Adults | Research - Thisinstrument hag - Reflection (positive
available for nen and been validated forug  ways a person views
commercial use with Therapeutig  with multiple sampley their gender identity
no charge. settings of adults - Rumination

(negative ways a pers
views their gender
identity)

- Otherds P
(how a person view

18¢



howothers view their
gender identity)

Strengths:The Gender Identity Reflection and Rumination Scale (GRRS) offers a short clear means of
evaluating how people conceptualize their gender identity in both positive and negative ways. The GRRS
measures posite ways a person thinks about their gender

about their gender as oOruminationd (Shul man, Hol't
includes 15 items that measure three factors: reflectionrnramt i on, and preoccupati on
perceptions [of a respondentds gender]. For examp
to present my gender the way | wanté (Bauerband &

WeaknessesThe GRRS is intended for use with individuals who have gender identities outside of a binary,
male/female, scope. Additionally, beyond its initial stBdiesrband & Galupo, 2014; Galupo &
Bauerband, 2016) it has not been reevaluated, and thusréteseatidity of the measure is unknown.

Psychometric propertiesBauer band and Galupods (2014) psychomet
strong internal consistency reliabifity (= . &najlequata fit in their confirmatory factor analysis,

supporting @hreeconstruct modeCFI=.918, SRMR=.064, RMSEA=.076, 90% CI [.062, .091]. The original

study found good construct validity, and correlations consistent across GRRS subscales (r=.35 to .50)
(Bauerband & Galupo, 2014; Shulman et al., 2017).

Note: The GRRS is available online at https://mdsoar.org/handle/11603/1926 in the appendix of file
TSP2012Bauerband.pdf (Shulman et al., 2017).

Main articles:

Bauerband, L. A., & Galupd. P. (2014). The gender identity reflection and rumination scale: Development
and psychometric evaluatidournal of Counseling & Devekif#)efl 231.

Galupo, M. P., & Bauerband, L. A. (2016). Sexual Orientation Reflection and Rumieation Scal
Development and psychometric evaluaBtigma and Hedl(h), 44.

Shulman, G. P., Holt, N. R., Hope, D. A., Mocarski, R., Eyer, J., & Woodruff, N. (2017). A review of

contemporary assessment tools for use with transgender and gender noncadtdtsftsgchology of sexual
orientation and gender gi8ysB94.
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